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ABSTRACT 

 

The following is an abstract of my dissertation: 

Aim: The aim of this research investigates the perception of MBA graduates on business 

competencies gained during the MBA program and business competencies sought by employers 

in the labour market. 

Method: Post-positivist deductive-survey research approach and strategy was used for the study. 

The participants comprised 400 MBA graduates of Dublin Business School (DBS), Ireland. A 

sample size of 200 was obtained using the Taro Yamane and Israel sample size determination 

formular. Convenience sampling technique was used to select the participants for the study. A 

structured and validated questionnaire copies were administered online through LinkedIn to the 

participants, the MBA graduates felt comfortable to discuss their experiences and express their 

opinions freely in an environment they were used to.  Data analysis was done using descriptive 

and inferential statistics on SPSS.  

Results: The analysis showed that the level of business competencies of MBA graduates was 

considered high across all the dimensions measured (competencies related to strategic thinking 

and decision-making=4.09; context analysis competencies=3.97; interpersonal competencies=3.8 

and research and information integration competency=3.67) and attainment of business 

competence (mean=3.89). Employers’ expectation on business competencies of MBA graduates 

was also high across all the dimensions measured (competencies related to strategic thinking and 

decision-making=4.14; interpersonal competencies=4.09; context analysis competencies=4.02; 

and research and information integration competency=3.91) and expectation of business 

competence (mean=4.04). Also, there was a significant correlation between business 

competencies gained by MBA graduates and business competencies sought by employers in the 

labour market place (r (198) = 0.314, p <.05). 

Conclusion/Recommendation: This finding becomes crucial in informing stakeholders in the 

business industry on the need for education that equips management graduates for 21st job 

demands. The study recommended that the National and political bodies should increase the 

budgets and subventions of university education to aid the improvement of MBA curriculum. 
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CHAPTER ONE 

1. INTRODUCTION / LITERATURE REVIEW 

 

1.1. Contextualising the Research  

 

In a knowledge-based world, every organisation depends on its competent workers as the 

leading resource of advantage in the labour market. In today’s situation, the success of 

any business remains is directly connected to employees’ competence, as the labour 

market become more unpredictable. Reasons are not far-fetched. More highly educated 

individuals want to explore new career options, in which personal development seems to 

play an important role (Hall and Moss, 1998). In today's labour market, it is difficult to 

find people working in an organisation or under one employer during their entire 

professional career because relevant competences are required (Nijhof, 1998). It is to this 

end that business schools are set-up to equip graduates to fulfil labour market 

requirements so that they are able to compete anywhere around the world.  

 

The primary mission of the business school is to prepare people to practice their 

knowledge and skills in the business world. The MBA program is one of the most 

common degrees in management education and has become almost a prerequisite in some 

business circles as it develops critical competencies in young professionals. There is an 

emphasis on the effectiveness of the MBA programs in providing value to not only 

students but to the organisations that employ them through the development of business 

competencies (Vazquez and Ruas, 2012); however, this is yet to be tested in the present 

study. 
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Competencies are abilities, behaviours, knowledge and skills that impact the success of 

employees and organisations. Some common competencies are analytical thinking, 

communication, flexibility, integrity, teamwork, problem-solving, work ethic (Ganhuili, 

Sharma, and Kumar, 2019). In the context of this study, business competence refers to the 

skills and knowledge possessed by MBA graduates to prepare for the labour market 

adequately. The prerequisite of business competencies demanded by the labour market 

leads to the adaptation of curriculum of some educational institutions to meet such 

demands. Thus, institutions have shaped their academic courses and programs aiming to 

develop in their graduates the key business competencies they will need in the world of 

labour, as well as for life in society (Paixão and de Souza, 2012).  

 

Nevertheless, it is crucial to consolidate perceptions of how the effectiveness of business 

institutions is when providing the conditions for MBA students to develop business 

competencies. A way to accomplish this mission will be to assess the perception of 

graduates, as stated by Donald and Denison (1996). Competency theory developed by 

Evers and Van der Heijden (2017) emphasised that competency and professional 

expertise are essential in the professional domain, noting that, they are factors that 

distinguish one profession from the other. The authors made known that professionals 

need to possess a high degree of competence in their specific job domain, to enable them 

function effectively and efficiently through a professional approach. Employers highly 

value management programs because they recognize the roles of these institutions in 

preparing students to deal with the environment of uncertainty and rapid changes in the 

current socio-economic context. Dimensions of business competencies expected among 

management graduates are strategic thinking and decision-making; interpersonal, context 



3 
 

analysis; and research and information integration. Several studies generally accept these 

dimensions (Baruch and Peiperl, 2000; Paixão and de Souza, 2012; Sulaiman and 

Mohezar, 2008; The Graduate Management Admission Council GMAC, 2018). 

 

 

 

Over time, the prestige of MBA education has started fluctuating. The belief that MBA 

programs are structured, in whole or in part, to prepare students for potential roles as 

managers are real, but MBA graduates are critiqued for their failure to translate content 

information to real-life circumstances (Sulaiman and Mohezar, 2009).  The deficiency of 

the MBA curriculum in equipping MBA graduates with adequate development of 

interpersonal competencies also cause for concern (Mihail and Kloutsiniotis, 2014).   

 

Management institutions emphasise the development of technical skills in MBA 

graduates; however, (Dunbar et al., 2016) found that employers placed greatest emphasis 

on soft skills and discussed technical skills to a lesser extent. Further supporting this 

hypothesis, an online survey conducted in the United Kingdom concluded that human 

resource professionals were very impressed with graduates’ technical skills, but 

expressed concerns about their soft skills and attributes (Poon, 2014). Nevertheless, in a 

qualitative study, Rainsbury et al. (2002) found that hard skills and soft skills were 

perceived to be equally important by graduates and students. This difference between 

employers, graduates and students in the perceived importance of business competencies 

for employability suggests the need to examine the level business competencies gained 

during the MBA graduates and also determine the extent to which employers seek these 

competencies in their organization. These gaps set the research objectives in motion, with 

the aim to add a body of knowledge to the literature. The time frame covers 2017 and 
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2020 academic sessions while the participants’ academic program scope covered the two 

MBA programs, namely Part-time MBA, and Full-time MBA to generalize result across 

groups.   

 

1.2. Research Aims  

 

The study aims to investigate the perception of MBA graduates on business competencies 

gained during the MBA programme and business competencies sought by employers in 

the labour market. Dublin Business School (DBS) MBA graduates will be a subject of the 

direct reference of the case study in this topic. The researcher will cover SMART 

objectives listed below:  

• Objectives 1: To examine the level of business competencies gained by Dublin Business 

School MBA graduates. 

• Objectives 2: Investigate the level of MBA business competencies required by employers 

in the labour marketplace. 

• Objectives 3: To find out if there is a correlation between business competencies acquired 

by MBA graduates and business competencies pursued by employers in the labour 

marketplace.  

The SMART principle guides the research objectives: 

Table 1: SMART objectives  

SPECIFIC Study of MBA graduates' understanding of business 

competencies acquired during the MBA program and 

business competencies sought by European labour market 

employers.   
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MEASURABLE The use of specific keywords such as level, extent and 

relationship allows the study to measure the research 

variables objectively. More so, specific measurable and 

action verbs used in the research objectives such as examine, 

investigate and find out make room for measurability of the 

research variables in the study.  

ACHIEVABLE The study will be achievable at the specified time of 12 

weeks based on a robust research methodology. 

RELIABLE The data collected from the target participants should be 

accurate enough to accomplish the study's specified research 

objectives.  

TIME BOUND 12 weeks, 2020 

Source: Survey, 2020  

These Research questions were identified to direct the study:  

1. What is the level of business competencies gained by Business School MBA graduates?  

2. To what extent is MBA business competencies sought by employers in the labour market 

place?   

3. How do business competencies acquired during the MBA program compare to business 

competences sought after by employers?  

 

A hypothesis is a statement of the relationship between two or more variables. Therefore, 

one hypothesis was developed from the research objectives and tested at 0.05 level of 

significance:  
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H0: There is no significant correlation between business competencies gained by MBA 

graduates and business competencies sought by employers in the labour market place. 

H1: There is a significant correlation between business competencies gained by MBA 

graduates and business competencies sought by employers in the labour market place. 

1.3. The rationale for the research   

 

Evaluation research on the existing misalignment between academia and industry is, no 

doubt an important one. This research is being undertaken because few studies have been 

documented to investigate the perception of MBA graduates on business competencies 

gained during the MBA programme and business competencies sought by employers in 

the labour market. Hence, the present study attempts to close the gap in our understanding 

of the alignment/relationship between business competencies gained during an MBA and 

those actually sought after by employers of MBA graduates. The study of business 

competencies is also a topic of great interest at present in the world where there is almost 

a total shift in the employment sector. The subject is interesting in the case of a developed 

country like Ireland, where the demand for better education is rising day by day due to 

the threat of artificial intelligence. In such a situation, a genuine study on the perception 

of MBA graduates on business competencies gained during MBA programme and 

business competencies sought by employers in the labour market becomes crucial to all 

the stakeholders (researchers, management students, government, education, labour 

market).  

Moreover, in the light of rapidly changing societal values, aspirations and preferences, 

This research is especially important not only for the education sector but also for the 

labour market in job provisions; as it attempts to provide empirical data that can be used 
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in the formation of policies to improve organisational effectiveness. Besides, 

understanding the organisational capacity and constraints of the education sector as a 

social agency, it is necessary for judging their performance and also in helping to 

improve on their ability and productivity. This study is thus justified on the basis that it 

attempts to provide necessary information that will enhance the knowledge of the 

populace on the delivery of management institutions. The study should also bring to the 

attention of policymakers the contributions, progress, problems and challenges of the 

education sector in the achievement of national objectives on education.  

1.4. Contributions of the Research 

 

This study will offer substantial contributions significant to stakeholders in the business 

industry namely; theory, literature, curriculum, and industry practice, career advancement 

of MBA graduates, policy and university administrators and university libraries.  

Theoretical frameworks helped develop hypotheses and support directions of discussions. 

The researcher looked at business competencies from an unusual theoretical standpoint. 

Few ideas on business competencies have considered MBA graduates, but in this study, 

the researcher tried to shift the focus to business competencies gained by MBA graduates. 

This study adds to the previous theories by Evens and Van der Heijide (2017), Deng 

(2010) Paixão and de Souza (2012) and Schmidt and Moust, (1998). 

 

So far, there is a dearth of studies on business competency of MBA graduates. However, 

this study adds to the literature that has taken an online survey approach in gauging to 

measure MBA graduates perception about the subject matter. In this context of improving 

curricular contents of Business Administration, the significance of this research lies in 

evaluating the achievement of the objectives of the programs and in collecting 
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information about graduates' positions.  The study will provide insights for labour market 

employers on the understanding of business competencies of MBA graduates. This study 

will also help undergraduate students to be aware of the need to acquire the essential 

business competencies required for career advancement and employment in the labour 

market.  Policy recommendations of the study will encourage local, national and political 

bodies to increase the budgets and subventions of university education and should 

positively affect the business competencies of management graduates churned out from 

MBA programmes in Dublin Business School.  

 

This study will afford university managers in Dublin Business School with necessary 

information on the extent to which MBA graduates are fully equipped with business 

competencies sought by employers in the labour market. Besides, through the study, the 

university authorities will discover that the way to assist the undergraduate, part-time and 

full-time MBA graduates meet their basic professional needs. University libraries will be 

able to effectively meet the information needs of MBA students because this will provide 

an information resource guide for research projects and education of the public on 

business competency of MBA graduates.  

 

1.5.   Limitations of the Research 

 

Based on these results, it is essential to point out some limitations of this research. The 

first identified limitation concerns responses to the questionnaire. Since it was necessary 

to ensure an acceptable level of return, the survey was sent electronically, and reminders 

were sent at regular intervals, and, eventually, participants were contacted through their 
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LinkedIn profiles. Thus, 200 responses were received from a potential sample of 400 

resulting in a 50.0 per cent return rate, which is an appropriate rate for this form of 

survey. Thirdly, the study was limited to only Dublin Business School MBA graduates 

due to time constraints, thereby restricting generalisation of findings to participants in the 

study. The limitation of the research has also arisen from the selection of competencies 

investigated, only these business competencies were analysed in the study with no 

consideration for other areas of competencies. Also, limitation concerns MBA graduates’ 

self-assessment of the business competencies gained by MBA graduates and business 

competencies sought by employers in the labour market (Baruch and Peiperl, 2000; 

Paixão and de Souza, 2012; Sulaiman and Mohezar, 2008).  

 

Self-assessment is all the time influenced by the respondents’ bias. There may be, for 

example, an inclination to positively judge the MBA program as a means of not 

disqualifying their academic reputation. A final limitation applies to sample homogeneity. 

As responses were obtained from graduates (2017 to 2020), there is likely to be some 

influence of change in the respondents' profile. Changes in the labour market over this 

period may also have influenced responses. Lastly, it was the researcher’s desire to focus 

on MBA graduates in Ireland, which is broad, more appealing and makes the research 

more valuable for practice. However, while the study focused on MBA graduates in 

Ireland, the researcher decided to only collect data from one institution due to time 

contraints and impact of COVID-19 pandemic on peoples lives.  

1.6.   Literature Review  

 

1.6.1.   Introduction to the Literature   
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Various studies in the literature on specific and generic competencies in labour market 

surveys (see, Heijke, Meng and Ramaekers, 2003), identified dimensions of competencies 

namely strategic thinking and decision-making, interpersonal, context analysis, and 

research and information integration (see, Paixão and de Souza, 2012), generic 

competencies (see, Schmidt and Moust, 1998) and non-cognitive competencies (Mihail 

and Kloutsiniotis (2014). The above listed competencies have cultivated the motivation 

for the conduct of business competencies. Business competence is used interchangeably 

with skills and knowledge in the literature surveyed. Strategic thinking and decision-

making, interpersonal, context analysis, and research and information, integration, 

integrity, work ethic, are some common businesses competencies (Ganhuili et al., 2019; 

Paixão and de Souza; 2012). Therefore, equipping MBA graduates with these business 

competencies improves their chances of employment and perception among employers in 

the labour market.  

In this chapter, the adopted reviews are sub-categorised into three, namely: conceptual 

framework, theoretical framework and empirical review. Where research variables are 

discussed under the conceptual framework, previous academic research on business 

competencies is addressed under empirical review. In contrast, Evers and Van der 

Heijden (2017) competency theory are used as the significant theory linked with the 

study's variables in the theoretical framework. It is focused on the relationship between 

the theory and the study's variables.  

On this note, the relevant subjects that are conferred in this chapter are listed below:  

▪ Conceptual framework  
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▪ An empirical review of past studies on MBA programs 

▪ An empirical review of past studies on business competencies of MBA graduates 

▪ An empirical review of past studies on business competencies sought after by employers 

in the labour market.  

▪ Theoretical framework: Linking competency theory with business competency 

▪ Gaps in Literature 

1.6.2. Conceptual Framework  

 

 A conceptual framework is a theoretical structure of assumptions, principles and rules 

developed by a researcher he/she believes can adequately explain the natural progression 

of the phenomenon to be studied. (Zikmund, 2003, Adom, Kamil and Agyen, 2018) 

These scholars opined that with a model, a researcher would describe the parameters of 

the phenomenon and their relationship. It is the researcher’s holistic and logistical way of 

looking at the problems under study, and how it will be captured. It could be a 

researcher’s own constructed framework with which such researcher explains the 

relationship that exists between the independent variables and the dependent variable that 

is under study. Therefore, in the light of this study, depicted below is a model 

conceptualised to explain the relationship between MBA graduates’ business 

competencies gained during MBA programme and business competencies sought by 

employers in the labour market.  

Figure 1: Model showing the relationship between MBA graduates’ business 

competencies gained during the MBA programme and business competencies sought 

by employers in the labour market.  



12 
 

 

 
BUSINESS COMPETENCIES  

SOUGHT BY EMPLOYERS: 

 

▪ Strategic thinking and decision-

making 

▪ Interpersonal skills 

▪ Context analysis  

▪ Research and information integration 
 

 

INDEPENDENT VARIABLES    DEPENDENT VARIABLE 

  

BUSINESS COMPETENCIES 

GAINED BY MBA GRADUATES: 

▪ Strategic thinking and decision-making 

▪ Interpersonal skills 

▪ Context analysis  

▪ Research and information integration 

  

Source: Conceptualised by Researcher, 2020  

In this study, business competencies gained by MBA graduates is the independent 

variable, while business competencies sought by employers is the dependent variable. 

The model indicates that it is not possible for employers in the labour market to 

continuously employ MBA graduates with low business competencies. It means that 

administrators of business education must take cognisance of business competencies of 

MBA graduates to ensure that they are well equipped with the competencies expected by 

employers.   

The conceptual model is anchored on competency theory postulated by Evers and Van 

der Heijden (2017). They both asserted that equipping MBA graduates with business 

competencies can influence their job positions in the labour market. The model further 

explains that business graduates are assumed to be equipped with four competence 

dimensions, namely strategic thinking and decision-making, interpersonal, context 
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analysis, and research and information integration. Same business competencies are listed 

inside the right box which specifies employers' business competencies requirements. A 

correlation between competencies acquired by MBA graduates and desired business 

competencies by employers in the labour market is anticipated. In other words, MBA 

graduates that possess the required labour market business competencies are more likely 

to gain employment than their counterparts with low business competencies. The model 

also pointed out that equipping MBA graduates with these competencies is paramount to 

academic progression.  

Business competencies components in this model include attributes that are well known 

among scholars, as these features have been mentioned consistently as factors that could 

attract labour employers to recruit MBA graduates for jobs. The arrow that points from 

the independent variable to the dependent variable indicates that both the primary 

variable and all the sub-variables can predict the labour market expected competencies. 

Gous (2012) reported that the ultimate aim of management institutions and colleges is to 

have better ways to educate their students, and today there is a need for introducing 

competitive strategies in their MBA programs. Appropriate management skills are 

essential to face challenges put forth by companies. A significant issue of management 

education today is the curriculum offered in Business Schools, which has been labelled as 

the fashionable movement. Business competencies, as mentioned above, are significant 

factors that can benefit employers to gain trust in the institutions churning out MBA 

graduate for the labour market. This research study carried out quantitative research to 

identify the business competencies gained during an MBA program and business 

competencies expected by labour market employers. The collective effect of these skills 
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results in comparing what students are offered by business schools with what employers 

want.  

The conceptual framework also incorporates core business competencies identified by 

GMAC 2018 survey, including managing oneself, problem-solving, 

adaptability/flexibility, listening skills, time management, ability to evaluate and 

comprehension and logic skills. Lastly, the conceptual model has two aspects, one 

independent variable and the dependent variable. The independent and dependent 

variables have measuring instruments. The model also demonstrates that the independent 

variable (business competencies obtained by MBA graduates) and the dependent variable 

(business competencies required by employers) are measured using highly validated and 

generally recognised instruments, which means they are essential in business universities 

to mitigate unemployment gaps in the labour market. (Boekaerts, Pintrich and Zeidner, 

2000; Deng, 2010; Paixão and de Souza, 2012; Schmidt and Most, 1998; Ross, Salisbury-

Glennon, Guarino, Reed and Marshall, 2003; Van den Bosch and Gerritsen, 1997).  

1.6.3.   Empirical Review of Past Studies on MBA Programs 

 

The Master of Business Administration (MBA) program is a course of study which major 

on management education for professionals who seek to advance their career. Having an 

MBA qualification is popularly considered as a ticket for better job opportunities, as well 

as higher income and managerial positions. The MBA is a program meant for students 

who are preparing themselves with the skills and competency in the functional area of 

business (Menez, 2014). The MBA programs are for developing graduates’ competencies 

and skills in assuming managerial roles and providing a greater understanding of business 
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and its contexts. Generally, MBA students in business programs are exposed to multi-

disciplinary subjects namely including finance, statistics, economics, accounting, 

management and marketing, and acquisition of integrative thinking skills which develop 

their ability to apply the various business subjects (Bajada and Trayler 2013).  The goal 

of an MBA program is to add value to the graduates and provide them with specific 

competencies to make them better managers and leaders (Baruch, Bell and Gray, 2005). 

Similarly, Temtime and Mmereki (2011) asserted that the MBA program in the same vein 

had assisted participants in developing essential skills, namely managerial skills, 

self‐confidence and several aspects of career development.  

Several existing studies compared corporate and academic views on the competences of 

school graduates. However, many of these studies relied on outdated research instruments 

that do not reflect the current corporate environment and required competences 

accurately. For example, Porter and McKibbin (1988) list of hard skills and soft skills that 

have not been updated in nearly 20 years, did not measure sub-variables like cultural 

awareness, decision-making, creative problem solving, strategic thinking, and other 

competencies expected by employers in the labour market. Furthermore, while scholarly 

work in leadership and organisational theory is plentiful, there is surprisingly scarce 

literature on what educational methods and approaches appear to be the most effective in 

developing leadership capabilities (Binard & Brungardt, 1997). Several recent studies 

examined the capabilities that corporate employers seek in MBA graduates. Smith and 

Forbes (2001) perceived that corporate wish lists frequently reveal items that are difficult 

to include in the MBA curriculum, namely punctuality. These studies show gaps in an 

existing business administration curriculum.  
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Management competency acquired by graduates of MBA programs has attracted half a 

century of research. It is based on the underpinning premise that mastery of prescribed 

skills will enhance job performance. Nonetheless, the employability of MBA graduates is 

one of the factors that determine the effectiveness of the delivery of services of the 

academic institution (Støren and Aamodt, 2010; Loquias, 2015). Therefore, educational 

institutes need to adequately prepare students with business competence required for 

employment (Lubis, 2012). The vital aim of this study is to evaluate the relevancy and 

added value of MBA graduates in the workplace. On this basis, one of the main 

objectives of the present study is to determine the level of business competencies gained 

by MBA graduates. 

1.6.4.   Empirical Review of Past Studies on Business Competencies of MBA Graduates 

 

Business schools are built to develop not only the content knowledge but also various 

business competencies, such as problem-solving, communication, analytical and 

teamwork (Van Dierendonck and Van der Gaast, 2013). Several terms are used to express 

these business competencies; for instance, employability skills, core competencies, 

transferable skills, generic competencies, generic skills and critical skills (Strijbos, 

Engels, and Struyven, 2015; Suleman, 2018). In order to prevent ambiguity, the term 

business competencies are used throughout this dissertation. It refers to general 

competencies gained and used in an academic context for the labour market (Van 

Dierendonck and Van der Gaast, 2013). 

Delamare Le Deist and Winterton (2005) describe business competence as an all-

encompassing model of competences that includes operational competences (social and 

functional competence) and conceptual competences (cognitive competence and meta-
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competence). DiPerna and Elliot (1999) described business competences as a comprising 

of attitudes, skills, attitudes and behaviours, including study skills, interpersonal skills, 

academic skills and academic motivation. Thus, business competencies can be seen to 

include broad skills. In general, business competencies can be perceived as the capacity 

to apply combinations of skills, attitudes and knowledge in appropriate contexts 

(Baartman and Ruijs, 2011). The business competencies measured in this present 

dissertation are broad, meaning that they can be considered essential in any discipline and 

that they can be developed and utilised in both university and work contexts (Strijbos, 

Engels, and Struyven, 2015). While MBA students transit into work life, they need to be 

aware that capabilities developed at business schools are also applicable in the labour 

market. 

Nevertheless, there is substantial scientific proof that students have difficulties in 

transferring these skills into different contexts (Smith, Clegg, Lawrance, and Todd, 

2007). Social investigators have presented lists of competencies that management 

students need to acquire during their studies. These business competencies range from 

simple technical hard skills to complex intellectual capabilities and moral values (Barrie, 

2006). It can, therefore, be posited that even though competencies vary across disciplines, 

there are still more similarities than differences between disciplines. 

Rubin and Dierdorff (2006) mentioned an example of the competencies that transmits 

into positive attributes such as the skills of communication, decision-making, analytical 

thinking, leadership and interpersonal skills. Similarly, Baruch and Peiperl (2000) 

examined a group of MBA graduates working in four UK organisations, contrasting them 

to their colleagues in the same hierarchical position without an MBA. The authors used 
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18 skills and abilities to create the said comparative. The results indicate that those who 

had an MBA performed well in all competencies assessed by the study. That way, earning 

an MBA degree helped students gain an advantage over their peers, at least in self-

assessment.  

Sulaiman and Mohezar (2008) used a scale of 15 skills and abilities, as well as evaluating 

factors relevant to programme satisfaction, such as curriculum, instructors, and facilities. 

Concerning qualifications, graduates consider their capabilities before and after the 

course, and the mean after-session scores were higher than those found before the 

meeting. The survey conducted that people who have an MBA in their curriculum an over 

five years of professional experience get promoted faster. Nevertheless, critics regarding 

the relevance and quality of MBA education and graduates have received attention in the 

literature. For example, Pfeffer and Fong (2003) point out that, while some studies 

recognise positive results for graduates of management education programs, they got 

evaluated more regularly, that is, the competence of the student may be measured rather 

than the scope of specific expertise. It is further supported by Vazquez and Ruas (2012) 

who claimed that having an MBA might serve as a right credential. Still, it does not 

necessarily represent a domain of knowledge in business administration, as graduates 

have difficulty in applying the acquired knowledge in business administration in a 

practical situation involving uncertainties and risk. Bennis and Toole (2005), In turn, 

point out the need to seek scientific rigour and practical relevance. Although there are 

mixed opinions regarding the competences of MBA graduates, the extent to which MBA 

graduates gain business competencies are yet to be ascertained, leaving a gap to be filled 

in this study.  
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1.6.5. Empirical Review of Past Studies on Business Competencies Sought by Employers in 

the Labour Market 

 

Nowadays, as nature and look of jobs changed, the level of competencies required also 

changed (McLaughlin, 1995). Many educators faced the challenge of training students to 

engage in the increasingly dynamic and changing corporate world by calling on 

employers to communicate and express their needs better (Mishra, 2012).  

The development of the competencies needed by the labour market leads to the 

adaptation of educational institutions to the notion of competence. Hence, Institutions 

have influenced their academic courses and program to cultivate in their students the 

primary skills they would need in the world of labour, and also live in society. 

Nevertheless, it is essential to reconcile expectations of what these institutions' actual 

value is while providing the conditions for competence growth. One way to accomplish 

this unification will be by analysing the opinion of graduates regarding their involvement 

in a specific academic program and its corresponding effect on their professional life 

through career development and income (Zlatkin-Troitschanskaia et al., 2015). 

 

Several authors have documented in the literature, employers' expectation of business 

competencies in the labour market. For example, Albrecht and Sack (2000) study 

revealed top 10 ranked business competencies expected of graduates namely: (1.) grasp 

of global systems, global issues, and interrelation dynamics (2.) analytical, interpersonal 

and intellectual skills (3.) multi-disciplinary and inter-disciplinary skills (4.) 

communication and customer service orientation. (5.) Technical skills (6.) critical 

thinking (7.) appreciation of cost management (8.) ability and willingness to learn; energy 
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and passion; teamwork and cooperation (9.) decision making and problem-solving and 

(10.) motivation and initiative. 

Mishra (2012) also emphasised the critical success factors which contribute to the 

graduate employability skills are as follows: communication and interpersonal skills, 

information, and technical skill, ability to work as a team, leadership skills, problem-

solving skills, clearly identified professional accreditations, an emphasis on work 

experience, clearly placed industry links and adaptability skills. In the same vein, Aquino, 

DelMundo and Quizon (2015) asserted that Universities need to involve employers to 

identify these attributes since after graduation. However, beyond that, studies have found 

that soft skills have been receiving greater attention in organisations (Stewart et al., 

2016). Based on data gathered from job advertisements placed in the careers section of 

newspapers,  

 

Similarly, Dunbar et al. (2016) found that employers placed the most significant emphasis 

on soft skills and discussed technical skills to a lesser extent. Further supporting this 

hypothesis, an online survey conducted in the United Kingdom concluded that human 

resource professionals were very impressed with graduates' technical skills, but expressed 

concerns about their soft skills and attributes (Poon, 2014).  

Prince, Burns, Lu, and Winsor (2015) developed a study based on four public and private 

business schools in the United States. The research was performed by surveying a sample 

of advanced students of part-time MBA programs seeking to analyse the transfer of 

knowledge and skills between MBA training and the workplace. Among their results, the 

authors found that graduates develop, within the framework of the MBA program, a 
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series of skills related to innovation and solving complex problems, which they in parallel 

apply in their work.  

To conclude, previous studies have shown that employers placed value on business 

competencies that graduates bring to the workplace. However, there are mixed findings in 

expected business competencies, namely the ability to work as a team, leadership skills, 

problem-solving skills, clearly identified professional accreditations. Given the 

contradictory results on business competences anticipations in the labour market, the 

present dissertation explores how MBA graduates evaluate employers’ expectation of 

their business competencies using a quantitative survey.  

1.6.6. Theoretical Framework: Linking Competency Theory with Business Competency 

 

Competency theory was postulated by Evers and Van der Heijden (2017), the theory 

stated that competency and professional expertise is essential in the professional domain, 

they are factors that distinguish one profession from the other. The authors made known 

that professionals need to possess a high degree of competence in their specific job 

domain, to enable them function effectively and efficiently through a professional 

approach. In addition to this conceptualisation, it was made known that different skills 

and knowledge of each professional domain defined its uniqueness.   

This theory has some relevance to the present study. Expertise is highly needed in the 

labour market, and MBA graduates are expected to meet job requirements through 

adequate preparation by educational institutions. Professional know-how in business is 

assumed to be the norms, traits, knowledge and skills which distinct graduates on the job. 

Thus, any MBA graduate that will function effectively in the labour market requires some 
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level of skills and expertise. The road one has to take to get there is frequently full of 

impediments. Every single MBA graduate in the professional domain needs to be in the 

group of top performers in his or her specialist domain else they become job redundant 

and attract the exit door. However, one of the most critical problems and significant 

debate among employers in the labour market is to find out whether some of these 

competencies can be displayed.   

More importantly, it is good to know that there are significant differences in the 

complexity of each domain competence, as every profession require some necessary 

skills and knowledge to function professionally in their domain.  Therefore, there is a 

compelling reason for proposing a broader type of measurement in which competencies 

skills and expertise of a professional discipline can be measured. Hence, Paixão and de 

Souza (2012) amongst others propounded standardised instrument to measure business 

competency of MBA graduates. Among the skills and knowledge they highlighted are 

competencies related to strategic thinking and decision-making; interpersonal 

competencies; context analysis competencies; and research and information integration 

competency. Therefore, Paixão and de Souza instrument were adapted for use in the 

study.   

The measurement was developed to solicit, track, understand, and act upon participants’ 

opinions of MBA business competencies. It has emerged as a tool that enables 

educational institutions and the industry to address competence gaps between 

competencies and expected business competencies of MBA graduates. The Paixão and de 

Souza guideline were to also assist business administration body on several levels 

including identifying deficits in competencies performance of MBA graduates, allowing 
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comparisons with graduates from other disciplines, identifying best practices, and 

responding to pressures for accountability. This current study adopted all the indicators of 

business competent such as competencies related to strategic thinking and decision-

making; interpersonal competencies; context analysis competencies; and research and 

information integration competency. 

Competencies related to strategic thinking and decision-making: This relates to the level 

to which MBA graduates possess the abilities to think ahead when confronted with a 

problem, adapt to change and new situations (flexibility) and implement/manage projects 

at any point in time.  

Interpersonal competencies: This relates to the extent to which MBA graduates possess 

the abilities to deal with people regardless of how difficult they may be, work in a group 

when given assignments in any job situations and express themselves orally (speech).  

Context analysis competencies: This relates to the extent to which MBA graduates 

possess the abilities to analyse complex problems within organisations and integrate 

information from various sources.  

Research and information integration competency: This relates to the extent to which 

MBA graduates possess the abilities to analytically think when confronted with a 

problem, creatively think when dealing with challenges and carry out research in the 

administration area and correlated areas.  

 

1.6.7. Gaps in Literature 
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The literature attempted to establish and justify the need for the present study, which 

sought to examine the perception of MBA graduates on business competencies gained 

during MBA programme and business competencies sought by employers in the labour 

market, with particular attention on Dublin Business School graduates. The literature was 

approached from three standpoints, namely conceptual model, theoretical and empirical 

reviews. From the literature reviewed, several gaps were raised. For instance, there have 

been few conceptual models linking business competencies gained by MBA graduates 

and business competencies sought by employers. Therefore, the need to fill this gap is a 

concern for the researcher. Further, empirical insight shows a dearth of information on 

studies on business competency of MBA graduates, justifying the importance of 

knowledge expansion in the emerging field of business competencies. Lastly, there are 

few theories on business competencies of MBA graduates. It is with this rising need that 

the researcher tries to establish an approach linking the research variables in the study.  
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CHAPTER TWO 

2. RESEARCH METHODS 

 

2.1.   Introduction 

 

The methods used in achieving the research objectives stated in the study are discussed in 

this section. According to Kothari (2004:7), the methods used by the researcher while 

studying the research problem are termed research methods. A post-positivist paradigm 

which is most suitable for a quantitative research method was adopted for this study, 

based on the literature that explained the suitability of the positivist research philosophy 

with quantitative research methods (Creswell, 2003; Tracy, 2013). Post-positivists believe 

humans' understanding of reality is inherently partial and that there is good reason to try 

to know it. Post-positivism also believes the researcher's biases and backgrounds should 

be minimized in the quest for research truth; this was taken into consideration while 

ascertaining business competencies gained by MBA graduates and business competencies 

sought by employers in the labour market place. The research methods were segmented 

under the following sub-headings: Research Objectives, Research Questions, Research 

Hypothesis, Research Approach, Research Strategy, Participants, Sampling Design 

Process, Materials / Apparatus, Procedure, Ethics and Data Analysis. However, the 

rationale behind the approaches adopted, used and not used in this chapter is clarified so 

that research results can be interpreted either by the researcher himself or others.   

 



26 
 

 

2.1.1.   Research Objectives  

 

The study's primary aim is to investigate the perception of MBA graduates on business 

competencies gained during the MBA programme and business competencies sought by 

employers in the labour market. A case to this topic would be directly referenced to 

Dublin Business School graduates from 2017 to 2020 academic sessions. This academic 

time frame was chosen to enable the researcher to obtain the minimum required sample 

size for the study. The specific objectives of this research are:   

i. To investigate the level of business competencies gained by Dublin Business School 

MBA graduates. 

ii. To examine the extent of MBA business competencies sought by employers in the labour 

market place. 

iii. To determine the correlation between business competencies gained by MBA graduates 

and business competencies sought by employers in the labour market place.  

2.1.2.   Research Questions  

 

Robson (1993) states that as the research questions can help determine what type of 

research strategy s chosen. The factor that influenced the choice of the research strategy 

is the amount of control a researcher has over events. The following research questions 

were raised:  

1. What is the level of business competencies gained by Business School MBA graduates?  

2. To what extent is MBA business competencies sought by employers in the labour market 

place?   
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3. How do business competencies acquired during the MBA program compare to skills 

sought after by employers?  

2.1.3   Research Hypothesis 

 

H0: There is no significant correlation between business competencies gained by MBA 

graduates and business competencies sought by employers in the labour market place. 

H1: There is a significant correlation between business competencies gained by MBA 

graduates and business competencies sought by employers in the labour market place. 

2.1.4   Research Approach 

 

The importance of the research approach is to increase research validity. The research 

approach involves philosophical principles, as well as different approaches or procedures. 

According to Chetty (2016), the research approach is a process and procedure that 

consists of steps from general assumptions to comprehensive data collection, analysis, 

and interpretation methods. The approach to research his divided into two groups (Chetty, 

2016).   

The deductive and inductive research approaches are predominant in the literature 

(Creswell (2003:8); Kothari (2006:158); Sapsford and Jupp (2006:91); Singh (2006:231). 

This study adopts a post-positivist – deductive research approach which requires a 

quantitative approach. The deductive research approach seems appropriate for the study 

because the researcher intends to deduce a hypothesis from theory, express the hypothesis 

in operational terms that propose a relationship between two variables; test hypothesis by 

conducting a survey (Robson, 1993). The inductive approach was not used because the 

researcher does not intend to develop theories and hypothesis. The use of post-positive-
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deductive approach requires statistical analysis to test hypotheses raised vis-a-vis The 

relationship between business competencies gained by MBA graduates and business 

competencies sought by employers in the labour market place the study. Also, deduction 

from general perspectives led the researcher to test the conceptual framework developed 

in the literature review, thereby reaching a specific conclusion.  

As it appears that choosing one research approach over another severely limits the scope 

of the study as one approach alone cannot answer all the questions that might emerge in 

the course of researching a topic (Creswell and Clark, 2011). The researcher initially 

intended to use a mixed research approach; nevertheless, the online nature of the study 

limited the researcher to adopt a post-positivist-deductive approach in achieving the study 

objectives.    

More so, a deductive approach would help test the assumption on the relationship 

between business competencies gained by MBA graduates and business competencies 

sought by employers in the labour market place; this would help the researcher 

validate/invalidate the hypothesis specified in the study.  

2.1.5   Research Strategy  

 

In order to find out possible answers to the research questions, it was necessary to plan 

and design a research strategy. According to Sobh and Perry (2006), a research strategy 

explains the techniques adopted by the investigator in providing answers to the research 

questions raised in the study. It was important for the researcher to consider the strengths 

and limitations of the three main research strategies, namely experiment, case study and 

surveys (Robson, 1993) in the light of the topic. The researcher began as an exploratory 
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investigation of the above three research strategies to get a deeper understanding and the 

relationships among them and to determine the best research strategy for the study.   

The researcher did not intend the use of experiment strategy, and the reasons are specific. 

In experiments, researchers aim to test theories and hypotheses within a controlled 

environment (usually laboratory). Researchers also intend to manipulate research 

variables and measure the effect of change under laboratory or general laboratory 

conditions (Gill and Johnson, 1991). As the present study does not intend to carry out the 

intervention of any sort, an experimental strategy was eliminated.   

Also, the use of a case study strategy was removed by the researcher based on specific 

reasons. Case studies, as defined by Robson (1993), are empirical investigations "of a 

particular contemporary phenomenon within its real-life context using multiple sources of 

evidence." The case studied can be virtually anything, involving one person, a group of 

people, an institution, or an innovation. The purpose of a case study is to develop detailed 

information and an intensive understanding of a single 'case' or a small number of related 

'cases' (Yin, 1989). The method of data collection in cases studies is through several 

techniques, namely interviews, observation, and workshops. Also, the case study deals 

with an investigation of the particular unit represented, and it is more intensive and has 

more depth in it (Singh, 2006). Since the study did not meet the basic requirements of 

Robson (1993), (Singh, 2006) and Yin (1989) namely intensive understanding about the 

case study or the detailed information which is outside the reach of a survey, the case-

study strategy is also eliminated by the researcher. Also, since case study research is 

mostly linked to interpretive research, which is not the research approach intended for the 

study, the case study was eliminated. 
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The study strategy is purely based on the survey because surveys entail gathering 

information from a segment of the larger population and based on the use of a 

standardised questionnaire (Robson, 1993). The online presence of the MBA participants 

used in this study tends more towards the survey strategy than the experimental or case-

study strategies. As the researcher intends to describe the correlation between business 

competencies gained by MBA graduates and business competencies sought by employers 

in the labour market place, a correlational survey research strategy is adopted for this 

study. A correlational survey strategy is a non-experimental form of research that entails 

the use of correlational statistic to describe and measure the degree of relationship 

between business competencies gained by MBA graduates and business competencies 

sought by employers in the labour market place the study (Creswell, 2012). Also, a 

survey strategy has been used in business research for empirical measurement and for 

analysis towards addressing the research questions (Zikmund, Babin, Carr and Griffin, 

2010).  

 

2.2.   Participants 

 

The word participant is used interchangeably with populations in research. The 

population is defined as a set of elements, objects or events that are of interest for a 

particular study (Sambo, 2005). Hence, the participants for this study consist of graduates 

and alumni of the Master of Business Administration (MBA) programs of Dublin 

Business School (DBS) on LinkedIn for the period of 2017 to 2020. The participants 

were selected because they are critical players in the labour market and their contribution 

to the achievement of the aims of the labour market needs to be substantiated and 



31 
 

validated. The participants in the study area have met the criteria for study through 

functional internet access to the electronic databases of DBS graduates on LinkedIn. A 

study population can be finite or infinite. Hence, the study population is said to be finite 

because it consists of a fixed number of elements. The total figure of the study 

participants is four hundred MBA graduates of Dublin Business School based on the 

information gathered from LinkedIn online.  

2.2.1   Sampling Design Process 

 

A sample design is a specific plan for obtaining a sample from a given population, the 

researcher prepared steps on how the sample was selected and the size of such a sample. 

Also, the sample design guided the sample size (Kothari, 2006:55). The researcher paid 

attention to the following steps/processes while developing the sampling design (Kothari, 

2006:56): 

(i.) Type of universe: The first step taken by the researcher in developing the sample size 

was to define the study universe clearly. Dublin Business School MBA graduates made 

up the research universe. 

(ii.) Sampling unit: LinkedIn formed the sampling unit for this study, which is because a 

decision has to be made concerning a sampling unit before selecting the sample. The 

population consists of sampling units. Sampling units are collections of elements which 

do not overlap and which exhaust the entire population. Four sources of sampling units 

were identified in the context of this study: 

a. Physical geographical units of MBA graduates such as international, national, states, 

districts, village; 

b. Construction units such as a house, flats of the participants;  
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c. Online presence of the participants such as LinkedIn, Facebook, WhatsApp; 

d. Dublin Business School (DBS) administrative department. 

The researcher decided logically to select online presence precisely LinkedIn of MBA 

Alumni' of DBS where the participants can be easily accessible in this global COVID-19 

lockdown. As the sampling units must exhaust the entire population of the study, 

LinkedIn was chosen. The physical geographical regions where DBS alumni graduates 

literarily live was not of particular interest here because these might not exhaust the 

population of the study. Construction units may not be the appropriate sampling unit due 

to the difficulty of assessing participants during a COVID-19 global down. Also, the 

difficulty of obtaining the list of MBA graduates eliminated Dublin Business School 

administrative department being used as a sampling unit. 

(iii.) Sampling frame (Source list): the LinkedIn directory is the sampling frame for the 

study. A sampling frame is also known as ‘source list’ from which sample is to be drawn. 

It is a list containing all sampling units known as a sampling frame (Sapsford and Jupp, 

2006:28). Sampling frame options available for the researcher are email lists, LinkedIn 

directory and database of the MBA graduates. However, LinkedIn directory formed the 

sampling frame basis upon which the sample size was determined. Kothari (2004:153) 

suggests that the sampling frame is either constructed by a researcher for his study or may 

consist of the particular existing list of the population. In this instance, the researcher 

used the LinkedIn directory due to the difficulty in obtaining telephone directories and 

database of MBA graduates. 

(iv.) Sample size: This represents the number of items to be selected from the research 

universe to constitute a sample. The researcher ensured that the sample size was 
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optimum. An optimum sample is one which fulfils the requirements of 

representativeness, reliability and flexibility. Sample size can be determined by a 

mathematical formula or sample size determination table. Both approaches (Israel sample 

size determination table and Taro Yamane sample size formula) were used by the 

researcher in obtaining the required sample for the study for robustness. 

Taro Yamane sample size formula  

Having highlighted the study population of interest; the sample size was drawn using 

Yamane (1967) statistical formula.  

Taro Yamane sample size determination formula; 

n =     N     

        1+ N (e) 2    

Where: 

 n = Sample size 

 N = Population 

 e = Error Margin 

Therefore, with an adoption of a standard sampling error value of 5% and a population of 

400, the sample figure is calculated as: 

             n =      400 

             1 + 400 (0.05)2 

  n =     400 

            1 + 400 x (0.05)2 

  n =    400 

             1 + (400 x 0.0025) 
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  n =  400 

           1 + 1 

  n = 400 

               2 

  n = 200 MBA graduates  

Israel Sample Size Determination Table 

Israel sample size determination table was also used to determine the sample size to 

ensure that an adequate sample was picked for the study. The model states that sample 

size should be taken for levels of significance of ±3%, ±5%, ±7% and ±10% for Precision 

sake. Going by the model, if ±7% is taken for precision when the population is 400, the 

minimum required sample size is 200. Israel Sample Size Determination Table was used 

to ensure robustness and accuracy in the sample size. The formula was also used for a 

complementary purpose. The sample size value obtained from Taro Yamane 

complements the result of Israel sample size determination table. Hence, the sample size 

used for the study confirms the scientific requirement.  

Table 2: Israel Sample Size Determination Table 

The sample size for ±3%, ±5%, ±7% and ±10% Precision Levels Where Confidence 

The level is 95% and p=.5. 

Size of Population Sample Size (n) for precision (e) of:  

 ±3% ±5% ±7% ±10% 

10,000 1,000 385 200 100 

15,000 1,034 390 201 100 

20,000 1,053 392 204 100 
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25,000 1,064 394 204 100 

50,000 1,087 394 204 100 

100,000 1,099 398 204 100 

Source: Israel 2003 

(v) Parameters of interest: In evaluating the sample design, the researcher considered 

the population parameters. The researcher was interested in estimating the proportion of 

MBA graduates with some characters because this might have a substantial impact on the 

information provided to achieve the study objectives. The characteristics of the MBA 

participants were logically selected to include employment status, current business 

location, mode of the program, gender, year of graduation, degree specialisation, overall 

work experience and current job industry.   

 (vi) Sampling technique: Finally, the researcher decided about the technique used in 

selecting participants for the sample. The research technique used for selecting the 

sample was convenience sampling. Convenience sampling involves choosing participants 

who happen to be available and accessible at the time (Cohen, Manion and Morrison, 

2007:113). This sampling technique was chosen because the research participants can be 

mostly found online, especially during the global lockdown due to COVID-19 pandemic. 

Also, the difficulty in obtaining the breakdown of the sampling frame of the participants 

gave credence to this sampling technique. Thus, the judgment of the researcher played an 

essential part in this sampling procedure.  

Two high costs usually arise in a sampling procedure, which are the cost of collecting the 

data and the cost of drawing incorrect inference from the data. Data collection costs were 

discussed in the next portion of the questionnaire design process. The two causes of 



36 
 

incorrect inferences, sampling error and systematic bias were addressed here. Sampling 

errors are random variations in the results of the sample depending on the real population 

parameters. Sampling error decreases with increased sample size. Therefore, to reduce 

sampling error, the researcher ensured the use of adequate and large sample size. On the 

other hand, systematic bias comes from errors in the sampling procedures, which cannot 

be minimised or removed by increasing the sample size. It was necessary to resolve the 

causes of systemic bias, namely, (Kothari, 2006:57):  

1. Inappropriate sampling frame: This was eliminated by ensuring that the sampling 

frame was appropriate through an unbiased representation of the population. 

2. Defective measuring device: As systematic bias can result if the measuring device is 

biased. Hence, the researcher ensured that the questionnaire was correctly constructed by 

observing the proper guidelines for instrument development as specified by reputable 

authorities in research methodology namely Cohen, Manion and Morrison (2007), 

Creswell (2003), Khothari (2006), Malhotra (2015), Sapsford and Jupp (2006) and Singh 

(2006). 

3. Non-respondents: Inability to sample all MBA participants who were initially 

included in the survey may contribute to systemic bias. The possible explanation is that 

the probability of receiving an individual's response is often correlated with the 

measurement of what needs to be estimated. To avoid this issue, the researcher ensured 

that all the initially included 200 MBA graduates filled the questionnaire. 

4. Indeterminacy principle: Participants may make different choices when kept under 

observation than what they do when kept in non-observed situations. Thus, the 

indeterminacy principle may cause systematic bias. To guard against this, the researcher 
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pleaded with the MBA graduates to give a sincere response to the questionnaire, 

informing them that insincere responses would defeat the purpose of the study. 

5. Natural bias in the presentation of data:  Natural bias of participants in data 

collection also creates a systemic bias in many inquiries. In psychological surveys, people 

prefer to offer what they think is the 'right' response instead of disclosing their true 

feelings. To avoid this issue, participants enlisted for the study were MBA graduates who 

are expected to be familiar with the concept of business competencies, transferable skills 

or academic skills. 

2.3.   Materials / Apparatus 

  

This section detailed the process of the design of the survey instrument using Malhotra's 

Questionnaire Design Process (QDP) framework. The survey instrument for the 

collection of data for this study is a structured questionnaire tagged “Perception of MBA 

Graduates’ on Business Competence Questionnaire (POMBCQ)”. The questionnaire 

which was adapted from Paixão and de Souza (2012) is important because it can reach 

large participants; elicit information effortlessly and inexpensively from participants. The 

questionnaire covers three sections namely A, B and C. 

Information needed 

In the first step in the questionnaire design process, the researcher determined the 

necessary information (Malhotra, 2015). Research problem, research questions, 

hypothesis, target population and the characteristics that had driven the study were 

reviewed.   

Survey administration method 
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The interviewing method used in this study was web-based. Interviewer bias was reduced 

because the interviewer was not present and, concerning data quality, online platforms 

have the advantage of built-in logic and validity testing such that data is collected and 

processed automatically ready for review (Malhotra, 2015). As such, the researcher used 

Google forms to design the questions online. The researcher used the online means 

because the platform provided the researcher with a specific link that was created and 

easily accessible to participants to complete the survey, the link created was sent to 

selected participants – using email databases and LinkedIn.   

Individual question content 

Each question in the questionnaire related to the information needed for research, issues 

that might be good to learn but did not explicitly answer the research issue were excluded 

(Malhotra, 2015). The questionnaire had 30 questions that were straightforward and easy 

to understand. Double-barrel research items were omitted in the questionnaire in order to 

prevent ambiguity and misunderstanding (Malhotra, 2015).  

Overcoming the respondent’s unwillingness to respond   

The researcher should not assume that the respondent can provide accurate or reasonable 

answers to all questions; some factors can restrict the respondents’ ability to provide the 

requested information (Malhotra, 2015). The respondents are MBA graduates of Dublin 

Business School who are well knowledgeable about the skills needed by employers. 

Respondents were able to recall the skills learned during their program, which is why 

recent graduates were selected from 2017-2020. Questions were provided with guidance, 

the effort required of the respondents to fill out the questionnaire was reduced, and 

susceptible questions were avoided.   
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Question structure 

The question was a structured one with Likert-scale questions (Malhotra, 2015).  The 

response format for this survey items consists of a 5-point Likert-type response scale 

ranging from (1) Strongly Disagree, (2) Disagree, (3) Fairly Agree and (5) Strongly 

Agree. Survey questionnaire focuses on gathering data concerning how the MBA 

graduates perceive the business competencies. The Likert-type scale was used because of 

the several advantages; it is easy for the researcher to construct and administer, it is easy 

for the respondent to understand and therefore, suitable for mail, telephone, personal, or 

electronic interviews (Malhotra, 2015). The researcher made four critical decisions while 

choosing the 5 point Likert-type scales: 

1. Several scale categories: Five Likert-type scale categories were used in the instrument 

because of the greater the number of scale categories, the better the potential 

differentiation between stimulus items. Malhotra (2015:187) suggests that the appropriate 

number of categories should be seven plus or minus two: between five and nine.  

2. Balanced versus unbalanced scales: The unbalanced scale was used in the Likert 

categories. In a balanced scale, the number of favourable and unfavourable categories is 

equal; on an unbalanced scale, the number is unequal. In general, the scale should be 

balanced in order to obtain objective data. The unbalanced scale was adopted in the 

(POMBCQ) questionnaire because the distribution of responses was likely to be skewed, 

positively based on the pre-test result. Therefore, an unbalanced scale with more 

categories in the direction of skewness was appropriate.  

3. Odd or Even Number of Categories: Odd number of categories was used in the 

Likert-placing. With an odd number of categories, the medium-scale position was 
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designated as Fairly Agree. The presence and position of a Fairly Agree option is 

expected to have a significant influence on the response. The decision to use an odd 

number of options was based on the fact that some of the participants may be neutral on 

the response being measured Malhotra (2015:187).  

4. Forced Versus Non-forced Scales: Forced rating Likert-type scales were used 

because a “no opinion” option was not provided. In such a case, respondents without 

opinion are likely to mark the middle scale position of Fairly Agree, which would 

improve the quality of responses in the questionnaire Malhotra (2015:188). 

Question-Wording  

Question-wording translates the desired question content and form into terms that 

respondents can clearly understand (Malhotra, 2015). Specific terminology and 

unambiguous terms were used to prevent ambiguity or to make the questionnaire too 

complicated, which can cause low response levels (Malhotra, 2015). Care was also taken 

to avoid using 'leading questions,' which might bias respondents in any way (Saunders et 

al., 2015).  

Order of Questions 

Questions were asked in a logical sequence; all questions that dealt with a particular 

subject were asked before a new subject was started. Short contextual words were used 

when changing topics to help respondents adjust their attitude (Malhotra, 2015). The 

questionnaire consisted of three main sections:  

Section A: This section answered questions about participants’ demographic data namely 

employment status, current business location, mode of the program, gender, year of 

graduation, degree specialisation, overall work experience in business administration and 
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industry presently work. Information from this section usually called classification 

information allows the researcher to classify the respondents in order to analyse results 

across different groups. The demographic data of participants can also help provide 

insight into the quality of responses geared towards the achievement of the research 

objectives. Identification information of participants such as name, address, and 

telephone number were omitted from the questionnaire to allow the researcher liberty of 

filling the questionnaire without the fear of the researcher revealing their demographic 

details. 

Section B: This section covers the scale adapted from Paixão and de Souza (2012). MBA 

graduates are to express their perception of business competencies gained during the 

MBA program in this section. Information captured from this section is necessary 

information because it helps the researcher achieve the research objectives. The scale 

which comprises eleven survey items, measure four dimensions of business competencies 

of MBA graduates namely, competencies related to strategic thinking and decision-

making; interpersonal competencies; context analysis competencies; and research and 

information integration competency. These four competencies were adopted in this study 

because they highlighted nearly all the business capabilities emphasized in kinds of 

literature relating to business competencies. The choice was made of Paixão and de Souza 

because their research instrument highlighted business capabilities in documentations of 

other notable authors such as the GMAC (2018) survey, Sulaiman and Mohezar (2008) 

and Baruch and Peiperl (2000), gathered a wide diverse of competencies already 

represented a compilation of the literature.  
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Section C: This section also covers the scale adapted from Paixão and de Souza (2012). 

Information captured from this section is necessary information that allows the researcher 

to achieve the research objectives. Under this section, the MBA graduates are to express 

their perception of business competencies expected by employers in the labour market. 

The scale captures eleven survey items to measure four dimensions of business 

competencies precisely, competencies related to strategic thinking and decision-making; 

interpersonal competencies; context analysis competencies; and research and information 

integration competency. Similar scales were used for Section B and Section C in order to 

verify the relationship between business competencies gained during the MBA program 

and business competencies expected by employers in the labour market.  

2.3.1 Questionnaire Pre-test 

 

A mini-pilot survey of 30 was carried out to ascertain the accuracy and consistency of the 

instrument, otherwise known as instrument validity and reliability, respectively. 

(Malhotra, 2015). This exercise was conducted on a smaller scale for confirmatory of the 

research depth questions (Arian, Campbell, Cooper & Lancaster, 2010). According to 

Pallant (2007), the primary objective of the pilot survey was to test the consistency and 

accuracy of the research instrument and to prepare the respondents ahead of the main 

administrative exercise context. The participants were requested to comment on the 

questionnaire to indicate any problems with the construct, specifically in relation to 

questions wording, appropriateness, length, sequence, ease of answering and ambiguity in 

instructions. Some respondents criticized the way the question was phrased and sought 

input from this pre-test in order to make the last adjustments and create the final version 

of the questionnaire.  
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2.3.2 Validity and Reliability of the Instrument 

 

The validity of an instrument entails the degree to which a measurement can measure that 

which it purports to measure. For content validity, the instrument, together with the study 

objectives, was presented to the researcher's supervisor for face validity of the research 

instrument. Comments and corrections made by the researcher's supervisor were used to 

improve the instrument. To ascertain instrument reliability through the Cronbach alpha 

coefficient ( ) in the SPSS software was used. The Cronbach alpha coefficient ( ) 

values for the research variables were (Section B=0.65) and (Section C Scale=0.64). The 

two sections of the instrument yielded fair reliability based on the decision rules spelt out 

in table 2.3.2. Therefore, the instrument was considered acceptable for the study. The full 

reliability of the questionnaire is contained in Appendix II. 

Table 2.3.2: Reliability of the Research Instrument  

Table 2.3.2 1: Reliability of Research Instrument  

Research Variables Cronbach's  

Business competencies gained during MBA program 0.65 

Business competencies expected by employers in the labour 

market 

0.64 

The decision rule states that: Very Good Reliability = Result 0.80 -0.95; Good Reliability 

Result= 0.70 -0.80; Fair Reliability Result= 0.60 -0.70 and Poor Reliability Result = Less than 

0.60 (Decision rule adopted from Sekaram & Bougie, 2010). 

2.4.   Procedure 
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The data for this research was collected using a questionnaire administered via the 

Google Form (see Questionnaire in Appendix I). With little help of colleagues, who acted 

as a research assistant in identifying and contacting MBA graduates who graduated from 

(2017-2020) on LinkedIn. Instructions were given to the participants, anonymity and 

confidentiality of their personal data was ensured. The participants were told the aim of 

the research was to investigate perception of MBA graduates on business competencies 

gained during MBA program and business competencies sought by employers in the 

labour market. The survey comprised 30 questions, which took the participants 

approximately 10 minutes to complete. Letter of consent also accompanied the 

questionnaire sent to the participants (see Appendix III).  The questionnaire administered 

was live for a total period of three weeks. Throughout the period, the response rate was 

monitored closely by the researcher. A reminder message was sent to encourage 

participants who had not completed the survey after seven days. The questionnaire copies 

were administered online through LinkedIn, which was to utilise a natural setting, where 

the MBA graduates felt comfortable to discuss their experiences and express their 

opinions freely in an environment they were used to (Green and Thorogood, 2004).  

2.5.   Ethics 

 

Ethics in research is the art of engaging inappropriate behaviour with the respondents. As 

such, it is the responsibility of any researcher to research a moral way (Pieters, 2014). 

The researcher chose different stances options while conducting this research. The 

participants were assured of no risk posed on them for engaging in the research either 

from their employers or the Dublin Business School for expressing their perspectives. No 

vulnerable groups were recruited in the research instead the participants were of age 
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which decided their inclusion in the research and could be halted by them without giving 

any clarifications; they are entitled to withdraw from the survey at any time.   

The participants were mainly MBA graduates from the Dublin Business School who were 

recruited using the LinkedIn approach. The MBA graduates were chosen as the 

participants because they are alumni of Dublin Business School, and it is easier to 

measure and integrate their expertise through the MBA curriculum. While administering 

the research survey, the researcher was honest about the research intentions. In 

furtherance, the researcher stated clearly to the participants that the process was voluntary 

and any personal data given (in the instance of name, contact information, work status, 

among others) would be kept with no type of divulgence. The researcher asked of DBS 

consent to document the participants' consent to participate in the research. 

Confidentiality was identified as one of the ethical principles that cannot be overturned 

during research. Therefore, to preserve the privacy of each researcher, the participants in 

this study did not reveal their names, as the questionnaire did not include column names. 

Anonymity and confidentiality disclaimers were included in the questionnaire to act as 

the impetus behind the study and keep their data private.    

The researcher is responsible for the information generated from the research because it is 

for the fulfilment of the researcher's completion of Master of Business Administration 

from Dublin Business School in Ireland and the hard copies of the online questionnaires 

that were administered were submitted to the college. The research dissemination and 

reporting to the participants were via the official message sent to the participants 

LinkedIn, informing them about the purpose and scope of the research.    
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2.6.   Data Analysis 

 

According to the Field (2009), data are analysed after collection from the field to make 

sense of the research and reach specific findings and conclusions. The collected 

quantitative data was coded into SPSS, statistical software predominately used in research 

for data analysis of data due to its flexibility and accuracy. Descriptive statistical tools 

(i.e. frequency counts, percentage, mean, standard deviation and cross-tabulation) were 

used to analyse the socio-demographic variables and the research questions. In contrast, 

Pearson Moment Correlation Coefficient was used for testing the hypothesis on the 

relationship between business competencies gained by MBA graduates and business 

competencies sought by employers in the labour market place the study. A cross-

tabulation of the research questions was analyzed to draw the conclusions. The results 

were reported at the end of the analysis. Recommendations and suggestions were taken 

from the results for future studies.  

 

 

 

CHAPTER THREE 

3. DATA ANALYSIS 

3.0. Overview 

 

This chapter presents the data analysis and interpretation of findings on this study. The 

general objective examined the perception of MBA graduates on business competencies 

gained during MBA programme and business competencies sought by employers in the 
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labour market. The research questions were analyzed using descriptive statistics 

(frequency counts, percentage, mean, standard deviation and cross-tabulation) to 

summarise the data in a readily comprehensible form. Furthermore, the socio-

demography of the participants was collected to understand the characteristics of 

participants engaged in the study. However, the hypothesis was tested using inferential 

statistics (Pearson Product Moment Coefficient) at 5% level of significance to ensure that 

the obtained results were not due to chance. The analysis was done through SPSS 

(version 23.0) statistical software. The data presentation and analysis in this chapter were 

sub-divided into four different sections namely:  

Section A: This section details the explanation of the variable codes used in the study as 

inputted into SPSS software, as well as its interpretations.  

Section B: This section explains the results of the socio-demography variables in the 

study namely employment status, current business location, modes of program, gender, 

year of graduation, degree specialization, overall works experience and present job 

industry.  

Section C: In this section, all the research questions were analysed using descriptive 

statistics of frequency counts, percentage and cross-tabulation for the purpose of data 

grouping and understanding.  

Section D: In this section, answers to the research questions raised were provided under 

this section using descriptive statistics of mean and standard deviation. This is another 

way to validate the results obtained from the analysis of the research questions carried out 

through frequency counts and percentage in the preceding section C. 
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Section E: This is the last section of the chapter where the afore-stated hypotheses were 

put into test by using Pearson Product Moment Coefficient in order to examine the 

correlation between business competencies gained by MBA graduates and business 

competencies sought by employers in the labour market. 

3.1. Analysis of Field Performance of Questionnaire 

As regards the unexpected cooperation received from the participants during the field 

exercise of the data collection, all the administered 200 questionnaire copies, 200 copies 

were vividly completed and returned for the data analysis. This, however, signifies 

100.0% response return. 

3.2 Section A: Interpretation of Codes  

 

This section provides details on the interpretation of the variable coding in the SPSS 

statistical software for every item contained in the questionnaire. 

 

 

 

Table 3.2. 1: Coding for Demographic Data 

Codes Employment  

Status 

Current 

Business 

location 

Mode  

Of program 

Gender Year 

of grad 

MBA 

specialization 

Overall 

Work 

experie

nce 

Present 

job 

industry 

1 Self-employed  Outside 

Europe 

Full time-

MBA 

Female  One 

year 

General MBA 0-4 

years  

Service 

industry 

2 Employed Europe Part-time 

MBA 

Male Two 

years 

MBA in 

Finance 

 5-9 

years  

Oil and 

gas 

industry 

3 Unemployed    Three 

years  

MBA in 

Marketing 

10-14 

years  

Agricult

ural 

industry 

4      MBA in 

Project 

15-19 

years  

Service 

industry 
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management 

5      MBA in 

Information 

Systems 

20 years 

& above  

 

6      MBA in 

Human 

resource 

management 

  

7      MBA in Cloud 

computing 

  

Source: Survey, 2020 

 

The above table shows the codes that were preset for the socio-demographic variables in 

numerical values. This is to improve measurability in the SPSS software. 

Table 3.2. 2: Codes for Research Likert-Type Options 

Codes Likert-Type  

Options 

Mean 

Score 

Range 

Decision  Level of Business Competence 

1 Strongly Agree 4.45-5.00 Strongly  Very high level of business 

competencies 

2 Agree 3.45-4.44 Agree  High level of business 

competencies 

3 Fairly Agree 2.45-3.44 Fairly Agree  Moderate level of business 

competencies 

4 Disagree 1.45-2.44 Disagree  Low level of business competencies 

5 Strongly Disagree 1.00-1.44 Strongly 

Agree  

Very low level of business 

competencies 

Source:  Survey, 2020 

 

3.2. SECTION B: Background Information  

 

The background information of participants provides insight into the demographics of the 

respondents for this research and the quality of responses geared towards the achievement of the 

research objectives. 
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Figure 1: Respondents distribution according to employment status  

 

Source: Survey, 2020 
 

Figure 1 above depicts the demographic data of MBA graduates in the study. An overwhelming 

number of the MBA graduates, precisely eight (8) in every ten (10) indicated that they were 

employed. This finding could suggest that MBA graduates churned out from DBS possessed 

high level of business competencies required to compete in the labour market. 
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Figure 2: Respondents distribution according to current business location 

 

 

Source: Survey, 2020 

 

With regards to current business locations of the MBA graduates in Figure 2, 8/10 (n=159, 

79.5%) presently work in Europe while fewer numbers have their business location outside 

Europe (n=41, 20.5%). This may suggest that there are more business opportunities in Europe 

than outside the region.  
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Figure 3: Respondents distribution according to mode of academic program  

 

Source: Survey, 2020 

 

As depicted in Figure 3, a large number (n=140, 70.0%) of the participants graduated through 

full-time program. This finding implies fewer enrolments of students into MBA part-time 

program.  
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Figure 4: Respondents distribution according to gender 

 
Source: Survey, 2020 
 

Analysis in Figure 4 revealed that 112 of the participants representing (56.0%) were females 

while 88 respondents (44.0%) were males. This finding suggests that there is gender imbalance 

to an extent. 

Figure 5: Respondents distribution according to year of graduation 

 

Source: Survey, 2020 
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As shown in Figure 5, seventy-nine percent (79.0%) of MBA graduates comprised of those who 

graduated since last two years. This showed that the DBS has churned out more graduates 

recently. 

 

Figure 6: Respondents distribution according to MBA specialization 

 

Source: Survey, 2020 

 

Areas of specializations of participants in Figure 6, showed are observed to be equally dispersed 

among MBA graduates (general = 13.0%, finance = 13.5%, marketing = 16.0%, project 

management = 15.0%; information systems = 16.0%, human resources management = 14.5% 

and cloud computing = 12.0%). This finding implies that MBA products from DBS were people 

with diverse specializations in business related degrees. 
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Figure 7: Respondents distribution according to overall work experience  

 

Source: Survey, 2020 

Figure 7 indicated that sixty-five percent (67.0%) of MBA graduates sampled in this study had 4 

years overall work experience or less, suggesting that MBA graduates have inadequate work 

experience. 
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Figure 8: Respondents distribution according to present job industry  

 

Source: Survey, 2020 

 

With regards to present job industry of the MBA graduates represented in Figure 8, 7/10 (n=147, 

73.5%) presently work in the service industry. This may suggest fewer job opportunities for 

MBA graduates in the agricultural, and oil and gas industries. 

 
 

 

3.4. SECTION C: Presentation and Analysis of Data According to Research Questions  

 

This section shows the sample of the respondent’s responses to the questions posed in the 

research questionnaire so as to make an inference and in order to conduct the final analysis. 

Descriptive statistics of frequency counts, percentages and cross-tabulations were employed for 

the purpose of data grouping and understanding. Mode of academic program was chosen by the 

researcher for the cross-tabulation with the research items to pull responses across full-time and 

part-time MBA graduates. 
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3.4.1.   Research Question One: What is the level of business competencies gained by 

Business School MBA graduates?  

The tables of items used in the research instrument to addresses the research questions are: 

Table 3.4.1. 1: A cross-tabulation of mode of program and ability to think strategically 

when confronted with a problem 

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

Ability to think 

strategically when 

confronted with a 

problem? 

Disagree 4 1 5 2.5 

Fairly Agree 9 6 15 7.5 

Agree 41 19 60 30.0 

Strongly Agree 86 34 120 60.0 

                                                   Total 140 60 200 100.0 

Source: Survey, 2020 

In Table 3.4.1.1, 60.0% of the total participants strongly agreed, 30.0% agreed, 7.5% fairly 

agreed and 2.5% of the participants disagreed. Hence, majority of MBA graduates agreed that 

are equipped with the ability to think strategically when confronted with a problem. 

 

Table 3.4.1. 2: A cross-tabulation of mode of program and adapt to change and/or new 

situations 

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

Adapting to change 

and/or new situations 

Strongly Disagree 0 1 1 0.5 

Disagree 6 0 6 3.0 
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(flexibility) Fairly Agree 29 13 42 21.0 

Agree 73 34 107 53.5 

Strongly Agree 32 12 44 22.0 

                                                   Total 140 60 200 100.0 

Source: Survey, 2020 

Analysis of responses in Table 3.4.1.2 revealed that 96.5% of the participants agreed (when all 

positive responses were merged) while 3.5% were in total disagreement. For this reason, 

majority of MBA graduates agreed that are equipped with the ability to adapt to change and/or 

new situations. 

Table 3.4.1. 3: A cross-tabulation of mode of program and ability to implement/manage 

projects at any point in time 

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

Ability to 

implement/manage 

projects at any point in 

time 

Strongly Disagree 1 1 2 1.0 

Disagree 4 4 8 4.0 

Fairly Agree 37 13 50 25.0 

Agree 65 34 99 49.5 

Strongly Agree 33 8 41 20.5 

                                             Total 140 60 200 100.0 

Source: Survey, 2020 

Table 3.4.1.3 revealed that there were more aggregate positive responses in the Likert-type 

options of strongly agree (20.5%), agree (49.5%) and fairly agree (25.0%%) than the cumulative 
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disagree responses (5.0%). This means that vast majority of MBA graduates agreed that they are 

equipped with the ability to implement/manage projects at any point in time. 

Table 3.4.1. 4: A cross-tabulation of mode of program and ability to deal with people 

regardless of how difficult they may be 

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

Ability to deal with 

people regardless of how 

difficult they may be 

Strongly Disagree 1 2 3 1.5 

Disagree 8 4 12 6.0 

Fairly Agree 30 19 49 24.5 

Agree 69 22 91 45.5 

Strongly Agree 32 13 45 22.5 

                                             Total 140 60 200 100.0 

Source: Survey, 2020 

Analysis of responses in Table 3.4.1.4 showed that 92.5% of the participants agreed (when all 

positive responses were merged) while 7.5% were in full difference in opinions. Hence, a greater 

part of MBA graduates perceived that are equipped with the ability to deal with people 

regardless of how difficult they may be. 

Table 3.4.1. 5: A cross-tabulation of mode of program and ability to work in group when 

given assignments in any job situations 

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

Ability to work in group Strongly Disagree 3 2 5 2.5 
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when given assignments 

in any job situations 

Disagree 11 4 15 7.5 

Fairly Agree 30 16 46 23.0 

Agree 59 17 76 38.0 

Strongly Agree 37 21 58 29.0 

                                             Total 140 60 200 100.0 

Source: Survey, 2020 

In Table 3.4.1.5 29.0% of the total participants strongly agreed, 38.0% agreed, 23.0% fairly 

agreed, 7.5% disagreed and 2.5% strongly disagreed. Hence, majority of MBA graduates agreed 

that are equipped with the capability to work in group when given assignments in any job 

situations. 

Table 3.4.1. 6: A cross-tabulation of mode of program and ability to express myself orally 

 

Mode of program 

Total 

 

Full-time Part-time Percent  

Ability to express 

myself orally 

Strongly Disagree 0 3 3 1.5 

Disagree 9 5 14 7.0 

Fairly Agree 21 11 32 16.0 

Agree 76 27 103 51.5 

Strongly Agree 34 14 48 24.0 

                                          Total 140 60 200 100.0 

Source: Survey, 2020 

Breakdown of responses in Table 3.4.1.6 revealed that 91.5% of the participants agreed (when all 

positive responses were collapsed) while 8.5% were in totally disagreed. Therefore, majority of 

MBA graduates agreed that are equipped with the ability to express myself orally. 
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Table 3.4.1. 7: A cross-tabulation of mode of program and ability to analyse complex 

problems within organizations 

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

Ability to analyse 

complex problems within 

organizations 

Strongly Disagree 3 4 7 3.5 

Disagree 9 2 11 5.5 

Fairly Agree 34 19 53 26.5 

Agree 64 26 90 45.0 

Strongly Agree 30 9 39 19.5 

Total 140 60 200 100.0 

Source: Survey, 2020 

Table 3.4.1.7 revealed that there were more cumulated positive responses (91.0%) than the 

aggregate disagree responses (9.0%). This shows that vast majority of MBA graduates agreed 

that they are equipped with the ability to analyse complex problems within organizations. 

 

Table 3.4.1. 8: A cross-tabulation of mode of program and Ability to integrate information 

from various sources 

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

Ability to integrate 

information from various 

sources 

Strongly Disagree 3 3 6 3.0 

Disagree 11 7 18 9.0 

Fairly Agree 40 17 57 28.5 

Agree 56 19 75 37.5 
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Strongly Agree 30 14 44 22.0 

Total 140 60 200 100.0 

Source: Survey, 2020 

In Table 3.4.1.8, more participants (88.0%) totally agreed while few (12.0%) totally disagreed. 

Therefore, majority of MBA graduates perceived that are equipped with the ability to integrate 

information from various sources. 

Table 3.4.1. 9: A cross-tabulation of mode of program and ability to think analytically 

when confronted with a problem 

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

Ability to think 

analytically when 

confronted with a 

problem 

Strongly Disagree 2 5 7 3.5 

Disagree 11 4 15 7.5 

Fairly Agree 38 14 52 26.0 

Agree 55 20 75 37.5 

Strongly Agree 34 17 51 25.5 

                                             Total 140 60 200 100.0 

Source: Survey, 2020 

Analysis of responses in Table 3.4.1.9 revealed that 89.0% of the participants agreed (when all 

positive responses were collapsed) while 11.0% were in full disagreement. Thus, a greater part of 

MBA graduates perceived that are equipped with the ability to think analytically when 

confronted with a problem. 
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Table 3.4.1. 10: A cross-tabulation of mode of program and ability to think creatively when 

dealing with a challenge 

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

Ability to think creatively 

when dealing with a 

challenge 

Strongly Disagree 3 3 6 3.0 

Disagree 13 8 21 10.5 

Fairly Agree 29 15 44 22.0 

Agree 55 19 74 37.0 

Strongly Agree 40 15 55 27.5 

                                            Total 140 60 200 100.0 

Source: Survey, 2020 

Table 3.4.1.10 revealed that there were more cumulated positive responses (86.5%) than the 

aggregate disagree responses (13.5%). This shows that vast majority of MBA graduates agreed 

that they are equipped with the ability to think creatively when dealing with a challenge. 

 

Table 3.4.1. 11: A cross-tabulation of mode of program and being equipped with 

researching the administration and correlated areas 

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

I was equipped with 

researching the 

administration and 

correlated areas. 

Strongly Disagree 8 7 15 7.5 

Disagree 14 8 22 11.0 

Fairly Agree 34 16 50 25.0 
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Agree 49 22 71 35.5 

Strongly Agree 35 7 42 21.0 

                                             Total 140 60 200 100.0 

Source: Survey, 2020 

In Table 3.4.1.11, 21.0% of the total participants strongly agreed, 35.5% agreed, 25.0% fairly 

agreed, 11.0% disagreed and 7.5% strongly disagreed. Hence, majority of MBA graduates 

agreed that are being equipped with researching the administration and correlated areas. 

3.4.2.   Research Question Two: To what extent is MBA business competencies sought by 

employers in the labour market place?   

The tables of items used in the research instrument to addresses the research questions are: 

Table 3.4.2. 1: A cross-tabulation of mode of program and employers’ expectation of 

strategic thinking competence in MBA graduates  

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

Employers sought after 

MBA graduates who can 

think strategically when 

confronted with a 

problem. 

Strongly Disagree 0 1 1 0.5 

Disagree 3 3 6 3.0 

Fairly Agree 15 13 28 14.0 

Agree 45 22 67 33.5 

Strongly Agree 77 21 98 49.0 

Total 140 60 200 100.0 

Source: Survey, 2020 

Analysis of responses in Table 3.4.2.1 revealed that 96.5% of the participants agreed (when all 

positive responses were collapsed) while 3.5% were in total disagreement. Hence, a greater part 
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of MBA graduates perceived that employers sought after MBA graduates who can think 

strategically when confronted with a problem. 

Table 3.4.2. 2: A cross-tabulation of mode of program and employers’ expectation of 

flexibility competence in MBA graduates 

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

Employers sought after 

MBA graduates who can   

adapt to change and/or 

new situations 

(flexibility) 

Disagree 3 2 5 2.5 

Fairly Agree 21 10 31 15.5 

Agree 70 34 104 52.0 

Strongly Agree 46 14 60 30.0 

                                            Total 140 60 200 100.0 

Source: Survey, 2020 

In Table 3.4.2.2, 30.0% of the total participants strongly agreed, 52.0% agreed, 15.0% fairly 

agreed, and 2.5% disagreed. Hence, majority of MBA graduates agreed that employers sought 

after MBA graduates who can   adapt to change and/or new situations (flexibility). 

Table 3.4.2. 3: A cross-tabulation of mode of program and employers’ expectation of 

project implementation/management competence in MBA graduates 

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

Employers  sought after 

MBA graduates who can  

implement/manage 

projects at any point in 

Strongly Disagree 0 1 1 0.5 

Disagree 3 0 3 1.5 

Fairly Agree 25 12 37 18.5 
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time Agree 70 34 104 52.0 

Strongly Agree 42 13 55 27.5 

                                             Total 140 60 200 100.0 

Source: Survey, 2020 

Table 3.4.2.3 revealed that there were more aggregate positive responses (98.0%) than combined 

disagree responses (2.0%). This shows that vast majority of MBA graduates agreed that 

employers sought after MBA graduates who can implement/manage projects at any point in time. 

Table 3.4.2. 4: A cross-tabulation of mode of program and employers’ expectation of 

interpersonal competence (ability to deal with difficult people regardless of how difficult 

they may be) in MBA graduates MBA graduates 

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

Employers sought after 

MBA graduates who can  

deal with people 

regardless of how 

difficult they may be 

Disagree 3 3 6 3.0 

Fairly Agree 23 8 31 15.5 

Agree 76 37 113 56.5 

Strongly Agree 38 12 50 25.5 

                                             Total 140 60 200 100.0 

Source: Survey, 2020 

Table 3.4.2.4 revealed that there were more aggregate positive responses in the Likert-type 

options of strongly agree (25.5%), agree (56.5%) and fairly agree (15.0%%) than the disagree 

response (3.0%). This suggests that majority of MBA graduates agreed that employers sought 

after MBA graduates who can deal with people regardless of how difficult they may be. 
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Table 3.4.2. 5: A cross-tabulation of mode of program and employers’ expectation of 

collaboration competence in MBA graduates  

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

Employers sought after 

MBA graduates who can 

work in a group when 

given assignments in any 

job situations. 

Disagree 3 2 5 2.5 

Fairly Agree 31 9 40 20.0 

Agree 57 31 88 44.0 

Strongly Agree 49 18 67 33.5 

                                            Total 140 60 200 100.0 

Source: Survey, 2020 

Analysis of responses in Table 3.4.2.5 revealed that 97.5% of the participants agreed (when all 

positive responses were merged) while 2.5% merely disagreed. Therefore, a larger portion of the 

participants perceived that employers sought after MBA graduates who can work in a group 

when given assignments in any job situations. 

Table 3.4.2. 6: A cross-tabulation of mode of program and employers’ expectation of oral 

communication competence in graduates MBA graduates 

 

Mode of program 

Total 

 

 

Percent  Full-time Part-time 

Employers sought after 

MBA graduates who can  

express themselves orally 

Strongly Disagree 0 1 1 0.5 

Disagree 3 1 4 2.0 

Fairly Agree 16 5 21 10.5 

Agree 74 39 113 56.5 

Strongly Agree 47 14 61 30.5 
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                                            Total 140 60 200 100.0 

Source: Survey, 2020 

In Table 3.4.2.6, 30.5% of the total participants strongly agreed, 56.2% agreed, 10.5% fairly 

agreed, 2.0% disagreed and 0.5% agreed. Hence, majority of MBA graduates agreed that 

employers sought after MBA graduates who can who can express themselves orally. 

Table 3.4.2. 7: A cross-tabulation of mode of program and employers’ expectation of 

problem solving competence in graduates MBA graduates 

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

employers sought after 

MBA graduates who can 

analyse complex 

problems within 

organizations 

Strongly Disagree 1 1 2 1.0 

Disagree 10 2 12 6.0 

Fairly Agree 20 14 34 17.0 

Agree 58 25 83 41.5 

Strongly Agree 51 18 69 34.5 

                                            Total 140 60 200  

Source: Survey, 2020 

Table 3.4.2.7 revealed that there were more aggregate positive responses (93.0%) than combined 

disagree responses (7.0%). This shows that majority of MBA graduates agreed that employers 

sought after MBA graduates who can analyse complex problems within organizations. 
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Table 3.4.2. 8: A cross-tabulation of mode of program and employers’ expectation of 

information integration competence in graduates MBA graduates 

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

Employers sought after 

MBA graduates who can  

integrate information 

from various sources 

Strongly Disagree 2 2 4 2.0 

Disagree 5 2 7 3.5 

Fairly Agree 25 12 37 18.5 

Agree 58 30 88 44.0 

Strongly Agree 50 14 64 32.0 

                                            Total 140 60 200 100.0 

Source: Survey, 2020 

In Table 3.4.2.8, more participants (94.5%) totally agreed while few (4.5%) wholly disagreed. 

Hence, a greater part of MBA graduates perceived that employers sought after MBA graduates 

who can integrate information from various sources. 

 

Table 3.4.2. 9: A cross-tabulation of mode of program and employers’ expectation of 

critical thinking competence in graduates MBA graduates 

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

Employers sought after 

MBA graduates who can  

think analytically when 

confronted with a 

problem 

Strongly Disagree 3 1 4 2.0 

Disagree 7 1 8 4.0 

Fairly Agree 25 11 36 18.0 

Agree 63 29 92 46.0 
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Strongly Agree 42 18 60 30.0 

                                             Total 140 60 200 100.0 

Source: Survey, 2020 

Analysis of responses in Table 3.4.2.9 revealed that 94.0% of the participants agreed (when all 

positive responses were merged) while 6.0% merely disagreed. Therefore, a larger portion of the 

participants perceived that employers sought after MBA graduates who can think analytically 

when confronted with a problem. 

Table 3.4.2. 10: A cross-tabulation of mode of program and employers’ expectation of 

creative thinking competence in graduates MBA graduates 

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

Employers sought after 

MBA graduates who can 

think creatively when 

dealing with a challenge. 

Strongly Disagree 3 0 3 1.5 

Disagree 8 1 9 4.5 

Fairly Agree 27 14 41 20.5 

Agree 58 29 87 43.5 

Strongly Agree 44 16 60 30.0 

                                             Total 140 60 200 100.0 

Source: Survey, 2020 

Table 3.4.2.10 revealed that there were more summative positive responses (94.0%) than the 

combined disagree responses (6.0%). This show that majority of the participants agreed that 

employers sought after MBA graduates who can think creatively when dealing with a challenge. 
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Table 3.4.2. 11: A cross-tabulation of the mode of program and employers’ expectation of 

research competence in graduates MBA graduates 

 

Mode of program 

Total 

 

 

Percent Full-time Part-time 

Employers sought after 

MBA graduates who can 

research the 

administration and 

correlated areas. 

Strongly Disagree 7 1 8 4.0 

Disagree 10 6 16 8.0 

Fairly Agree 33 12 45 22.5 

Agree 50 24 74 37.0 

Strongly Agree 40 17 57 28.5 

                                             Total 140 60 200 100.0 

Source: Survey, 2020 

In Table 3.4.2.11, more participants (88.0%) totally agreed while few (12.0%) wholly disagreed. 

Hence, a greater part of MBA graduates perceived that employers sought after MBA graduates 

who can research the administration and correlated areas. 

 

3.4.3.   Research Question Three: How do business competencies acquired during the MBA 

program compare to business competencies sought after by employers?  

 

 

Table 3.4.3. 1: A cross-tabulation of business competencies acquired during the MBA 

program and business competencies sought after by employers  

 Competencies sought after by employers  

Total Strongly 

Disagree 

Disagree Fairly 

Agree 

Agree Strongly 

Agree 

Business 

competencies 

acquired by 

MBA graduates 

Strongly Disagree 05 02 12 15 21 55 

Disagree 04 12 22 78 31 147 

Fairly Agree 09 16 101 246 118 490 

Agree 04 33 168 472 244 921 

Strongly Agree 02 18 78 202 287 587 
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                                 Total                                     24 81 381 1013 701 2200 

Source: Survey, 2020 

 

Table 3.4.3.1 describes the relationship between business competencies acquired during the 

MBA program and business competencies sought after by employers using frequency counts and 

percentages. Responses on business competencies acquired appeared to move towards a positive 

direction. Likewise, participants’ responses on business competencies sought after by employers 

geared more towards a positive direction. This suggests a relationship between the two variables 

of interest. Hence, correlation statistic was used to model and test the significance of this 

relationship.  

3.5 SECTION D: Analysis of Variables According to the Research Questions Using Mean 

and Standard Deviation of Descriptive Statistics  

 

Under this section, answers to the research questions were provided through mean and standard 

deviations. This is another way to authenticate the analysed research questions carried out 

through frequency counts and percentage in the preceding section C. Decision rules guided the 

answering of the research questions.  

 

3.5.1. Research Question One: What is the level of business competencies gained by 

Business School MBA graduates?  

 

Table 3.5.1. 1: Business competencies gained by business school MBA graduates (n= 200) 

 

Business Competencies 

Full-Time  

Graduates 

Part-Time 

Graduates 

Overall Scores 

Competencies Related To Strategic 

Thinking And Decision-Making 
Mean Decision Mean Decision Mean Competence 

Level 
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(Group Mean =4.09) 

Ability to think strategically when 

confronted with a problem 

4.40 Agree  4.43 Agree 4.48 High  

Adapting to change and/or new 

situations (flexibility) 
3.94 Agree 3.93 Agree 3.94 High  

Implementing/managing projects at 

any point in time 

3.89 Agree 3.73 Agree 3.85 High  

Context Analysis Competencies 

(Group Mean=3.97) 

      

Analyze complex problems within 

organizations 
3.78 Agree 3.57 Agree 3.72 High  

Integrate information from various 

sources 
3.71 Agree 3.57 Agree 3.67 High  

Interpersonal Competencies 

(Group Mean=3.85) 

      

Deal with people regardless of how 

difficult they may be 
3.88 Agree 3.67 Agree 3.81 High  

Work in group when given 

assignments in any job situations 
3.83 Agree 3.85 Agree 3.83 High  

express yourself orally (speech) 
3.96 Agree 3.73 Agree 3.89 High  

Research  and information 

integration competency (Group 

Mean=3.67) 

      

Think analytically when confronted 

with a problem 
3.77 Agree 3.67 Agree 3.74 

High  

Think creatively when dealing with a 

challenges  
3.83 Agree 3.58 Agree 3.76 

High  

Carry out research in the 

administration area and correlated 

areas 

3.64 Agree 3.23 Agree 3.52 
High  

Level of business competencies of MBA graduates (Grand Mean=3.89) 

Decision Rule: The decision rule states that: 1.0-1.44 = Very low level of business competencies; 

1.45-2.44 = Low level of business competencies; 2.45-3.44 = Moderate level of business 

competencies; 3.45-4.44 = High level of business competencies; 4.45-5.00= Very high level of 

business competencies. Criteria mean of 2.5 is calculated as follows: 5+4+3+2+1=10/4=3.0.  
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Table 3.5.1.1 describes the business competencies gained by MBA graduates using mean 

statistic. Finding shows that level of business competencies gained by MBA graduates was high 

judging by the grand mean score of 3.89 on the 5 point Likert-type scale. Competencies related 

to strategic thinking and decision-making as an indicator of business competencies contributed 

most to this high level with a group mean score of 4.09. This indicates that DBS has made 

momentous efforts in preparing MBA graduates with strategic thinking capabilities to compete in 

the labour market. Next to Competencies related to strategic thinking and decision-making is 

context analysis competencies as another indicator with a group mean score of 3.97 which is 

considered high. This means that MBA graduates are perceived to adequately tackle business 

problems when presented with such opportunities. Interpersonal competencies is next by high 

group mean score of 3.85 which shows that MBA graduates have been highly prepared in the 

aspects of oral communication, social skills and collaborations. Research and information 

integration competency contributed to the business competence of MBA graduates in DBS and 

was considered to be at a high level (mean=3.67). This implies that MBA graduates viewed 

themselves to sufficiently possess abilities to think creatively and critically when dealing with 

challenges. However, their ability to carry out research in the administration area and correlated 

areas was rated slightly above average. This shows the weakness in the research and information 

integration competence of MBA graduates. 

3.5.2. Research Question Two: To what extent is MBA business competencies sought by 

employers in the labour market place?   

 

Table 3.5.2 1: Business competencies sought by employers in the labour market place (n= 200) 

 

Business Competencies 

Full-Time  

Graduates 

Part-Time 

Graduates 

Extent of 

competence 
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Competencies Related To Strategic 

Thinking And Decision-Making 

(Group Mean =4.14) 

Mean Decision Mean Decision Mean Remark 

Employers sought after MBA 

graduates who can think strategically 

when confronted with a problem 

4.40 Agree 3.98 Agree 4.28 High  

Employers sought after MBA 

graduates who can adapt themselves 

to change and/or new situations 

(flexibility) 

4.14 Agree 4.00 Agree 4.10 High  

Employers sought after MBA 

graduates who can 

implement/manage projects at any 

point in time 

4.08 Agree 3.97 Agree 4.04 High  

Interpersonal Competencies 

(Group Mean=4.09) 

      

Employers sought after MBA 

graduates who can deal with people 

regardless of how difficult they may 

be 

4.06 Agree 3.97 Agree 4.03 High  

Employers sought after MBA 

graduates who can work in group 

when given assignments in any job 

situations 

4.09 Agree 4.08 Agree 4.09 High  

Employers sought after MBA 

graduates who can express 

themselves orally (speech) 

4.18 Agree 4.07 Agree 4.15 High  

Context Analysis Competencies 

(Group Mean=4.02) 

      

Employers sought after MBA 

graduates who can analyze complex 

problems within organizations 

4.06 Agree 3.95 Agree 4.02 High  

Employers sought after MBA 

graduates who can integrate 

information from various sources 

4.06 Agree 3.87 Agree 4.01 High  

Research  and information 

integration competency (Group 

Mean=3.91) 

      

Employers sought after MBA 

graduates who can think analytically 

when confronted with problems 

3.96 Agree 4.03 Agree 3.98 High  

Employers sought after MBA 

graduates who can think creatively 

when dealing with challenges  

3.94 Agree 4.00 Agree 3.96 High  
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Employers sought after MBA 

graduates who can carry out research 

in the administration area and 

correlated areas 

3.76 Agree 3.83 Agree 3.78 High  

Extent of business competencies sought by employers (Grand Mean=4.04) 

Decision Rule: The decision rule states that: 1.0-1.44 = Very low extent of business 

competencies; 1.45-2.44 = Low extent of business competencies; 2.45-3.44 = Moderate extent of 

business competencies; 3.45-4.44 = High extent of business competencies; 4.45-5.00= Very high 

extent of business competencies. Criteria mean of 2.5 is calculated as follows: 

5+4+3+2+1=10/4=3.0.  

 

It can be deduced from the result of Table 3.5.2.2 that, the extent of the business competencies 

sought by employers in the labour market place using was high, as indicated by the grand mean 

score of 4.04 on a 5-point Likert-type rating. Competencies related to strategic thinking and 

decision-making as an indicator of business competencies contributed highest to this high level 

with a group mean score of 4.14. This indicates that MBA graduates are of the assertion that, 

employers are highly interested in MBA graduates with strategic thinking and decision-making 

capabilities. Next to strategic thinking and decision-making competencies is interpersonal 

competence, as another indicator with a group mean score of 4.09 which is considered high. This 

suggests importance of narrowing the gap between modern curricular needs and employers’ 

expectation of interpersonal skills requirement. Employers’ expectation of context analytical 

competencies among MBA graduates was also considered to be high group mean score of 4.02, 

suggesting that educational polices must align with employers’ graduate skill sets to reduce the 

growing unemployment gap in the labour market. Lastly, employers’ expectation of research 

and information integration competency was high with a group mean score of 3.67, although this 

was considered to be the lowest under employers’ business competence measurements. This 
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finding suggests the importance of MBA graduates to develop their research skills through 

personal development to boost their career opportunities for employment advantage in the labour 

market. 

3.5.3. Research Question Three: How do business competencies acquired during the MBA 

program compare to business competencies sought after by employers?  

The tables of items used in the research instrument to addresses this research question are: 

Table 3.5.3. 1: Mean and standard deviation of business competencies acquired during the 

MBA program and to business competencies sought after by employers 

 Business Competence Constructs Perception 

Scores 

Mean Std. Dev 

Competencies related to strategic thinking and 

decision-making 

Acquired  4.09 0.63 

Sought After 4.14 0.59 

Interpersonal competencies Acquired 3.85 0.72 

Sought After 4.09 0.55 

Context analysis competencies Acquired 3.97 0.56 

Sought After 4.02 0.79 

Research  and information integration competency Acquired 3.67 0.87 

Sought After 3.91 0.80 

Business competence Acquired 4.04 0.51 

Sought After 3.89 0.53 

 

Numerical evidences from Table 3.5.3.1 shows closeness in the mean scores for acquired 

competencies and mean scores for expected business competencies. For example, the mean score 

for business competence acquired (mean=4.04) appears to be closely related to the mean score 

on business competence sought after by employers (mean=3.89). These could suggest a 

correlation between the two variables of interest. However, this was tested in the hypothesis 

section. 

3.6 SECTION E: Test of Hypotheses  

 

In this section, the hypothesis statement was tested in order to prove if the findings of this 

research work are statistically significant and unlikely to have occurred by chance. The decision 



78 
 

criteria states that if the p value is less than the pre-set level of significance (p<0.05), the null 

hypothesis already is rejected. On the other hand, if the p value is greater than the pre-set level of 

significance (p>0.05), the null hypothesis is not rejected.    

3.6.1 Test of Hypothesis 

  

H0:  There is no significant correlation between business competencies gained by MBA   

graduates and business competencies sought by employers in the labour market place. 

H1:  There is a significant correlation between business competencies gained by MBA   

 graduates and business competencies sought by employers in the labour market place 

 

Table 3.6.1. 1: Correlation business competencies gained by MBA graduates and business 

competencies sought by employers in the labour market place 

Variables Mean  Std. Dev.  n     r   p R2 Remark Decision 

 

Business competencies 

gained by MBA 

graduates  

 

4.04 

 

0.51 

 

 

 

200 

 

 

 

0.000 

 

 

 

0.314 

 

 

 

0.099 

 

 

 

Significant 

 

 

 

 

 

 

 

Ho is rejected  

 

Business  

competencies sought 

by employers 

 

3.89 

 

0.53 

r = 0.314; df=198; p = 0.000< 0.05 

Table 3.6.1.1 revealed that the r-calculated (0.314) is significant at 5% level. More so, the p-

value of 0.000 which is less than the statistical benchmark of 0.05 shows that the chances of 

rejecting the null hypotheses is high. The R2 is coefficient of determination which explains the 

variation in the dependent variable due to changes in the independent variable. From Table 

4.6.1.1, the R2 of 0.099 indicated that business competencies gained by MBA graduates 

explained 9.9% of the changes in business competencies sought by employers in the labour 

market. Hence, the null hypothesis is rejected. Consequently, there is a significant correlation 
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BUSINESS COMPETENCIES  

SOUGHT BY EMPLOYERS: 

▪ Strategic thinking and 

decision-making 

▪ Interpersonal  

▪ Context analysis  

▪ Research and information 

integration 

 

BUSINESS COMPETENCIES  

SOUGHT BY EMPLOYERS: 

▪ Strategic thinking and 

decision-making 

▪ Interpersonal  

▪ Context analysis  

▪ Research and information 

integration 

 

between business competencies gained by MBA graduates and business competencies sought by 

employers in the labour market place. 

3.7:  Conceptual Framework (Resultant Model) 

Independent Variables                                                       Dependent Variable 

  

                                                       

                                                          r =0.314, R2 =0.99, p< 0.05 

  

                                                     H1 

 

 

Source: Conceptualised by Researcher, 2020  

 

Resultant Model Interpretation 

The line pointing from the dependent variable to the dependent variable in the resultant model 

showed that, business competencies gained by MBA graduates contributes 9.9% to business 

competencies sought by employers in the labour market at 5% level of significance. Based on the 

hypothesis formulated for this study, inferably the null hypothesis is rejected and restated thus: 

There is a significant correlation between business competencies gained by MBA graduates and 

business competencies sought by employers in the labour market place. This means that, the 

assumption raised in the conceptual model that MBA graduates that possess required labour 

market business competencies are likely to gain employment than their counterparts with low 

business competencies expectation is sustained. 

 

   



80 
 

CHAPTER FOUR 

4. DISCUSSION 

4.0. Overview 

 

This chapter discussed the findings of the study in relation to similar studies conducted 

locally and elsewhere around the world. The chapter also discussed the findings, 

limitations, strengths/weaknesses, conclusions, implications of findings and 

recommendations.  

4.1. Discussion of Findings  

 

The discussion of findings was based on the results of the objectives of the study. In 

interpreting the research findings, the researcher employed the conceptual framework, 

theoretical and empirical reviews from the literature so as to give the interpretation 

academic rigor. The discussion was clearly structured around the research aims. 

4.1.1. Research Aim 1: To examine the level of business competencies gained by Dublin 

Business School MBA graduates. 

 

Research aim one was formulated to establish the level of business competencies gained 

by business school MBA graduates. Findings in Table 3.5.2.1 reveal that MBA graduates 

claimed to possess high level of business competencies. Furthermore, the result showed 

that the four levels of business competencies namely, strategic thinking and decision-

making, context analysis, interpersonal and research and information integration of MBA 

graduates were to a great level high. This finding also showed that competencies related 

to strategic thinking and decision-making with the highest group mean contributed largest 

in business competence acquired by the participants. Several empirical, conceptual and 

theoretical literature reviewed in the study corroborates this finding. For instance, the 
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revelations of MBA graduates in DBS on business competencies are well in line with 

what studies on the same issue have disclosed as relevant to management in other 

development countries, amongst others: Gous (2012) in their study of a similar target 

group in the cities of Maharashtra, Loquias (2015) in their study of dissimilar target 

group of the bachelor of science graduates of Camarines, and Lubis (2012) in a study of 

business graduates of Lyceum of the Philippines University. The Gous (2012) study 

reported that the ultimate aim of management institutions and colleges is to have better 

ways to educate their students, and today there is a need for introducing competitive 

strategies in their MBA programs, whilst the Loquias (2015) study asserted that 

employability of MBA graduates is one of the factors that determine the effectiveness of 

the delivery of services of the academic institution, whereas the Lubis (2012) study 

disclosed that educational institutes need to adequately equip prepare students with 

business competence required for employment.  

High level of business competencies of MBA graduates were also reported in other 

studies and seem to be a widespread findings, see, for example, the literature 

investigations on standards of generic competences at a bachelor degree by Strijbos, 

Engels, and Struyven (2015), the study of employability skills of higher education 

graduates by Suleman (2018) and the investigation of the concept of competence by 

Delamare Le Deist and Winterton (2005). Also, Baartman and Ruijs (2011) study 

emphasized the broadness of business competencies to include broad skills encompassing 

the capacity to apply combinations of skills, attitudes and knowledge in appropriate 

contexts. Likewise, Paixão and de Souza (2012) highlighted that management graduates 

possessed the following competencies: competencies related to strategic thinking and 
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decision-making; interpersonal competencies; context analysis competencies; and 

research and information integration competency. Therefore, Paixão and de Souza 

instrument were adapted for use in the study. 

The finding is disagreement with some studies that have received attention in the 

literature. For example, Smith, Clegg, Lawrance, and Todd (2007) argued that there is 

scientific proof that students have difficulties in transferring academic skills into different 

contexts. Pfeffer and Fong (2003) criticised that, while some studies recognise positive 

results for graduates of management education programs, they got evaluated and 

measured more regularly on narrow specific competencies. This argument is further 

strengthened by the position of Vazquez and Ruas (2012) who claimed that having an 

MBA might serve as a right credential, still, graduates have difficulty in applying the 

acquired knowledge in business administration in a practical situation involving 

uncertainties and risk.  

4.1.2 Research Aim 2: To investigate the level of MBA business competencies required by 

employers in the labour marketplace. 

 

The second research aim was to assess the extent of the business competencies sought by 

employers in the labour market. Findings in Table 3.5.2.2 reveal that the extent of the 

business competencies sought by employers in the labour market place using was highly 

perceived by the participants. In addition, the result showed that the four levels of 

business competencies that is, strategic thinking and decision-making, context analysis, 

interpersonal and research and information integration sought by employers were to a 

great extent high. This finding also showed that competencies related to strategic thinking 
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and decision-making with the highest group mean made the largest in business 

competence expected by employers.  

The above findings are substantiated by a study of accounting education: Charting the 

Course through a perilous future, undertaken by Albrecht and Sack (2000), and another 

study by GMAC (2018). Both studies examined employers' expectation of business 

competencies in the labour market. For example, Albrecht and Sack (2000) documented 

in literature the top 10 ranked business competencies expected of graduates amongst 

which include grasp of global systems, issues, and interrelation dynamics; analytical, 

interpersonal and intellectual skills; communication and customer service orientation and 

technical skills. Aquino, Del Mundo and Quizon in their study on employers’ feedbacks 

on the performance of teacher education graduates concluded on Universities need to 

involve employers to identify these attributes since after graduation. Contrarily, Mishra 

(2012) in their study on skills, competencies and employability through business 

education concluded that many educators faced the challenge of training students to 

engage in the increasingly dynamic and changing corporate world by calling on 

employers to communicate and express their needs better (Mishra, 2012). The above 

shows that if MBA graduates are inadequately equipped by lacking the enlisted business 

competencies, they are not prepared for the labour market. This was exactly what most of 

the MBA graduates who participated in the surveys revealed.  
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4.1.3 Research Aim 3: To find out if there is a correlation between business competencies 

acquired by MBA graduates and business competencies pursued by employers in the 

labour marketplace. 

 

Research aim three was formulated to compare business competencies acquired during 

the MBA program with business competencies sought after by employers. The question 

arose from the assumption that there might be a mis-match between business capabilities 

received by MBA graduates and business competencies expected by employers in the job 

market. Finding in Table 3.5.3.3 reveal that business competence acquired by MBA 

graduates appears to be closely related to the business competence sought after by 

employers. This finding agrees with the Dunbar et al. (2016) who found that employers 

placed the most significant emphasis on soft skills and discussed technical skills to a 

lesser extent. Consistent with the finding, Poon (2014) through an online survey 

conducted in the United Kingdom reported that human resource professionals were very 

impressed with graduates' technical skills, but expressed concerns about their soft skills 

and attributes. 

This study in its bid to determine the correlation of the independent variable with the 

dependent variables, formulated a research hypothesis. The null hypothesis stated that 

there is no significant correlation between business competencies gained by MBA 

graduates and business competencies sought by employers in the labour market place. 

The null hypothesis was rejected because findings revealed that there is a significant 

correlation between business competencies gained by MBA graduates and business 

competencies sought by employers in the labour market place. This result is similar to the 
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findings of Prince, Burns, Lu, and Winsor (2015) who developed a study based on four 

public and private business schools in the United States. Among their results, the authors 

found that graduates develop, within the framework of the MBA program, a series of 

skills related to innovation and solving complex problems, which they in parallel apply in 

their work. Similarly, Baruch and Peiperl (2000) examined a group of MBA graduates 

working in four UK organisations, contrasting them to their colleagues in the same 

hierarchical position without an MBA. The authors used 18 skills and abilities to create 

the said comparative. The results indicate that those who had an MBA performed well in 

all competencies assessed by the study. That way, earning an MBA degree helped 

students gain an advantage over their peers, at least in self-assessment. 

Finally, as touching the link between the theoretical and conceptual framework, a link 

was found. Evers and Van der Heijden (2017) theory of competence supports the findings 

revealed in this study. For instance, submitted that competency and professional expertise 

is essential in the professional domain, these are factors that distinguish one profession 

from the other. The authors also made known that professionals need to possess a high 

degree of competence in their specific job domain, to enable them function effectively 

and efficiently through a professional approach. Also, the finding in this study supports 

the resultant conceptual model formulated: equipping MBA graduates with business 

competencies influenced their job positions in the labour market. 

4.2.   Strengths / Weaknesses of the Research 

The following are the study strengths: 

Strength #1: The study has made contribution to conceptual models of business 

competencies in management graduates literatures. This should further enlighten for 
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future social investigators to understand the concept of business competencies of 

management graduates.  

Strength #2: Findings from this study also enlightened the stakeholders in Dublin 

Business School on the effectiveness, gaps and strengths of management programme in 

Dublin Business School in developing the business competencies of MBA graduates. 

Strength #3: The methodological approach taken in the study should broaden the 

knowledge of future researchers on how to conduct survey on the business competencies 

of graduates.  

Strength #4: There was a dearth of information on business competencies of MBA 

graduates in DBS. Hence, this study filled the gap thereby adding to previous studies by 

Deng (2010) Paixão and de Souza (2012) and Schmidt and Moust, (1998). 

Strength #5: This research lies in evaluating the academic program of management 

institution in Dublin. Hence, this study highlights curriculum strengths and weaknesses of 

DBS. 

Strength #6: The study provides insights for labour market employers on the 

understanding of business competencies of management graduates churned out from 

Dublin Business School. 

The following are the study weaknesses: 

Weakness 1: First weakness is that the study is perception based. Self-assessment is 

always influenced by the individual’s subjectivity (Paixão and de Souza, 2012). Hence, 

the outcome of this study is limited to the respondents’ honesty and cooperation in 

answering the questions, a situation which could alter the course of the result the result 

considering the fact that the study result can be only as good as the data allows.  
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Weakness 2: The study was limited to only Dublin Business School MBA graduates due 

to inadequate study in this area. This limits the generalisation of findings to participants 

outside the study of the study.  

Weakness 3: Another weakness in the research arises from the competencies scope 

covered in the study. Only business competencies were, reviewed, investigated, captured 

and analysed in the study with no consideration for other areas of competencies outside 

business competencies.   

Weakness 4: Also, weakness concerning MBA graduates’ self-assessment of the 

research variables was noticeable. Self-assessment is all the time influenced by the 

respondents’ bias. There may be, for example, an inclination to positively judge the MBA 

program as a means of not disqualifying their academic reputation.  

Weakness 5: Another weakness pertains to the restriction of the sample to the time 

period of 2017 to 2020, there is likely to be some change in the result, conclusion and 

recommendation if the study covered a broader time frame. 

Weakness 6: Another constraint is not using a mixed research approach comprising 

inductive and deductive methods. It was the desire of the researcher to use mixed 

research approach but the online nature of the study was a constraint as the face-to-face 

in-depth inductive method was impossible for the very busy MBA participants.   

Weakness 7: This relates to budgetary and accessibility constraint which might have 

affected the results. Cost considerations, from practical point of view had a major impact 

upon decisions relating to not only the sample size but also to the type of sample.  
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Weakness 8: The difficulty in accessing the breakdown of the sample frame of MBA 

alumni graduates of DBS that have graduated from the 2017-2020 from DBS led to the 

use of a non-probability sample. This could also bias the findings. 

4.3.   Conclusion  

At the end of the various examination and analysis on the discoursed topic, this study had 

thus provided empirical evidence to raise a specific conclusion in accordance with the 

study’s findings. 

4.3.1. Research Aim 1: To examine the level of business competencies gained by Dublin 

Business School MBA graduates. 

 

Based on the outcome of the first aim, this study had thus provided empirical evidence to 

show that MBA graduates in Dublin Business School possessed high level of business 

competencies. The four indicators of business competencies examined were all 

considered to be on high levels. Competencies related to strategic thinking and decision-

making as an indicator of business competencies contributed most to the high level of 

business competencies. Therefore, this finding becomes crucial informing stakeholders in 

the business industry on the need for education that equips management graduates for 21st 

job demands.  

4.3.2. Research Aim 2: To investigate the level of MBA business competencies required by 

employers in the labour marketplace. 

 

Predicated on the outcome of the second research question, it was discovered that the 

extent of the business competencies sought by employers in the labour market place using 

was high. Competencies related to strategic thinking and decision-making as an indicator 

of business competencies contributed highest to this high level. Extents of business 
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competencies sought by employers were considered to be high across all four indicators 

of business competencies examined. Competencies related to strategic thinking and 

decision-making as an indicator of business competencies contributed most to the high 

level of business competencies. This finding helps to provide empirical information that 

can form vital input for employers in the labour market to improve organisational 

practices, progress and effectiveness. 

4.3.3. Research Aim 3:  To find out if there is a correlation between business competencies 

acquired by MBA graduates and business competencies pursued by employers in the 

labour marketplace. 

 

Predicated to the outcome of the third research questions, one can conclude that there is a 

significant correlation between business competencies gained by MBA graduates and 

business competencies sought by employers in the labour market place. It can be further 

concluded that the underlying assumption of the researcher that there will be a mismatch 

and disparity between business competencies gained by MBA graduates and business 

competencies sought by employers in the labour market place was dispelled by this 

finding. This information should enhance the knowledge of the populace on the service 

delivery of DBS when it e quality of MBA graduates production. This finding also brings 

to public interest and awareness on the gaps between academics and industry.   

4.4.   Implications of Research Findings 

 

Based on the study findings and conclusions, the following implications guided the study:  
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▪ Lofty level of business competence implies that the curriculum of management 

institutions in Dublin Business School has adequately prepared MBA graduates with 

business competences for global competitiveness. 

▪ High level of strategic thinking and decision making capabilities suggests that DBS has 

made momentous efforts in preparing MBA graduates with strategic thinking capabilities 

to compete in the labour market. 

▪ Possession of high context analysis competence shows that MBA graduates are 

adequately capable of tackling complex business problems when presented with such 

opportunities. 

▪ High interpersonal competencies displayed by MBA graduates indicate that the 

participants have been highly prepared in the aspects of oral communication, social skills 

and collaborations to compete in the labour market. 

▪ MBA graduates are sufficiently equipped with abilities to think creatively and critically 

when dealing with challenges. However, their ability to carry out research in the 

administration area and correlated areas was rated slightly above average. This shows the 

weakness in the research and information integration competence of MBA graduates. 

▪ Employers are highly interested in MBA graduates with strategic thinking and decision-

making capabilities. This importance of narrowing the gap between modern curricular 

needs and continual employers’ expectation of in skills requirement is highlighted. 

▪ Employers continual search for MBA graduates with context analytical competencies 

implies that educational polices must align with employers’ justification for high 
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transferable skill sets in order to reduce the growing unemployment gap in the labour 

market. 

▪ Employers’ expectation of research and information integration competency was high, 

although this was considered to be the lowest under employers’ business competence 

measurements. This implies the importance of MBA graduates to develop their research 

skills through personal development to boost their career opportunities for employment 

advantage in the labour market. 

4.5.   Recommendations 

 

The following recommendations were made based on the findings:  

Government Bodies: The national and political governments bodies should increase the 

budgets and subventions of university education to aid the improvement of DBS 

curriculum in meeting the high demand set by employers regarding the business 

competencies of graduates churned from Dublin Business School. 

MBA students/graduate: MBA students/graduates should look beyond certificates and 

engage in personal development programmes that can enhance essential business 

competencies, to catapult their careers to enviable employment heights.   

Business University Administrators: University administrators in Dublin Business 

School should help undergraduates, part-time and full-time MBA graduates meet 

professional and labour market needs by identifying gaps in business competencies 

requirements. One major gap found in the study is the mediocre ability of MBA graduates 

to carry out research in administration area and correlated areas.  
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Industry practice: Information provided in this study should help labour market 

employers identify limitations in transferable skills of MBA graduates churned out from 

Dublin Business School. 

Dublin Business School: As a large number of MBA participants graduated through full-

time program, the marketing efforts of DBS should be intensified and re-strategized to 

capture and encourage more part-time prospects into DBS MBA program. 

Future research: As a suggestion for further studies, the researcher proposes the use of a 

larger sample, using, for instance, non management graduates of DBS programs. Another 

suggestion is to use others scales, especially that proposed by GMAC (2018), which uses 

objective and subjective aspects, could reveal other features about business competencies. 

Further research should be carried out to using inductive-qualitative approach to 

investigate business competencies of MBA graduates.  
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APPENDICES 

 

APPENDIX 1: QUESTIONNAIRE 

 

DUBLIN BUSINESS SCHOOL 
QUESTIONNAIRE COVER 
 
A dissertation on perception of MBA graduates on business competencies gained during an MBA 
and business competencies sought by employers. 
 
Name:     Abisoye Ososanwo  
School:    Dublin Business School  
Supervised by:     Gary Bernie 
 
Dear Respondents, I am an MBA student in Human Resource Management student at Dublin 
Business School (DBS). Your participation is required for the conduct of this survey. The aim of the 
research is to “investigate perception of MBA graduates on business competencies gained during 
MBA programme and business competencies sought by employers in the labour market.” This 
survey consists of 30 questions and will take approximately 10 minutes to complete. If you do not 
want to continue, you can stop anytime.  
 
 
Thanks,  
Abisoye Osansanwo 
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QUESTIONNAIRE 
 
Instruction: Please tick as appropriate  
 
SECTION A 

S/N Socio-Demographic Characteristics  Categories 

1.  Are you an MBA graduate of Dublin Business 
School? 

[ ] MBA graduate 
[ ] Non MBA graduate 

2.  What is your employment status? [ ] Unemployed 
[ ] Self-employed 
[ ] Employed 

3.  What is your current business location? [ ] Europe 
[ ] Outside Europe 

4.  What program did you graduate from?  [ ] Part-time MBA 
[ ] Full-time MBA 

5.  What is your gender? [ ] Male  
[ ] Female 

6.  How many years did you graduate from 
Dublin Business school?  
 

[ ] One year 
[ ] Two years 
[ ] Three years  

7.  What is your degree specialization?  [ ] MBA in Cloud computing 
[ ] MBA in Finance 
[ ] MBA in Information Systems 
[ ] MBA in Marketing  
[ ] MBA in Project management  
[ ] MBA in HumanResource management  
[ ] MBA General 

8.  What is your overall work experience in 
business administration? 

[ ] 0-4 years  
[ ] 5-9 years  
[ ] 10-14 years  
[ ] 15-19 years  
[ ] 20 years & above  

9.  What industry do you presently work?  [ ] Service industry 
[ ] Oil and gas industry 
[ ] Agricultural industry 
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SECTION B: PERCEPTION ON BUSINESS COMPETENCIES GAINED DURING MBA PROGRAMME  

5 = Strongly Agree, 4 = Agree, 3 = Fairly Agree, 2 = Disagree, 1 = Strongly Disagree. 

S/N Using the Likert-type scales above, to what the level do you agree or 
disagree that MBA program equipped you with ability to… 

5 4 3 2 1 

 Competencies Related To Strategic Thinking And Decision-Making      

1.  think strategically when confronted with a problem      

2.  adapt yourself to change and/or new situations (flexibility)      

3.  implement/manage projects at any point in time      

 Interpersonal Competencies      

4.  deal with people regardless of how difficult they may be      

5.  work in group when given assignments in any job situations      

6.  express yourself orally (speech)      

   Context Analysis Competencies      

7.  analyze complex problems within organizations      

8.  integrate information from various sources      

  Research  and information integration competency      

9.  think analytically when confronted with a problem      

10.  think creatively when dealing with a challenges       

11.  carry out research in the administration area and correlated areas      

 

SECTION C: PERCEPTION ON BUSINESS COMPETENCIES SOUGHT BY EMPLOYERS IN THE LABOUR 

MARKET 

 5 = Strongly Agree, 4 = Agree, 3 = Fairly Agree, 2 = Disagree, 1 = Strongly Disagree. 

 
S/N 

Using the Likert-type scales above, kindly indicate the extent at which 
employers sought after MBA gradutaes who possess the following skills 

 
5 

 
4 

 
3 

 
2 

 
1 

 Competencies Related To Strategic Thinking And Decision-Making      

1.  think strategically when confronted with a problem      

2.  adapt themslves to change and/or new situations (flexibility)      

3.  implement/manage projects at any point in time      

 Interpersonal Competencies      

4.  deal with people regardless of how difficult they may be      

5.  work in group when given assignments in any job situations      

6.  express themselves orally (speech)      

   Context Analysis Competencies      

7.  analyze complex problems within organizations      

8.  integrate information from various sources      

  Research  and information integration competency      
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9.  think analytically when confronted with problems      

10.  think creatively when dealing with challenges       

11.  carry out research in the administration area and correlated areas      

*Thank you very much for your willingness to participate in my research survey. 
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APPENDIX 2: RELIABILTY OF INSTRUMENT 

 

 

 

RELIABILITY OF SECTION A 

 

Scale: ALL VARIABLES 

Case Processing Summary 

 N % 

Cases Valid 30 100.0 

Excludeda 0 .0 

Total 30 100.0 

a. Listwise deletion based on all variables in 

the procedure. 

 

Reliability Statistics 

Cronbach's 

Alpha 

N of 

Items 

.647 11 

 

 

Item Statistics 

 Mean Std. Deviation N 

I was equipped with the 

ability to think 

strategically when 

confronted with a 

problem? 

4.63 .669 30 

I was equipped with 

adapting myself to change 

and/or new situations 

(flexibility) 

4.13 .730 30 

I was equipped with 

implementing/managing 

projects at any point in 

time 

3.60 1.037 30 
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I was equipped with 

dealing with people 

regardless of how difficult 

they may be 

3.40 1.102 30 

I was equipped with 

working in group when 

given assignments in any 

job situations 

3.37 1.402 30 

I was equipped with 

expressing myself orally 
3.17 1.289 30 

I was equipped with 

analysing complex 

problems within 

organizations 

3.33 1.213 30 

I was equipped with 

integrating information 

from various sources 

3.30 1.343 30 

I was equipped with 

thinking analytically when 

confronted with a problem 

3.57 1.382 30 

I was equipped with 

thinking creatively when 

dealing with a challenge 

3.43 1.382 30 

I was equipped with 

researching the 

administration and 

correlated areas. 

3.17 1.533 30 

 

 

 

 

 

 

 

 

 

 



105 
 

 

 

 

 
Item-Total Statistics 

 

Scale Mean if 

Item Deleted 

Scale 

Variance if 

Item Deleted 

Corrected Item-

Total Correlation 

Squared Multiple 

Correlation 

Cronbach's 

Alpha if Item 

Deleted 

I was equipped with the ability to 

think strategically when 

confronted with a problem? 

34.47 40.740 -.177 .628 .678 

I was equipped with adapting 

myself to change and/or new 

situations (flexibility) 

34.97 39.413 -.029 .351 .666 

I was equipped with 

implementing/managing projects 

at any point in time 

35.50 34.190 .364 .687 .615 

I was equipped with dealing with 

people regardless of how difficult 

they may be 

35.70 37.252 .090 .785 .660 

I was equipped with working in 

group when given assignments in 

any job situations 

35.73 33.720 .245 .688 .637 

I was equipped with expressing 

myself orally 
35.93 31.030 .487 .747 .586 

I was equipped with analysing 

complex problems within 

organizations 

35.77 31.357 .504 .673 .584 

I was equipped with integrating 

information from various sources 
35.80 28.372 .664 .754 .542 

I was equipped with thinking 

analytically when confronted with 

a problem 

35.53 30.878 .449 .697 .592 

I was equipped with thinking 

creatively when dealing with a 

challenge 

35.67 31.609 .397 .580 .604 

I was equipped with researching 

the administration and correlated 

areas. 

35.93 34.892 .135 .324 .666 
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RELIABILITY OF SECTION B 

 

Scale: ALL VARIABLES 

 

Case Processing Summary 

 N % 

Cases Valid 30 100.0 

Excludeda 0 .0 

Total 30 100.0 

a. Listwise deletion based on all variables in 

the procedure. 

 

Cronbach's 

Alpha 

N of 

Items 

.639 11 

 

Item Statistics 

 Mean Std. Deviation N 

I think employers sought 

after MBA graduates who 

can think strategically 

when confronted with a 

problem. 

4.00 1.050 30 

I think employers sought 

after MBA graduates who 

can   adapt to change 

and/or new situations 

(flexibility) 

3.93 .907 30 

I think employers sought 

after MBA graduates who 

can  implement/manage 

projects at any point in 

time 

4.10 .845 30 
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I think employers sought 

after MBA graduates who 

can  deal with people 

regardless of how difficult 

they may be 

3.97 .890 30 

I think employers sought 

after MBA graduates who 

can work in a group when 

given assignments in any 

job situations. 

4.00 .871 30 

I think employers sought 

after MBA graduates who 

can  express themselves 

orally 

4.00 1.145 30 

I think employers sought 

after MBA graduates who 

can analyse complex 

problems within 

organizations 

4.13 .819 30 

I think employers sought 

after MBA graduates who 

can  integrate information 

from various sources 

3.93 .944 30 

I think employers sought 

after MBA graduates who 

can  think analytically 

when confronted with a 

problem 

4.07 .980 30 

I think employers sought 

after MBA graduates who 

can think creatively when 

dealing with a challenge. 

3.97 1.066 30 

I think employers sought 

after MBA graduates who 

can research the 

administration and 

correlated areas. 

3.80 1.400 30 
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Item-Total Statistics 

 
Scale Mean if 
Item Deleted 

Scale Variance if 
Item Deleted 

Corrected Item-
Total Correlation 

Squared Multiple 
Correlation 

Cronbach's 
Alpha if Item 
Deleted 

I think employers sought after 
MBA graduates who can think 
strategically when confronted 
with a problem. 

39.90 21.197 .435 .624 .586 

I think employers sought after 
MBA graduates who can   
adapt to change and/or new 
situations (flexibility) 

39.97 20.792 .591 .758 .561 

I think employers sought after 
MBA graduates who can  
implement/manage projects at 
any point in time 

39.80 23.062 .337 .609 .610 

I think employers sought after 
MBA graduates who can  deal 
with people regardless of how 
difficult they may be 

39.93 24.271 .165 .550 .638 

I think employers sought after 
MBA graduates who can work 
in a group when given 
assignments in any job 
situations. 

39.90 23.610 .253 .533 .623 

I think employers sought after 
MBA graduates who can  
express themselves orally 

39.90 25.266 -.006 .195 .680 

I think employers sought after 
MBA graduates who can 
analyse complex problems 
within organizations 

39.77 22.392 .444 .492 .593 

I think employers sought after 
MBA graduates who can  
integrate information from 
various sources 

39.97 21.620 .455 .684 .585 

I think employers sought after 
MBA graduates who can  think 
analytically when confronted 
with a problem 

39.83 21.937 .393 .566 .597 
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I think employers sought after 
MBA graduates who can think 
creatively when dealing with a 
challenge. 

39.93 22.547 .279 .418 .619 

I think employers sought after 
MBA graduates who can 
research the administration 
and correlated areas. 

40.10 22.990 .116 .390 .668 
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APPENDIX 3: INFORMATION SHEET FOR PARTICIPANTS 

 

INFORMATION SHEET 

PROJECT TITLE 

“MBA graduates perception on business competencies gained during an MBA program and business 

competencies sought by employers”.    

My name is Abisoye Ososanwo, and I am a full-time MBA student at Dublin Business School, and 

Professor Gary Bernie supervised this dissertation. 

You are being asked to take part in a research study on the perception of MBA graduates on business 

competencies gained during an MBA programme and business competencies sought by employers in 

the labour market. There is a dearth of information on studies on business competency of MBA 

graduates, particularly in Dublin Business School, justifying the importance of knowledge expansion in 

the emerging field of business competencies. I aim to fill this gap in knowledge.  

The research question being asked is the perception of MBA graduates on business competencies gained 

during an MBA program and those sought by employers in the labour market. There are ten 

competencies each being asked under these sections. This information will be analysed and used solely 

for this research.  

 

WHAT WILL HAPPEN   

In this study, you will be asked to answer a series of questions designed to draw out your perception of 

business competencies gained during the MBA program and those sought by employers in the labour 

market. The questions will be sent to you through a link generated on Google forms, and these links will 

be sent to you on LinkedIn.  

  

TIME COMMITMENT   

The survey consists of 30 questions and will take approximately 10 minutes to complete. 
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PARTICIPANTS’ RIGHTS   

You may decide to stop being a part of the research study at any time without explanation required 

from you. You have the right to ask that any data you have supplied to that point be 

withdrawn/destroyed. You have the right to omit or refuse to answer or respond to any question that is 

asked of you. You have the right to have your questions about the procedures answered (unless 

answering these questions would interfere with the study’s outcome.  A full de-briefing will be given 

after the study). If you have any questions as a result of reading this information sheet, you should ask 

the researcher before the study begins.     

 

CONFIDENTIALITY/ANONYMITY   

The data I collect does not contain any personal information about you except the industry you work in 

and the MBA stream you graduated from. As in keeping with recent GDPR guidelines the data collected 

during this study will be used for my dissertation, with the potential of use at conferences and/or in 

publication, etc. If requested your names will be anonymised.  

 

FOR FURTHER INFORMATION   

I or / and Gary Bernie will be glad to answer your questions about this study at any time. You may 

contact my supervisor at gary.bernie@dbs.ie or through Dublin Business School (01) 417 7500. 

 

 

 

 

 

 

mailto:gary.bernie@dbs.ie
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APPENDIX 4: INFORMED CONSENT FORM 

 

INFORMED CONSENT FORM 

PROJECT TITLE:   “MBA graduates perception on business competencies gained during an MBA 

program and business competencies sought by employers”.    

PROJECT SUMMARY:                                     

The research question being asked is perception on business competencies gained during an MBA 

program and those sought by employers in the labor market. There are 10 competencies being asked 

under these sections. This information will be analysed and used solely for this research.  

By signing below, you are agreeing that: (1) you have read and understood the Participant Information 

Sheet, (2) questions about your participation in this study have been answered satisfactorily, (3) you are 

aware of the potential risks (if any), and (4) you are taking part in this research study voluntarily 

(without coercion). 

 

 

_________________________________     _________________________________   

Participant’s signature                               Participant’s Name (Printed) 

_______________________________       _________________________________   

Student Name (Printed)                      Student Name signature   

 

_________________________________    

Date     
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APPENDIX 5: SELF REFLECTION 

 

DESCRIPTION 

As an MBA student, the researcher appreciates the need for and the importance of 

personal development. Some research into the process of reflective writing has allowed 

her to understand further the significant role it can play in identifying and focusing on 

personal values and goals (Cottrell, 2015). It allows the researcher to look back at 

situations and take meaning from them that will help her become a better manager and 

leader in the future.  

The researcher thinks Kierkegaard (1843) said it correctly, "Life can only be understood 

backwards, but it must be lived forwards." The researcher cannot reflect without 

acknowledging her past, the way she was raised, and the values that were instilled in her 

have significantly impacted the person she has become. Values such as integrity, honesty, 

determination, and dedication have all given the researcher excellent work ethics that 

guide her daily.   

According to Gibbs (1988), if you do not reflect on an experience, it can be quickly 

forgotten about, and its essential lessons lost. The Gibbs reflective cycle was used as a 

guide by the researcher to review the development process of this thesis over the last 

three months, her learning development journey and the valuable lesson learned from this 

experience.  
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Fig1: Gibbs’ reflective cycle 

 

The idea for this dissertation topic was chosen because the researcher had so much 

interest in what employers seek from MBA graduates and because it would also enlighten 

her as to what constitutes business competencies required for effective job performance in 

continually changing and demanding work environments when organisations today are 

facing many opportunities and challenges in a global context. This researcher hoped the 

research would create opportunities for networking, through meeting with MBA 

graduates. The knowledge and skills acquired from the MBA program provided direct 

and indirect impact on the researcher in terms of personal and professional growth.  

There were many elements to the study, but the researcher found the background and 

scope of the study, which helped to form a very concise and structured approach. 

Saunders research onions facilitated this process. It gave the researcher a great structure 

through which the methodology was developed. While to some, this seemed like a 

laborious process, this structured, methodical approach fed into the researcher’s strengths. 

It focused her so that she could quickly answer the following: What do I want to ask? 

Whom do I want to ask? How will I ask it?   
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EVALUATION 

Initially, the researcher was concerned about reaching out to MBA graduates because 

their emails cannot be obtained from the school. However, having identified this as a 

limitation, the researcher tackled it head-on, and opened a LinkedIn account, uploaded a 

profile picture, updated the profile with her CV and started adding MBA graduates of 

DBS to her network. The researcher also joined various Dublin Business School groups 

on LinkedIn to enable her to reach out to these MBA graduates. The researcher’s request 

was accepted by most of the MBA graduates, she sent an earlier message introducing 

herself, and told them about the research, and their assistance in filling the survey. 

Although this was the researcher’s first interaction with them, and she was nervous with 

sending them messages on LinkedIn, people she never knew before, the researcher was 

scared she would be ignored. It must be noted that every single person the researcher 

spoke to was kind, courteous and eager to help. This, while daunting, did allow the 

researcher to connect with, and introduce herself to Dublin Business School MBA 

Alumni. It was a very positive experience.  A lot of interpersonal skills were honed 

during this process, and many contacts were made. It was a gratifying and rewarding 

process.   

Nevertheless, when the researcher was at a crossroads in the research process, she had to 

engage in further readings on quantitative research methods using journal articles and 

books to strengthen her research abilities further and come out of the quagmire she found 

herself during the study. At first, finding the right research methodology to arrive at near 

unbiased findings, conclusions and recommendations was a big challenge for her until the 

researcher read wide by surfing some literature facts attached to these components before 

building confidence in proceeding with the research work.  

The research methodology was aptly explored to guide the study from beginning to the 

end. More so, the study relied on the application of the theoretical frame and conceptual 

model developed in line with the theory in justifying the hypothetical statements 

developed in the study. The literature works strongly informed the research methodology 

of reputable authorities. For instance, Malhotra's framework for the questionnaire design 

process informed the procedures for the design of the POMBCQ) survey instrument. 
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ANALYSIS 

The researcher learnt the adoption of LinkedIn for conducting the online survey. The use 

of LinkedIn online survey as the sampling unit was justified for some reasons. First, 

nearly all the participants could be easily found on this social media platform. Also, 

LinkedIn technology and was far more advantageous over the traditional survey method, 

such as face-to-face questionnaire administration method and others. Through this study, 

the researcher became aware of the flexibility, importance and usefulness of different 

statistical tools, especially the Statistical Package for Social Sciences (SPSS).  

The importance of a broad consultation of literature to understand the systematic 

procedure of engaging research cannot be overemphasised. The researcher positively 

acknowledges the role of Dublin Business School in equipping the researcher with the 

necessary academic research ability to find a solution to the present subject matter.  Some 

of the outcomes are described as follows: 

• Research skills 

The completion of the scientific investigations of quantitative research has helped 

the researcher to improve her research skills dramatically in order to find the 

necessary information in the study.  

• Networking skills 

The researcher was able to improve her networking skills through meeting with 

the MBA graduates and joining various groups on LinkedIn, meeting these MBA 

graduates has helped the researcher connect with on MBA students and graduates 

of DBS.  

• Communication Skills 

The many presentations and discussions that the researcher had to perform with 

many new people and the MBA graduates have helped the researcher improve her 

communication skills. 

• Time Management Skills 
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Time management is a critical factor in completing the dissertation. This means 

that if one does not quickly acquire the necessary time management skills, one 

will not be able to complete the course successfully. The researcher has improved 

her time management skills as a result. 

• Critical thinking skills 

The researcher was able to identify all aspects of the challenges faced during the 

dissertation and was able to understand why the problems existed. The researcher 

took her time to understand the problem thoroughly and developed a workable 

solution.   

ACTION PLAN 

In doing the MBA, the researcher wanted to challenge herself and to look back it has 

been one of the most challenging, fulfilling and rewarding experiences that she has ever 

done and she made many contacts in the process and is thankful to DBS for the 

opportunity to help develop these competencies; Analysis &Decision Making, Self 

Development, Drive &Commitment and Interpersonal &Communication skills.  All these 

competencies developed during this dissertation stage will help the researcher to be an 

excellent communicator, good under pressure, determined and very dedicated in her 

professional life.   
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APPENDIX 6: RESEARCH LOGBOOK 

 

DATE/WEEK RESEARCHER FINDINGS CHALLENGES ACTIONS 

26th FEB - 4th 

MAR 

The researcher received an 

email from her supervisor 

stating the dissertation 

guidelines and the format that 

should be followed; research 

methods II assignment, the 

grade and the lecturer's 

recommendation was sent to the 

researcher's supervisor. The 

researcher read the dissertation 

handbook to get more 

understanding of the structure of 

the dissertation. The first 

meeting form was downloaded, 

which helped. The first meeting 

form was filled based on the 

corrections made on the research 

methodology in the previous 

Moodle. The first meeting form 

was submitted to the researcher's 

supervisor; he reviewed and 

gave feedback. The researcher 

uploaded the meeting form to 

the moodle dissertation page. 

The researcher researched the 

topic and got confused about 

using the GMAC survey. Access 

to the research population was 

figured out by the researcher. 

The researcher studied 

the theme, and got 

confused about using the 

GMAC survey, and how 

to access the research 

population. 

Read extensively on 

the research topic and 

searched for journal 

articles. The researcher 

searched for the 

theoretical framework 

that would best work 

with the research. The 

first meeting form was 

filled. The structure 

got submitted on the 

dissertation Moodle 

page. The researcher 

read on the skills 

GMAC identified as 

the critical skills 

graduate needed to 

possess to be 

successful in their 

organisation. The 

researcher used the 

2018 GMAC survey 

report. 

5th - 13th MAR The researcher set the research 

into its theoretical and applied 

contexts and did more research 

on the contribution and rationale 

of the study. The researcher had 

significant progress with the 

conceptualisation of the course. 

The researcher reached out to 

her supervisor to confirm if they 

could meet to ask some specific 

questions about the research's 

The researcher found the 

best theory that fits the 

study—the contribution 

of this study to DBS. The 

researcher received 

access to research 

respondents (DBS 

students) and sent this 

consent form to my 

supervisor, and he 

confirmed that the 

The researcher re-read 

the application form to 

see how best the 

contribution of the 

study applied to the 

research without 

ambiguity. Another 

email was sent to 

Martha requesting 

authorisation. 

Rationale and the 
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target population, which he 

explained that permission would 

be needed from the college to 

access the students and the 

graduates. The researcher got an 

email from Martha about a 

consent form to access the target 

population. The researcher went 

ahead to work on the limitation 

of the research. 

consent form sent was not 

permitted to have access 

to DBS students. It was a 

significant challenge 

because it seemed like the 

question was not 

composed thoroughly for 

Martha to know the exact 

thing the researcher 

wanted. 

participation of the 

research were 

concluded.  

16th – 24th 

MAR 

The researcher continued 

working on limitation of the 

study, email sent to Martha was 

reconstructed, the researcher 

stated the exact number of the 

population in the study, which 

lead to a question of how did the 

researcher arrive at the sample 

size? The researcher had 

randomly picked the sample size 

without knowing that she had to 

do a proper sampling design 

before getting the sample size to 

administer the questionnaire. 

The researcher started working 

on how to find the total target 

population and the literature 

review. The constructs to be 

addressed in the literature 

review was jotted down; The 

researcher gathered journals on 

the literature review.   

 The researcher doubted 

if she needed to include 

the MBA students in the 

research. Finding the 

particular construct to 

add to the literature 

review was incredibly 

challenging because most 

of the articles I saw on 

business competencies 

was only the articles 

addressing the skills 

business graduates should 

possess which did not 

address the knowledge 

and the abilities. 

The researcher 

concluded the 

limitation of the 

research, and the MBA 

students were removed 

from the research 

population in order not 

to overcomplicate the 

research.   

25th MAR – 

2nd  APR 

The researcher concluded 

chapter one and submitted it to 

her supervisor for a review. 

Feedback was given about the 

rationale and contribution of the 

study; the literature review was 

not critically reviewed, and 

SMART research objectives 

should be used instead of 

hypotheses. An email was 

received from Marta, and it 

stated that the total number of 

MBA students across all stream 

is 500. The researcher received 

The researcher found out 

that she could not get 

permission to access the 

MBA students to contact 

details. The literature was 

not a critical review. The 

sampling design process 

was a challenge because 

the researcher could not 

convince her supervisor 

on the specific sampling 

technique she was using 

to access the research 

respondents.   

Corrections were done 

on all the issues raised 

with chapter one, and 

the sampling design 

process was 

completed. The 

researcher submitted 

chapter one and got 

feedback.  
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materials from her supervisor to 

construct a fair sampling design 

process. The researcher read 

some books on calculating 

sample size and figured out the 

sampling frame 

. 

3rd  – 13th 

APR 

Research on how many DBS 

graduates were on the Dublin 

Business School Alumni group 

on LinkedIn, which was 400. 

The research participants were 

defined according to time, 

extent, elements and units. The 

researcher worked on the 

empirical and theoretical study, 

reconstructed the conceptual 

framework, spoke to her 

supervisor about the research 

population and designed the 

questionnaire on Google forms. 

The researcher told her 

supervisor about the survey and 

questions on the pre-test and 

post-test of the questionnaire, 

and was asked to do a detailed 

questionnaire design process 

and submitted chapter two and 

received feedback about redoing 

the whole section. 

The topic got more 

confusing to the 

researcher as she was not 

sure if the research 

questions and objectives 

did fit the theme, how the 

literature review 

addressed the topic and 

why the MBA students 

were in the research 

population was 

confusing. The 

questionnaire design 

process was a significant 

challenge because the 

researcher was not sure 

whether to pinpoint the 

steps Malhotra followed 

in her article. The 

reliability test was done, 

which made the 

researcher nervous 

because she was scared of 

making any mistakes, and 

it was also her first time 

using the SPSS.  

The researcher worked 

on chapter one and 

started the 

questionnaire design 

process, she also read 

Malhotra's complete 

questionnaire design 

process and worked on 

the entire chapter 2, 

and worked on the 

research approach and 

proofread it. A pilot 

test of the 

questionnaire, which 

was given out to some 

of the respondents to 

test the reliability and 

validity of the 

questionnaire. 

 

14th – 22nd  

APR 

The researcher restructured the 

research procedure, and read the 

ethics form that was filled 

during the research proposal II 

to help formulate the research 

ethics. The revamped chapter 

two was submitted. The 

researcher proofread the pre-test 

and post-test of the 

questionnaire, and feedback was 

gotten on the survey, which was 

not good enough. The target 

population was confirmed again, 

The researcher got the 

wrong number of the 

target population, which 

she later figured out, and 

struggled with the 

questionnaire construct 

most especially to 

address the research 

questions and objectives. 

The research 

population was gotten 

based on the target 

population defined 

according to the 

elements, time, extent 

and units. The 

researcher re-read the 

literature review to see 

if she could get some 

items to restructure the 

survey to answer the 

research objectives. 
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which was going to be the MBA 

graduates only.  Chapter one 

was reviewed yet, most notably 

the literature review part; the 

construct was changed. A 

proofread of the work done so 

far was done by the researcher. 

The researcher started sending 

links to the participants on 

LinkedIn. 

The researcher 

completed the new 

questionnaire and 

started administering it 

to the respondents on 

LinkedIn.  

23rd  – 30th 

APR 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The researcher reminded the 

participants that had not filled 

their survey about the survey 

and encouraged them to fill it. 

The researcher integrated the 

theoretical framework to the 

methodology and started 

compiling the response data 

according to the progress I was 

getting for the data analysis. 

Both chapters were proofread to 

minimise the word count.  

The researcher stated the reason 

why Paxio and de Souza scale 

was adapted in the 

questionnaire, and the time 

frame of the respondents was 

decided. The researcher started 

an overview of the data analysis. 

The constructs of the 

literature review were 

changed in order to be 

consistent with the 

research topic. The 

number of words for 

chapter one and two was 

more than the required 

number of words for both 

branches. 

The constructs of the 

literature review were 

updated, and some 

points were added to it. 

Unnecessary words 

from chapter one and 

two were eliminated to 

fit in the required 

terms for both 

branches, but still 

maintaining relevant 

information of the 

research. 

1st – 8th MAY 

 

The researcher pleaded with the 

participants to complete the 

survey that were yet to be filled. 

The researcher started with the 

data analysis and representation 

of the research demographics in 

tables and graphs. The data 

analysis was done with both 

inferential and descriptive 

statistics on SPSS, and also a 

cross-tabulation on the mode of 

the program with the different 

variables was done. This cross-

tabulation was represented in 

tables, and explanations were 

given under each table. A 

correlation was carried out 

At first the use of SPSS 

analytical tool was 

difficult. The researcher 

was confused about using 

both tables and graphs to 

represent the 

demographics because 

the tables would increase 

the word count. 

Both the tables and 

graphs were used for 

data analysis. With the 

help of the researcher’s 

colleagues who help to 

put her through the use 

of SPSS, she was able 

to overcome the 

difficulty of the SPSS 

analytical tool. 
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between the two hypotheses.  

The researcher did a Mean and 

standard deviation of business 

competencies gained during the 

MBA program, and those sought 

after by employers. 

11th – 20th 

MAY 

 

 

The researcher did the 

discussion of the research 

stating the strengths and 

weaknesses, the conclusions, the 

implication of the research 

findings and the 

recommendations, and also 

wrote the self-reflection with 

academic references and 

conceptual framework on the 

competencies I gained during 

the dissertation stage, the 

information and consent form 

was filled. The researcher did a 

poster presentation of the 

research and also the abstract 

concisely stating the aim, 

methods, results and conclusion 

of the study. A final proofread 

of the study was done. The 

appendix, acknowledgement and 

table of content were arranged 

according to the instructions 

given in the dissertation 

handbook. 

Getting the right 

conceptual framework to 

address the competencies 

I gained during the 

dissertation, which was 

included in the self-

reflection and also during 

the proofread, words in 

the research study, was 

reduced. 

The researcher used 

the self-reflection 

frameworks to address 

these skills I acquired 

during the dissertation, 

and proofread the 

work, making sure it 

was precisely the 

number of words 

wanted for the 

research. 
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