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Abstract 

Digital literacy is an area relatively understudied within public libraries. This study 

investigated the level and types of digital literacy service in place across public libraries in the 

Republic of Ireland, and to ascertain whether there an urban/rural divide exists. This research 

entailed a census, namely a survey sent out to all public libraries in Ireland. The research was 

quantitative in nature to handle the large amount of data, and employed a deductive, positivist 

approach. Results show regions across Ireland differ greatly, though some regions such as South-East 

and Midlands have higher levels of informal and formal DL service respectively, whilst the West has 

the most wide-ranging types. Most libraries, however, did not teach other digital literacy skills such 

as eSafety and website evaluation. The research could also not correlate whether an urban/rural 

divide exists, opening future research possibilities. 
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1. Introduction 

21st century developments in information and communication technologies (ICTs) have had 

a profound impact on the world, to the extent that the internet, digital media, and technology has 

become firmly embedded in everyday life. From the first iPhone in 2007 to continuous 

advancements in computer hardware and software, an increasingly visible virtual environment has 

been ushered in where people communicate, collaborate, and seek information for work, 

entertainment, socialising, and education.  

This digital landscape has come with an increased number of opportunities, but also challenges 

for marginalised groups. UNESCO’s statement on literacy contextualises the modern definition: 

Beyond its conventional concept as a set of reading, writing, and counting skills, literacy is now 

understood as a means of identification, understanding, interpretation, creation, and 

communication in an increasingly digital, text-mediated, information-rich, and fast-changing 

world (UNESCO, n.d). 

Libraries are key institutions in the context of achieving global literacy, through free access to 

information. In the modern digital environment, digital literacy is a key skill to possess, described as 

a person’s “ability to use information and communication technologies to find, evaluate, create, and 

communicate information, requiring both cognitive and technical skills” (American Library 

Association Digital Literacy Task Force, 2010). Digital literacy “empowers citizens to reach and 

express informed views and to engage fully with society” (CILIP, 2018). 

Library professionals play a major role in the advancement of users’ digital literacy, through the 

provision of internet and ICT access, as well as specialised training or formal initiatives. Previous 

research on the provision of digital literacy in academic libraries is common, yet the research 

literature on public libraries “has lagged that of academic libraries in developing formal constructs, 
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models, or agendas” (Matteson and Gersch, 2019, p. 3).  This project will focus on the proliferation 

of digital literacy skills solely in public libraries. 

Few nationwide surveys of public libraries exist around the provision of digital literacy skills, 

Vrana (2020)’s survey of digital literacy in Croatian public libraries is one of the few available. This 

study concluded that libraries were well equipped with the resources and understanding for DL 

provision, though faced several obstacles including lack of staff and equipment. Similarly, the 

researcher will send out a nationwide survey to public libraries in the Republic of Ireland, with the 

hopes that it will generate similar insights. 

Public libraries in Ireland fall under the remit of the ‘Public Library Strategy 2018-2022’ 

document, which states the library is “ideally suited to support ongoing learning in literacy, including 

digital literacy, through the provision of programmes and access to essential information and 

communications technology”. Yet with 330 public libraries in the Republic of Ireland spread across 

31 local authorities, the extent to which libraries across Ireland prioritise digital literacy or have the 

means to is unknown.  

The digital divide is well documented (Accenture, 2020), referring to a divide in both access to 

technologies and the skills to use them. The challenges of rural public libraries are one phenomenon 

of the digital divide. Rural public libraries face challenges compared to their urban counterparts; 

Real, Bertot and Carlot (2014) note the lack of resources, technological infrastructure, and lower 

staff numbers. This is echoed by Matteson and Gersch (2020), with time constraints and staff 

numbers cited as barriers to patron interactions. Whether an urban/rural divide exists in the 

Republic of Ireland will be tested in the research project. 

Whilst computer classes are a staple of most public libraries’ programmes, this project seeks to 

analyse whether other elements of digital literacy are taught, including e-Safety, or online safety, 

digital creativity, or using technology to express oneself, and online identity. Public libraries in 

Ireland also saw increase in usage of online newspapers and magazines, as well as eLearning courses 
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from the user base. Given the current pandemic, the use of ICTs is assisting in the functionality of 

society, in terms of remote working, learning and recreation. This topic is particularly relevant to 

examine the state of play in 2021, a year before the end of the Public Library Strategy document.  

A nationwide study of this scale has not previously been undertaken in Ireland, and the findings 

may be useful to groups such as the Library Association of Ireland’s Information Literacy Taskforce. 

SOLAS, a state agency group, also recently launched a 10-year adult literacy, numeracy, and digital 

literacy strategy for Ireland. Further, the results may allow public libraries with marginalised 

communities to lobby for funding and resources. In a time of misinformation, deepfakes, and 

phishing scams, this project aims to investigate the provision of digital skills and how libraries 

support their user base through various media.  

1.2 Research objectives and aims 
The aim of this research project is to examine all public libraries in Ireland, and to discover what 

differences exist amongst the libraries by the means of a pre-determined survey. As such, the 

dissertation will focus on the following research question:  

 ‘To what extent does digital literacy service differ across public libraries in the Republic of 

Ireland?’ 

The aim is to discover whether there are differences amongst Irish public libraries in terms of 

digital literacy service, and will survey individual branches on formal, informal, and other means. 

Therefore, a sub question is: 

 What measures are the public libraries in different regions of Ireland providing with digital 

literacy skills, including through formal, informal, or other means? 

 What technology infrastructure is in place in different regions in Ireland, including number of 

computers, class capacity, and other ICTs? 

Finally, a hypothesis will focus on the urban/rural divide and will be tested in the project, namely: 
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 Urban libraries have more digital literacy services, classes & facilities than rural libraries 

1.3 Dissertation structure 
Chapter 2 of this project will entail a discussion of the relevant research surrounding the 

topic of interest. This literature review will disseminate the research and identify gaps in the body of 

knowledge. This literature review will discuss the definitions and interpretations of digital literacy, its 

form in academic libraries, the DL services, both formal and informal, that public libraries provide, 

international perspectives, and finally digital literacy in an Irish context. The variables of this 

research will explore the nature of the library, such as its location, whether it is urban or rural, and 

the number of employees. 

Chapter 3 of this dissertation will discuss the methodologies employed by the researcher, 

including the data collection instruments, the research design, and research ethics. All will be 

discussed as the researcher saw the best fit as to how and why the methodological choices best fit 

the research project. 

Chapter 4 of the dissertation will discuss the primary data collected during the survey, 

beginning with the response and completion rate, and following on with the results and statistics of 

each question as they were presented to the participants. 

Chapter 5 of the dissertation will critically analyse the data as it relates the research 

question, aims, and objectives. It will also discuss the findings in relation to the previous literature 

surrounding the topic. 

Chapter 6 will form conclusions of the study and present a summary of the findings. It will 

also make suggestions for any future study and reflect upon the research process, including 

strengths and weaknesses of the research project. 
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2. Literature Review 

2.1 Introduction 
A literature review is conducted to critically analyse previous studies and publications in a 

specified subject area, and identify any gaps in the body of knowledge, allowing research to make a 

meaningful contribution to the topic (Denscombe, 2012, p. 57). This becomes the “central idea to 

explore” in the research project (Creswell and Creswell, 2019, p. 23). 

This literature review involves the analysis of the international secondary research 

surrounding the service of digital literacy to patrons by public libraries. This research spans the 

United States, Canada, England, Croatia, and South Korea. Primary research documents from 

government bodies and professional organisations in Ireland were analysed, and a document 

analysis was undertaken on County Council annual reports.  

The following literature review will first discuss definitions and descriptions of digital literacy 

and the digital divide, how public libraries support digital literacy through formal and informal 

means, international perspectives and differences and the nature of urban vs. rural, and finally 

digital literacy in Ireland. 

2.2 Digital literacy descriptions and developments 
As a concept and term, digital literacy has evolved since its inception in the mid-90s. It was 

popularised by Paul Gilster, who described as “the ability to understand and use information in 

multiple formats from a wide range of sources when it is presented via computers” (Gilster, 1997, p. 

1, in Bawden, 2008). Whilst the definition is now dated, skills of ‘understanding’ and ‘using’ 

information are requirements for digital literacy. Digital literacy is also discussed in terms of digital 

inclusion, where an individual has the resources to participate in the modern, digitally connected 

society (Bertot et al, 2016). Eshet-Alkalai (2004) later described the term as a “survival skill in the 

digital era”, and in the context of education, which is especially true today in the era of online and 

technology assisted learning, whether it be through formal or informal means. 
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Digital literacy skills are often taught in higher education institutions by academic librarians. 

These can include classes to support learners in understanding and producing digital media, 

developing critical thinking skills, and producing advanced search techniques (NUI Galway, 2020). 

Other schemes such as All Aboard Digital Skills provides short courses for various levels of use of 

technologies, including digital creativity and information skills. The JISC 7 elements model is a 

practical guide to DL, developed for the Higher Education sector. JISC argues for ‘digital literacies’, 

emphasising the wide range of competencies, such as the ability to communicate and collaborate 

online, career and identity management, ICT literacy, and the ability to learn within technology rich 

environments (JISC, 2015).  

As noted in the introduction, digital literacy is an umbrella term, building upon the 

discourses of information literacy, computer literacy, and media literacy. Effective use of digital 

media and ICTs has some overlap with computer literacy, which involves understanding how to use 

computers safely and efficiently, whilst simultaneously having an appreciation for the abilities and 

limitations of computers. This can also include the knowledge in the maintenance and updating of 

computers and related hardware (Evans, 2021, p.36). Media literacy refers to the ability to critically 

read and produce academic and professional communication from various media (Leaning, 2019), 

and a skill to use and evaluate information from mass media (Park et al, 2020). 

Information literacy (IL) is the ability to “find, evaluate, organise, use, and communicate 

information in various forms” and overlaps with “digital literacy, academic literacy, and media 

literacy” (CILIP, 2018). The overlap between IL and DL is seen in the application of critically searching 

for and evaluating information. Within some public libraries, “digital literacy” is often used 

interchangeably with “information literacy” (Geekie, n.d.). Yet Hackett (2018)’s document analysis 

found the term digital literacy is favoured over IL. This term was “often used in support of the role 

public libraries play in furthering digital inclusion but frequently used in place of ICT proficiency”. 
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Digital literacy is often discussed in relation to the digital divide. The digital divide refers to 

the gap, “whether based in socioeconomic status, education, geography, age, ability, language, or 

other factors” (Jaeger et al, 2012, p.3). Public libraries offer access to technological resources and 

promote digital literature through training programmes and initiatives, and other resources, which 

fights against the digital divide (Bertot et al, 2016, p. 270), commonly including computer classes. 

 Digital literacy has now come to mean ability to harness and effectively use technologies 

other than desktop computers. This is built on from computer literacy association with the ability to 

navigate various software and hardware (Marínez-Bravo et al, 2020), a major contributor towards 

employability. Other digital literacy skills have included a focus on smartphones, tablets, and 

emerging technologies such as virtual reality (VR) and 3D printing. 3D printing develops technology 

literacy skills encompassed by DL by learning how to use and troubleshoot 3D printers.  

With a continuous shift to online learning, collaboration, and socialisation, DL has evolved to 

encompass online safety. This includes an awareness of the tools to protect oneself against harmful 

contact and the ability to evaluate websites (Buckingham, 2006), important in a time of fake news, 

phishing, and other scams. Misuse of technology such as scams, phishing, and conspiracy theories 

has heightened since the COVID-19 pandemic (Kletter, 2020), and as such the need to be digitally 

literature has become even more poignant.  

Phishing scams involve disguised emails and social media contacts, luring users into visiting 

fake websites that contain malware. Online identity, namely the awareness of the ‘digital footprint’ 

that one produces online, namely managing one’s digital representation (JISC, 2015). An awareness of 

screen time, and ethical consumption of media when navigating the digital landscape are other 

means encompassed within the skillset of digital literacy. Whilst social media sites such as Facebook 

and Twitter allow people to connect and exchange ideas, knowing how to critically evaluate content 

on these websites is a vital skill (Evans, 2021, p.32). 
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Tasks that require critical thinking, or reproduction and information tasks, and creativity, 

also formulate the skillset of digital skills (Eshet-Alkalai and Chajut, 2009). In formal education, 

critical thinking and evaluating may take the form of knowing what databases are relevant for tasks, 

utilising a research strategy, and making use of Boolean searching and controlled vocabularies (Allan 

and Wirth, 2019). To what extent these skills are taught in public libraries does not have a lot of 

coverage in the literature.  

JISC’s interpretation is echoed by Connolly and McGuinness (2018)’s contemporary work, 

identifying eight elements of digital literacy: cultural, cognitive, constructive, communicative, 

confident, creative, critical, and civic. Ultimately, the term ‘digital literacy’ will continue to change 

going forward, as technologies and contexts evolve (JISC, 2014).  

2.3 The means by which public libraries support digital literacy in users 
Public libraries are national organisations, having a major impact on society by spreading 

literacy and lifelong learning. They bridge the digital divide through access to digital resources and 

tools. By providing free internet access, access to computers and other digital devices for public use, 

public libraries facilitate digital inclusion. The modern public library “uses technology to extend and 

enhance the library service” (CILIP, 2017). The public library is a hybrid centre for physical and digital 

information resources, playing a major part in the provision of IT services such as computers, 

scanners, and internet access to those with limited access (Ruiu and Ragnedda, 2016).  

The provision of formal DL classes and initiatives with the use of technology enhances the 

digital skills of library patrons and fosters digital inclusion of patrons through access to the internet 

and development of various DL skills. Formal classes or initiatives are one means by which various 

digital skills, such as creating a website or searching for a job, can be taught to user groups in the 

library space. Common topics of formal initiatives are computer classes, searching databases, setting 

up emails and web browsing (Noh, 2019). 
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 Organisations often collaborate with public libraries in digital literacy training; in England, 

for example, training activities can be “in collaboration with external partners” (Ruiu and Ragnedda, 

2016, p. 71). Educational programs such as formal DL programs may also be facilitated by partner 

organisations and volunteers (Noh, 2019, p. 71), and partnerships are a method to mitigate the 

struggle that library services and staff face in keeping up to date with new digital devices (Geekie, 

2016, p. 103). 

‘Technology petting zoos’, namely a collection of devices that can be used in hands-on 

sessions, are one other innovative means to offer digital services to patrons (Geekie, 2016, p. 103).  

Coding clubs are a scheme in public libraries where children are taught computer programming, 

including skills such as HTML and Python – “Learning to code enables children to become digitally 

literate in a new language – one that is becoming increasingly important” (Fingal County Council, 

n.d.), and skills learned “encourage [children] to engage with problem solving, creativity, teamwork 

and communication” (Cork County Council, 2019). 

With GDPR regulations, most job applications take place solely online, and would prove 

difficult for those who do not possess the necessary searching skills. Further, in the modern era, 

more than 90% of jobs require at least basic computer skills (European Commission, 2016). To assist 

with this, librarians support employability and career management, through assistance with creating 

CVs, sending emails, searching for job information, or by information available on the library 

website. In Ireland, the Work Matters scheme is a part of Our Public Libraries 2022 document, 

stating  

Public libraries aid in developing the digital literacy skills of their patrons of education and 

health information. Assistance can include the downloading and access of E-Books, software 

applications such as Microsoft, web design, and online research skills and resource evaluation 

(Martzoukou and Elliott, 2016). Some public libraries also provide a service with emerging 

technologies such as 3D printing and Virtual Reality (VR). The Irish public library strategy document, 
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Our Public Libraries 2022, mentions the provision of coding workshops, as well as access to emerging 

technologies such as 3D printing, VR, and digital drawing technology. Access to these technologies 

creates familiarity and “inspire users to experiment, create and innovate” (Department of Rural and 

Community Affairs, 2019).  

The library and space, as an informal learning zone, are defined as “non-discipline specific 

spaces frequented by both staff and students for self-directed learning activities and can be within 

and outside library spaces” (Harrop and Turpin, 2013, p. 59). The library space is “deliberately 

curated to support free-choice learning” (Bilandzic, 2013, p. 158). Analysis of a 2013 survey 

determined “point-of-use” interactions were most common in the provision of basic computer skills 

(Bertot et al, 2016). This can take the form of desk interactions, appointments, or via email. 

Matteson and Gersch’s 2020 study also found that public librarians provided IL instruction in an ad 

hoc fashion. Common topics of assistance with internet, eBooks and printer/copiers were done on a 

one-to-one basis with users. 

IL and DL instruction often occurs on a one-to-one basis, via interactions at the reference 

desk or by remote reference such as a live web chat or email. Public libraries also make use of their 

handouts, and point-of-use instruction when serving their users (Crawford and Irving, 2009, p. 270). 

Digital literacy service can take the form of online resources including web guides and videos 

available via a library’s website. For example, some libraries listed by Widdowson (2016) have 

created their own eSafety policies and guides for their patrons. Others link to external guides and 

downloadable resources on social media guides and factcheck information for evaluating websites, a 

service to develop critical thinking.  Matteson and Gersch (2019) investigate the nature of ‘passive’ IL 

instruction through instructional educational materials on US public library sites, which included web 

guides to identify and provide access to print and digital content. The guides also entailed social 

media and word processing. 
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2.4 Digital literacy service internationally and the nature of urban and rural 
Public libraries across the world are reflections of the communities they serve, and 

inevitably vary in how much or what types of digital literacy they provide to their users, dependent 

on demand, resources, and services available to the library. Users can represent a diverse mix of 

ages, cultures, ethnic groups, educational and socioeconomic levels, and thus workshops and classes 

target specific user groups, often based on a needs analysis (Crawford and Irving, 2009, p. 270).  

The service of digital literacy can differ due to a variety of constraints, such as the location of 

the library, may justify the amount of funding allocated to carry out digital services. Correa and 

Pavez (2016) note that internet access and attitudes towards the internet are major barriers towards 

digital inclusion in remote areas. 

The challenges that rural public libraries face is illustrated by Real, Bertot and Jaeger (2014), 

who examined public libraries in the United States with legal populations of 25,000 or less. They 

have an average of 1.9 librarians, and 4.0 staff, full and part-time inclusive. Some rural libraries 

provide the only means of access to ICTs for marginalised communities. Rural libraries operate on a 

more financially strained budget than metropolitan libraries, and though rural libraries facilitate 

internet access, this satisfies just one part of digital inclusion. Matteson and Gersch (2020) note that 

time constraints and staff numbers are mentioned as barriers to successful patron interactions, 

especially in rural areas. 

Few rural libraries here have the means to train users to effectively use and create with 

digital devices. Just 31.8% of rural public libraries offer formal technology training classes, compared 

to 63.2% of urban and 54% of suburban libraries. Similarly, 30.1% offer one-on-one technology 

training, and 21.9% offer online training materials. (Real, Bertot and Jaeger, 2014, p. 7). Newcastle-

Upon-Tyne in England, public libraries have taken several measures to reduce digital inequalities in 

disadvantaged communities. These libraries provide services and training in line with serving their 
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patrons to fulfil their digital needs, with free “1-2-1 taster sessions” in IT courses and support (Ruiu 

and Ragnedda, 2016).  

Noh (2019) measured the levels of contribution that Korean, and US public libraries made in 

fostering digital inclusion in their communities. 98% of US libraries surveyed offered some level of 

formal or informal technology training, compared with 22.4% of Korea. Common topics across both 

countries included general computer skills and accessing and using online services and databases, 

whilst assistance with website development, digital content creation and cloud computing 

applications was less common. 

Vrana (2020) surveyed all public libraries in Croatia, investigating the role of public libraries 

as a place of informal learning and the extent to which they provide digital literacy in an 

environment outside of schools and universities. 74.7% of the 95 libraries had some form of DL plans 

in their annual reports. Library capacity, resources such as ICTs, and number of staff are other 

enablers for public libraries to meet expectations in DL service. Vrana (2020) cites that lack of 

staffing and equipment in Croatian public libraries were barriers towards providing optimal DL 

service, whilst Martzoukou and Elliott’s (2016) interviews of American librarians heard similar 

challenges in technological and financial restraints, and a “lack of systematic analysis of users’ 

needs”. 

As part of a national strategy ambition in 2016, The UK also saw all public libraries delivering 

an active Digital Inclusion programme as part of a 5-year strategy (Widdowson, 2016). Digital 

inclusion is a key concept to develop the digital literacy skills of library users and is especially 

pertinent in marginalised communities, such as in rural areas. Public libraries in Ontario, Canada 

connect patrons to digital skills through access to broadband and “emerging technologies like 3D 

printers”. They also provide digital literacy programs, such as a Wi-Fi hotspot lending program for 

those without a home broadband connection, to allow participants to learn and practice new digital 

skills at home (Panzarella, 2020). Elsewhere, UK public libraries are delivering digital literacy through 
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coding for children, eSafety, “Silver Surfer” courses for the elderly, and supporting business start-ups 

for Small and medium-sized enterprises (SMEs) (Widdowson, 2016).  

2.5 Digital literacy in the Republic of Ireland 
Around 25 per cent of the Irish population are excluded from the digital society due to socio-

economic reasons, whilst 42 per cent surveyed rate their digital skills as ‘below average’ (Accenture, 

2020). Further, Age Action (2020) found that 50 per cent of Irish people between 65 and 74 “have 

never been online”, therefore it is clear that a digital divide of both access and skills still exists in 

Ireland. Research papers from groups such as the LAI Information Literacy Task Force (2016) as well 

as the contemporary SOLAS (2020) and Accenture (2020) have lobbied to bridge the digital divide in 

Ireland, and public libraries provide a pathway for people to improve their digital skills and 

participate fully within the digital domain.  

Our Public Libraries 2022, states “the public library is ideally suited to support ongoing 

learning in literacy, including digital literacy, through the provision of programmes and access to 

essential information and communications technology” (Department of Rural and Community 

Affairs, 2019). The previous iteration of the strategy document ‘Opportunities for All 2013 – 2017’ 

had more of a focus on digital literacy with a goal stated to “provide access to online and in-library 

resources to support reading… information and digital literacy skills development for independent, 

life-long learning” (Department of the Environment, Community and Local Government, 2013). 

Members of county public libraries can avail of eServices and eResources available from all 

counties. Across the board, viewership of online library resources and classes increased in 2020 due 

to the COVID-19 pandemic. eBook usage rose significantly from 2019 to 2020, as well as eMagazines 

and eClasses. Staff in some counties were trained to deliver online services, and social media usage 

rose to support library missions and services. 

As a public institution, public libraries often receive government support and grants to aid in 

their services; annual reports often mention the grants that are received. As mentioned previously, 
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public libraries can use external partners to host digital literacy service. To offset this, several 

government schemes such as ‘Digital skills for Citizens’ and SOLAS have been working in tandem 

with public libraries. Age Action Ireland, an advocacy organisation for elderly people and ageing, 

have also collaborated with public libraries, amongst other groups in the hosting of the ‘Getting 

Started Computer Training programme’ (Age Action, n.d.) Other National Boards of Education also 

collaborate with local Irish public libraries.  

The Border region of Ireland contains Cavan, Donegal, Leitrim, Monaghan, and Sligo. In 

Cavan, “A promotional campaign highlighting the range of online services freely available through 

the library service, led to a sharp increase in usage of e-books and e-audiobooks, online newspapers, 

magazines and language and other training courses” (Cavan County Council, 2020). Sligo libraries 

similarly ran a four-week course via Digitise the Nation, providing classroom teaching with iPads or 

alternatively a user’s own device (Sligo County Council, 2019). Donegal libraries in 2019 received 

grant assistance to create ‘Animated Videos promoting online resources. Leitrim’s annual report in 

2020 mentions an increase in ‘Universal Class’ online classes, including a “suite of Microsoft courses 

such as Word, Excel and Power-point” (Leitrim County Council, 2020). Monaghan in 2020 mentions 

“a digital upskilling course of 7 workshops” for creative practitioners and community workers to 

learn online digital tools (Monaghan County Council, 2020). 

The West region is made up of Mayo, Roscommon, Galway, and Galway City. Roscommon’s 

2019 report mentions the Roscommon branch received a 3D printer and installed a self-service 

tablet lending system for the public (Roscommon County Council, 2019). Galway County’s 2019 

report notes “digital literacy programmes continued including the continuance of IT classes in bigger 

branch libraries, facilitated by Age Action, Vodafone, Digitise the Nation and Rural Alliance” (Galway 

County Council, 2019). Mayo’s library website offers digital magazines, eBooks, online courses, and 

online magazines (Mayo County Council, n.d.). 
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The Mid-West region contains Clare, Tipperary and Limerick City and County. Clare in 2020 

offered Zoom events and online videos, whilst e-resources also rose, whilst their website offers a 

monthly SoundCloud podcast (Clare County Council, 2020). Tipperary in 2020 utilised social media to 

promote services such as e-books and online courses, whilst 2019 saw new services such as 3D 

printing and touchscreen PCs available as digital displays for learning (Tipperary County Council, 

2019). Their website also offers JSTOR’s archival journal collections. Limerick City and County offers 

support for lifelong learning including online training and digital magazines (Limerick County Council, 

n.d.). 

The South-East region contains Carlow, Kilkenny, Wexford, Waterford City and County. 

Waterford in 2019 ran digital skills tablet classes as part of the ‘Getting Citizen Online’ initiative, on 

behalf of the Department of communications, Climate Action and Environment. An ‘Introduction to 

3D Printing courses’ was also ran for secondary school students (Waterford County Council, 2019). 

Carlow also mentions a major increase in eServices in 2020 (Carlow County Council, 2020). Wexford 

County Council library website contains ‘Digital Literacy Apps’, web-based programmes that are 

downloadable onto PCs, phones and tablets, and available for children and adults (Wexford County 

Council, n.d.). Kilkenny County mentions increasing ICT and digital options continually to reflect user 

and community needs (Kilkenny County Council, 2019). 

Kerry, Cork, and Cork City make up the South-West region. Kerry has supported the 

information and research needs of its patrons through business books, online resources, free Wi-Fi, 

and printing facilities (Kerry County Council, 2018). Cork County in 2019 ran a coding club, where 60 

children of all ages created blocks of code that ran computer games and simple animations (Cork 

County Council, 2019). Cork City in 2019 note an increase in usage of council-owned PCs, possibly 

alluding to a fostering of digital inclusion (Cork City Council, 2019).  

The Dublin region contains Dublin City, Dún Laoghaire-Rathdown, Fingal and South Dublin. A 

108% increase in online resources was reported by Dún Laoghaire-Rathdown in 2020 (Dún Laoighire-
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Rathdown Council, 2020). Dublin City Council in 2019 mentions a ‘Creative Studio’ allowing for the 

creation of audio and video using software, a free self-service facility for patrons. Fingal describes 

the installation of digital signage, and a ‘Maker Space Facility’ denoting 3D printer and a ‘laser cutter’ 

(Fingal County Council, 2020), whilst South Dublin (2020) also secured funding for a creative studio 

which includes various ICTs to develop digital creativity skills (South Dublin County Council, 2020). 

The Mid-East region covers Kildare, Meath, Wicklow, and Louth. Kildare’s 2020 report notes 

that a new blog, Vimeo channel, and library app were introduced (Kildare County Council, 2020), and 

the 2019 report mentions the use of ICTs for self-directed and group learning, through digital 

technologies such as self-service, 3D printing and creative technologies (Kildare County Council, 

2019). Meath in 2020 secured funding to deliver an innovative ‘Laptop for loan’ scheme to second-

level students (Meath County Council, 2020), whilst in 2019 “delivered the roll-out of €300,000 

worth of digital services across the branch network”, including magic tablets (Meath County Council, 

2019). Wicklow also took the COVID-19 response to promote online service via social media 

(Wicklow County Council, 2020). Louth in the 2020 notes “the pandemic has strongly emphasised 

the digital divide and digital poverty within our community”, and that innovative technologies 

support the wellbeing of its community (Louth County Council, 2020). 

Laois, Longford, Offaly, and Westmeath make up the Midlands region. In Offaly, “the library 

service also continued in its work of bridging the ‘digital divide’ through targeted programming and 

upskilling members of the community with key partners such as: Age Action, Digitise the Nation and 

Rural Link” (Offaly County Council, 2019).  Longford also saw the upgrading of IT hardware and 

software made available by grants, which included 3D printers and projectors to aid in their service 

(Longford County Council, 2019). Westmeath’s library service seeks to “reach out to communities 

with an emphasis on … digital literacy as well as supporting the disadvantaged and marginalised” 

(Westmeath County Council, 2020), and in 2019 noted it is an enabler of digital services and provides 
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modern ICT equipment and software. Laois also saw “Digital Skills Smart Device classes, held by 

Third Age Ireland […] held throughout the year” (Laois County Council, 2019).  

2.6 Literature Conclusion 
The literature above has identified several gaps; few studies of public libraries have 

examined DL service on a nationwide scale, and of those that did (Vrana, 2020), resources and 

staffing were barriers to optimal service. Rural public libraries are relatively understudied compared 

to urban libraries internationally. In Ireland, the annual reports for different counties vary in the 

level of detail of library service though external partners appear to provide formal classes for 

counties outside of Dublin. Other skills outside of the common basic computer and searching, such 

as critical thinking and cognitive skills, appear to be understudied and it is unknown how much they 

are taught or prioritised in public libraries in comparison to academic libraries. 
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3. Methodology 

3.1 Introduction 
This chapter of the dissertation will explore the research methodology and methods used 

during the project. It will outline the rationale for methodological choices, including the research 

design, data collection methods and data analysis, sampling, and limitations as it relates to the 

research objective of discovering what differences exist between public libraries in the service of 

digital literacy. 

3.2 Participants 
The target population for this dissertation involves library employees from all public libraries 

in the Republic of Ireland. Public libraries in Ireland are organised across 31 local authorities, and 

most email addresses of individual branches were available via the respective County Council library 

website or public Facebook page (Appendix 1).  

For the purposes of the study, the 31 local authorities are grouped into their respective 

regions. Library staff working at each branch library were chosen as they were “potential 

respondents … likely to have knowledge sufficient to answer … questions [or] the belief they are 

clear enough to respond meaningfully” (Vogt et al, 2014, p. 24). As full-time, part-time, and 

volunteer librarians and library assistants deal with digital literacy queries and provide DL related 

services to their communities, they are deemed eligible to answer questions set out by the 

researcher. 

To sufficiently organise the email addresses, Microsoft Word was employed to create a 

database of contact details for all public library branches in the Republic of Ireland. Publications such 

as ‘Our Public Libraries 2022’ note there are 330 public libraries in the Republic of Ireland, yet the 

number of participants found was 259, based on availability. Some libraries were listed as closed or 

part-time on the respective library websites, and where addresses for individual branches were not 
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available, the library headquarters (HQ) for the respective county were contacted, in the hopes that 

they would circulate the survey to the individual branches.  

In retrospect, the gathering of all email addresses was time consuming, but was undertaken 

over several months and preferable to the alternate route of sampling, random or otherwise. 

Sampling was forgone in place of a census of all public libraries in the Republic of Ireland. As the 

research question explores digital literacy service ‘across public libraries in the Republic of Ireland’, 

all available public libraries were deemed to be appropriate to gauge all possible perspectives, and 

as such the geographic region was limited to Ireland. 

3.3 Research Design 
The research design of a dissertation is the general plan of how the researcher will answer 

the research questions, denoting the objectives, philosophy, research approach, and how data will 

be collected and analysed (Saunders et al, 2019, p. 163). 

The research philosophy of a project is the belief about how data should be gathered, 

analysed, and used. It is tied to a researcher’s view of the world and their view of the best practice in 

meeting the aims and objectives of the project (Saunders et al, 2015, p. 123). The philosophy of a 

research project is intangibly linked to the related questions, aims, and objectives of the project. 

Positivism is a philosophical theory that believes only measurable facts and figures studied 

scientifically are trustworthy. In positivism, the researcher takes an objective stance detached from 

respondents (Denscombe, 2017, p. 8). Given that the researcher is working with data produced from 

a large sample size, the positivist approach suits the project as it allows facts to be produced 

independent of the researcher (Saunders et al, 2015, p. 144). As these facts will be produced from a 

mostly closed-question web survey, the researcher will have no direct interaction with participants, 

and the data will not be altered in any way, therefore preserving its integrity. 

The research approach chosen for this project is a deductive approach, as it begins with a 

theory and tries to test a theory (Saunders et al, 2015, p. 183). The deductive model advances a 
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theory, collects data to test the theory, and finally reflects on its confirmation/disconfirmation in the 

results (Creswell and Creswell, 2019, p. 56). As the research question begins with ‘To what extent’, it 

is already assumed that there are differences across Ireland, this data will be represented with 

mostly nominal data. The research sets out to discover this difference on a regional and national 

scale.  

This dissertation will involve a quantitative, mono method approach. Quantitative research 

is concerned with collecting and analysing numerical data. This quantitative research will analyse 

specific variables, in reference to a range of other variables (Denscombe, 2017, p. 7), such as the 

nature of the library and the type of classes it runs, allowing relationships and patterns to be 

expressed. Quantitative research also aligns with the researcher’s positivist philosophy and 

deductive approach, “where data are collected and analysed to test theory” (Saunders et al, 2019, p. 

176). Given that the scale of the study involves all public libraries in the Republic of Ireland, 

quantitative analysis gives a wide breadth and allows the larger amount of data to be managed more 

easily.  

The online, self-completed survey is the preferred method of approach for the research 

project as it is more efficient in covering larger sample sizes than phone surveys or interviews. A web 

survey was convenient to distribute for the researcher, as it would be geographically impossible by 

other means. The economy of the survey design allowed for the same set of predetermined 

questions to be answered by all participants, providing “an efficient way of collecting responses from 

a large sample prior to quantitative analysis” (Saunders et al, p. 504), and a means to identify causal 

relationships amongst the population. 

The survey of this project is cross-sectional in design, as the data will be collected from a 

limited time, namely the commencement of the survey on August 21st to its conclusion on 

September 7th. This snapshot of DL service also ties into the aim of examining the 2021 state of play 

in public library DL provision. The design of the survey is non-experimental correlational. Surveys 
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tend to have a low response rate; therefore, it was hoped that having a larger sample size would 

offset the low number of responses. Even with a low response rate, the number of respondents 

“may generalize to a broader population of interest” (Creswell and Creswell, 2019, p. 148). 

Surveys measure social phenomena and test a theory by gathering relevant facts 

(Denscombe, 2017, p. 5) and exploring the relationships between variables (Saunders et al, 2015, p. 

182). For this research project, this will be exploring the hypothesis that urban public libraries 

provide more DL than rural and measuring the differences in DL nationwide respectively. In a survey, 

the sequence of questions should be easy to follow (Kumar, 2019, p. 222). Finally, surveys should 

also embody a deductive research approach, connecting the design and approach with the research 

aims (Saunders et al, 2015, p. 193).  

Google Forms was used to create the survey, as it is flexible software that can be adapted 

for the design of surveys (Bell and Waters, 2018, p. 189). This was the preferred choice as it was a 

free online tool, is user friendly and is easily customisable. Google Forms is also already a familiar 

resource to the researcher and allows graphs to be created from the data. 

Survey data will be analysed initially via Microsoft Excel, and then formulated, edited, and 

exported to IBM SPSS software. The raw data collected from surveys or other data collection 

instruments must be ‘cleaned’ or ‘edited’ to ensure consistency across all questions, and valid 

results (Kumar, 2019, p. 376). 

The researcher coded the data as necessary, both pre and post survey completion. After the 

survey completion, the responses were exported into Microsoft Excel. In the spreadsheet, responses 

were coded an appropriate number, for example, in question 2, urban 1, and rural 2, for the data to 

translate within SPSS. SPSS will allow the survey data to be easily quantitatively analysed, and for 

data to be produced statistically. This ties into the research objectives and hypotheses, where 

different regions across Ireland can be represented statistically. Correlation, regression, descriptive 



22 
 

analysis will manipulate data between two or more variables. Cronbach’s alpha analysis will 

stimulate reliability statistics to correspond to each research objective. 

Descriptive statistics describe and summarise data meaningfully. After data is cleaned and 

analysed, the data will also be represented visually, via graphs, tables, bar charts, and maps.  

3.4 Materials 
The researchers’ student email account was used to contact participants, with a link to the 

Google Forms survey. Participants were given written instructions at the beginning of the survey 

(Appendix 2), where it outlined the aims of the project and explained the length of the survey and 

that not all questions were required to be answered. A letter of access was also attached to all 

emails (Appendix 3), confirming the legitimacy of the researcher’s identity and request.  

The survey intended for library staff consisted of 13 questions, all within one section. Self-

completion questionnaire, namely one that is completed independent of the researcher and at the 

participants own time and pace (Denscombe, 2017, p. 184). Questions were created based on the 

literature within the research area of digital literacy and service within public libraries.  

The participants responded to a mix of multiple-choice questions, lists, checkboxes, and 

single questions in the survey. These questions were mostly closed-ended, with the respondents 

required to choose amongst a given set of responses. In some cases, closed questions should provide 

the category ‘Other’ to accommodate any answer not listed (Kumar, 2019, p. 229), therefore some 

questions were given this option. 

The survey began with descriptors of the library to be used as a baseline to measure against. 

Variables allow for respondents to be divided by group. For anonymisation reasons, NUTS statistical 

regions of Ireland is incorporated into the survey rather than counties, i.e., ‘Border, West, Mid-East, 

South-East, South-West, Dublin, Mid-East and Midlands’. This disintegration is used to produce 

regional statistics (CSO, n.d.), and allows descriptive data to be produced and analysed, tying into 

the research methodology. 
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Similarly, question 2, 3, and 10, asking surveys about the urban/rural location of their library 

and number of employees, allows a baseline to be produced, by which association between 

variables can be determined. 

Survey question 5 asks about the assistance given ‘over the last 4 years’, as it considers the 

disruption of COVID-19 over library services since 2020. It also ties into the beginning of the Irish 

library strategy document of 2018. The measures assess what each individual branch of library 

provides for their community in terms of digital literacy service across formal initiatives, informal 

service (memory test), online training, resources on the library website and the library collection 

itself.  

Question 6 is a grid, or checkbox, allowing answers for “2 or more questions to be recorded 

at the same time” (Bell and Waters, 2018, p. 192). This involves identifying training topics of digital 

literacy across several media, including formal service, informal service, online training, guides on 

library website, and the library collection. This question is the most extensive of the survey, and 

queries about multiple different elements of digital literacy that can be taught in public libraries.  

As descriptors such as the regional location of the library, whether it is in an urban or rural 

area, and number of staff were given, this allows the researcher to answer questions “about the 

relationships between variables” (Creswell and Creswell, 2019, p. 147), and test theories, as per the 

research objectives. Ultimately, the measures assess what each respondent’s branch library is doing 

with regards their DL service, over the past 4 years. The full survey can be located at in the 

appendices (Appendix 4). 

3.5 Procedure 
To commence the data collection process, all available branch libraries were sent an email 

from the researcher’s student email address, with written instructions, a link to the survey, and an 

attached information sheet. The email outlined the researcher’s identity, place of college and 
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purpose of the survey (Appendix 5). The information sheet attached also ensured participants were 

made aware of the procedures.  

Emails were sent to all available email addresses from each local authority, totalling 31 

separate emails. The individual branches were blind carbon copied in the researchers email to 

ensure tidiness. A response from Tipperary County Council suggests that no emails from outside the 

organisation can be opened which affected the total; other counties may have been the same. 

Participants were made aware of the length of the survey and the estimated completion 

time. 13 questions were as relatively short survey length to maximise the chances of participant 

completion, and to offset questionnaire fatigue (Denscombe, 2017, p. 186). As such as the survey 

stated that ‘it should take no longer than 5 minutes to complete’.  

A definition of digital literacy was given in the survey introduction, allowing participants to 

refresh on their interpretation of the topic, ensuring that they are aware of the definition as it 

applies to the survey. This definition is that “digital literacy is defined as the ability to use 

information and communication technologies (ICTs) to find, evaluate, create, and communicate 

information, requiring both technical and cognitive skills” (American Library Association, 2010). 

As a motivator to library staff with an interest in the topic, participants were told that 

answering the survey would “generate an insight into the nationwide differences in digital literacy 

provision, both formal and informal”. This was echoed in the survey introduction, where the 

researcher stated, “Your responses will help understand the state of play in Irish public libraries' 

digital literacy provision”. These were added to explain the purpose of the survey and explain the 

possible benefits and implications of completing the survey.  

As a stipulation with using Google Forms, participants were required to log in with their 

Gmail account to participate in the survey, though the emails would not be known to the researcher. 
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Participants completed the survey, though did not have to provide answers for every question. To 

submit their responses, participants would press ‘Submit’ at the bottom of the page. 

A follow up email was sent to all library branches 10 days after the original email was sent 

out (Appendix 5), as a reminder to maximise the possible number of participants. The reminder 

email achieved success in gaining further responses.  

Lastly, data obtained from surveys must be processed and analysed to be represented 

meaningfully. As discussed, the data will be coded and cleaned prior to analysis. 

3.6 Research Ethics 
The primary ethical consideration is in protecting the anonymity of the participants. This is 

achieved through several means, such as not including any questions with personally identifiable 

information, or where the library branch is based. In lieu of this, parameters such as ‘Midlands’ and 

‘urban/rural’ are used to describe the library branch and ensure that no harm comes to any of the 

participants or libraries.  

The right to withdraw and informed consent are also key ethical considerations. “Informed 

consent implies that subjects are made adequately aware of the type of information you want from 

them, why the information is being sought, what purpose it will be put to, how they are expected to 

participate in the study and how it will directly or indirectly affect them “(Kumar, 2019, p. 358). 

Being transparent with how participants’ data will be used, and the aims of the research were clearly 

stated in the introduction of the survey and in the emails. This ensures that all participants make an 

informed choice about taking part in the survey. An excerpt about how the data is stored securely 

and destroyed after a set time was outlined in the survey introduction. 

Finally, to ensure integrity and objectivity, no data was altered or falsified within the given 

data set. 
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3.7 Methodology Limitations 
By nature, surveys often have very low response rates (Kumar, 2019, p. 227). The researcher 

limited the number of questions and time taken to complete the survey. Further, given the nature of 

quantitative methods, and closed questions, the studies do not provide reasonings behind the 

participants’ responses and it is not possible to follow up questions with the design of this project. 

Another consideration is that the survey was sent out during a time where library staff may be on 

annual leave. Some library staff may not have been working there for 4 years and do not represent 

the library. As some of the questions involve a memory test pre-COVID, the answers may not be 

wholly accurate. 

“For objective data, knowledge and memory can be big issues” (Vogt et al, 2014, p. 24). 

Some of my survey questions ask about the services provided over the last few years, as COVID-19 

disrupted public library services for much of 2020. This may produce inaccurate data on the part of 

the respondent; also, there may be several answers from library staff from the same branch, 

possibly skewing the data. Some of the questions test the librarian’s knowledge of the library 

collection, such as whether certain topics are available. 

As this research is part of the MSc dissertation programme, the timeframe is limited in that 

it must be completed within twelve weeks. 

Finally, the survey hopes for the best, but respondents may not be fully truthful in their 

provision of answers. There is also a self-selecting bias among surveys; “those who return their 

questionnaire may have attitudes or motivations different from those who do not. It may not be 

representative of the total study population”. Also, there is no opportunity to clarify issues with a 

participant’s interpretation of questions. (Kumar, 2019, p. 227). 

3.8 Chapter Summary 
This chapter explored the research methodology and methods for use in the dissertation. 

Research philosophies involve pragmatism and positivism.  



27 
 

The research methodology is a mono-method quantitative research. The research approach 

was that of deductive, and a survey was selected as an appropriate measure to tie into quantitative 

methodology to handle the large amount of data more easily. Data collected will be processed and 

coded in Microsoft Excel before statistics are run through SPSS. 

The total target population is the library staff working at the 259 available public library 

email addresses.  The data collection instrument was a self-completion online survey created using 

Google Forms. 

Research ethics include ensuring informed consent and anonymity of the participants. Limitations 

are the low response nature of surveys, self-selection bias, the time frame of the dissertation, and a 

lack of clarifying meaning with the participants perception of the questions or the answers they give. 

The next chapter will outline the results of the survey. 

 

 

 

 

 

 

 

 



28 
 

4. Data Findings 

4.1 Introduction 
This chapter will describe the results of the primary data collected during the data collection 

phase. A results section should contain the facts, tables, figures, and the author’s description of 

what is noteworthy (Rudestam and Newton, 2007, p. 117). Therefore, this section will first begin 

with the response and completion rate, followed by an outline of the results of the primary data in 

the order that they appear in the survey, and finish with various tables cross tabulating the relevant 

data. 

4.2 Response Rate & Completion Rate 
The survey was distributed to library emails on the 21st of August. The total number of email 

addresses that the researcher sent to was 259 library branch email addresses, of which 2 failed to 

deliver to. Some emails also garnered an ‘out of office’ response, thus staff on annual leave may 

have affected the response rate.  

In total, there were 73 responses to the survey. By considering the number of email 

addresses successfully delivered to, 257, the response rate was 28%. However, as it was sent to 

some general emails to circulate to the other county libraries, the true percentage may be lower, 

and other libraries were also listed as being closed on the library websites. For the total number of 

libraries in Ireland, the response rate was 73 out of the listed 330 libraries in the Republic of Ireland, 

representing a 22% completion rate of the total available.  

73 participants completed the survey, but 2 respondents did not fill out any answers. This 

represented a 97% completion rate. Of the 13 questions, some participants exercised their right to 

not respond to some questions, which will be noted wherever it occurred during the primary data. 
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4.3 Primary Data 

4.3.1 Survey Results 

The first few questions of the survey deal with the demographics of the participants, with 

this data key in producing dependent variables by which to analyse against. 

4.3.1.1 Question 1: In what region is your library based? [As per 

https://en.wikipedia.org/wiki/NUTS_statistical_regions_of_Ireland] 

 

Figure 1: Region of respondents 

The first question in the survey asked respondents about the location of their library. This 

question asked for the NUTS (Nomenclature of Territorial Units) region of the Republic of Ireland 

that the participant’s library is based in, rather than on a county basis. 

The Border region, with 32 available public libraries, represented 5.6% of the total surveyed. 

17 respondents (25.4%) were based in the West region, where 40 email addresses from libraries 

available. 9.52% 2 respondents were from the Mid-West (2.9% of the total). 8 respondents were 

from the South-East (11.3%), 10 respondents from the South-West (14.1%), 13 respondents were 

from the Dublin region (18.3%), 7 respondents from the Mid-East (9.9%), and 12.7% of responses 
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came from the Midlands, with 27 available public libraries. The full results can be seen in Figure 1 

above. 

4.3.1.2 Question 2: Is your library 

 

Figure 2: Urban/Rural status of respondent's library 

The second question deals with the location of the library; 47 responses, or 66% of 

respondent’s libraries are in an urban area, whilst 24 responses, or 33% of libraries are based in a 

rural area. These figures are in line with the number of people Ireland living in a rural area, at 31.4% 

(CSO, 2019). The full results can be seen in Figure 2 above. 

Of the rural libraries, 6 make up the 18 responses of the West region. 2 rural libraries are in 

the Border region. 5 rural libraries are in the Midland’s 9 respondents. 2 rural libraries are in the 

South-East’s 8 respondents. 5 rural libraries make up the South-West’s 10 respondents. 1 rural 

library is in the Mid-West’s 2 respondents. 3 are in the Mid-East, and finally all of Dublin’s 

respondents are in an urban area. 
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4.3.1.3 Question 3: How many employees work at your library? 

 

Figure 3: Employees working at respondent's library 

Question 3 asks about the number of employees that work at the participant’s branch library, 

deemed to include part-time and full-time library assistants, managers, and other related staff. The 

majority have 1 – 5 employees (52.1%), whilst 31% have 6 – 10 employees. 5.6% of respondents 

have 11 – 15 employees. 4.2% of participants have 16 – 20 employees at their library branch, and 

lastly 7% of participants have 20 or more employees. The full results can be seen in Figure 3 above. 
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4.3.1.4 Question 4: Does your library have activities related to digital literacy as part of your 

annual plans? 

 

Figure 4: Annual plans of participant's library 

The next question asked participants whether their library strategies activities relating to 

digital literacy as part of their annual plans. Most participants, 61, confirmed this, whilst 10 

respondents did not have digital literacy as part of their annual plans. This highlights that digital 

literacy is a key strategic pillar towards the operation of libraries, at least in practice. The full results 

can be seen in Figure 4 above. 

 A breakdown of the presence of an annual plan compared to the setting of the library can be 

viewed in Figure 5 below.  
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Count   

 Q2: Is your library Total 

In an urban 

area 

In a rural 

area 

Q4: Does your library 

have activities related to 

digital literacy as part of 

your annual plans? 

Yes 42 19 61 

No 5 5 10 

Total 47 24 71 
Figure 5: Annual plan and location of library by respondent 

 

4.3.1.5 Question 5: Over the last 4 years, what training/assistance has your library provided 

with digital literacy skills? [Select all that apply] 

 

Figure 6: Type of assistance by respondent's library 

Question 5 was a multiple-choice question, inviting participants to choose the type of assistance that 

their library offers in terms of digital literacy skills. Most participants, or 50 (70.4%) offer formal 

classes or initiatives. Whilst 57 (80.3%) chose informal service, meaning help via the service desk, 

email, or on a one-to-one basis, it is presumed that this figure is truly a lot higher. 44 participants 
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(62%) confirmed that online training, classes, or webinars. Finally, 39 (54.9%) have resources in the 

library collection to assist with digital skills. The full results can be seen in Figure 6 above. 

4.3.1.6 Question 6: Please identify training topics on information technology and digital 

literacy offered to patrons in the last few years, including the type of training offered [Select 

all that apply] 

 

Figure 7: Basic computer skills offered to patrons of respondents 

Question 6 was a multiple-choice grid question following on from the previous question, where 

respondents build on from the previous question and apply their knowledge to various services of 

digital literacy that are offered in their library. This question was required to be separately coded, 

and for each of the 13 questions within the survey manually inputted into SPSS for analysis against 

different variables. 

The first part deals with computer skills, such as using a mouse and keyboard and web browsing. 53 

respondents offered formal classes, 35 informal service, 12 have online training, 9 have guides on 

their library website, and 24 have assistance in the library collection. The full table can be viewed 

above in Figure 7. 
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For formal classes, there were 12 responses, or 66.67% of the total of West, 100%, or 4 responses of 

Border, 8 responses (88.88%) of Midlands, 7 (87.5%) of the South-West, 5 (50%) of the South-West, 

1 (50%) of the Mid-West, 6 (85.71%) of Mid-East, and 11 (84.62%) of Dublin. 

In terms of informal service, the responses represented 11 (66.11%) of the West total, 2 (50%) of the 

Border, 3 (33.33%) of the Midlands, 5 (62.5% of the South-East, 4 (40%) of the South-West, 2 

(28.57%) of the Mid-East, and 7 (52.85%) of the Dublin region. The Mid-West participants did not 

declare any informal service in this area. 

 

Figure 8: Searching the internet offered to patrons of respondents 

The second part deals with searching the internet. 43 respondents have formal classes, 39 informal 

service, 9 provide online training, 10 participants have guides on the library website, and 23 related 

resources within the library collection. The full table can be viewed above in Figure 8. 

For formal classes, 11 (61.11%) of the total West responses had formal classes for searching the 

internet, 2 (50%) of the Border, 6 (66.66%) of the Midlands, 5 (62.2%) of the South-East, 4 (40%) of 

the South-West, 1 (50%) of the Mid-West, 6 (85.71%) of the Mid-East, and 8 (61.54%) of Dublin. 
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In terms of the breakdown of regions for informal service, there were 10 (55.56%) of West total 

participants, 2 (50%) of the Border, 5 (55.55%) of the Midlands, 5 (62.5%) of the South-East, 7 (70%) 

of the South-West, 2 (28.57%) of the Mid-East, and 6 (46.15%) of the Dublin region, whilst there 

were no responses from the Mid-West.   

 

Figure 9: Using social media offered to patrons of respondents 

The third part deals with using social media such as Facebook and blogging. 31 offer formal classes 

on the topic, whilst 27 deal with it via informal service. 12 participants offer online training, with just 

4 with guides via the library website. Finally, 22 have social media teachings within the library 

collection. The full table can be viewed above in Figure 9. 

For formal classes with social media, 9 (50%) of the total number of West responses, 1 (25%) of the 

Border region, 6 (66.66%) of the Midlands, 2 (25%) of the South-East, 3 (33.33%) of the South-West, 

3 (42.75%) of the Mid-East, and 7 (53.85%) of Dublin. There were no formal classes recorded in the 

Mid-West. 

The West represented 10 (55.56%) of the total participants for informal service, with 1 (25%) from 

the border, 3 (33.33%) from the Midlands, 4 (50%) from the South-East, 3 (33.33%) from the South-
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West, 1 (50%) from the Mid-West, 3 (42.85%) from the Mid-East, and 3 (23.08%) from the Dublin 

region.  

 

Figure 10: Coding clubs/skills offered to patrons of respondents 

The fourth part deals with coding skills, or coding clubs, such as computer programming. 39 have 

formal classes, but informal is less common with 5 participants. 15 offer online training, 4 have 

guides on the website, and 24 have guides within the library collection. The full table can be viewed 

above in Figure 10. 

In terms of formal classes for coding skills or coding clubs, 9 responses (50%) of the total West 

population were present. There was 1 (25%) of the Border, all responses (100%) of the Midlands, 4 

(50%) of the South-East, 1 (10%) of the South-West, 4 (57.14%) of the Mid-East, and 11 (84.62%) of 

the Dublin region. There were no formal classes in the Mid-West region. 

Whilst coding skills were sparse in terms of “point-of-use” service, the Border region represented 1 

(25%) of the total of its participants, with 1 (11%) in the Midlands, 1 (12.5%) in the South-East, 1 
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(10%) in the South-West, and 1 (7.69%) in the Dublin region. 

 

Figure 11: Evaluating websites offered to patrons of respondents 

The fifth part deals with evaluating websites, for credibility and general online awareness. Just 13 

participants offer formal classes, similarly 12 have some form of informal service in the topic. 8  with 

online training, 4 guides on the library website, and 14 in the library collection. The full table can be 

viewed above in Figure 11. 

3 (16.66%) of the total number of West participants had formal classes for evaluating websites, 

compared with 1 (25%) of the Border region, 2 (22.22%) of the Midlands, 1 (12.5%) of the South-

East, 2 (20%) of the South-West, 1 (50%) of the Mid-West, 1 (14.28%) of the Mid-West, and 3 

(23.08%) of Dublin. 

With regards informal service, 1 (5.55%) represented the total West participants, 1 (25%) in the 

Border region, 3 (33.33%) in the Midlands, 3 (37.5%) in the South-East, 2 (20%) in the South-West, 1 

(50%) in the Mid-West, 1 (14.28%) in the Mid-East, and 1 (7.69%) in the Dublin region.  
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Figure 12: Ethical use of information offered to patrons of respondents 

The sixth part deals with the ethical use of information. Again, only 4 have formal classes on this 

topic, 10 have provided informal service, 5 online training, 4 with guides, and 14 in the library 

collection. The full table can be viewed above in Figure 12. 

When breaking down the regions, 1 (5.55%) of the total West participants had formal classes, 1 

(25%) of the Border, 1 (11.11%) o the Midlands, and 1 (7.69%) of Dublin. The South-West, South-

West, Mid-West, and Mid-East did not have any classes; showing it is not a major priority of the 

public library system.  

Informal service was slightly more popular, with 2 (11.1%) of the West population, 1 (25%) of the 

Border, 2 (22.22%) of the Midlands, 2 (25%) of the South-East, 1 (14.28%) of the Mid-East, and 1 

(7.69%) of the Dublin region. There were no responses for informal service from the South-West or 

Mid-West.  
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Figure 13: Searching library catalogue offered to patrons of respondents 

The seventh part deals with searching the library catalogue. Formal classes in this area are offered 

by 15 participants, with much more informally: 49 of participants. 14 have online training, 23 guides, 

and 9 in the collection. The full table can be viewed above in Figure 13. 

Of the formal classes, 4 (22.22%) of the total West participants provide ‘Searching library catalogue’ 

classes, with 2 (22.22%) of Midlands, 3 (37.5) of South-East, 2 (20%) of South-West, 3 (42.85%) of 

Mid-East, and 3 (23.08%) of Dublin. 

For informal service, the West had 66.67%, or 12 participants, of its total, with 4 (100%) of the 

Border region, 6 (66.66%) of the Midlands, 7 (87.5%) of the South-East, 6 (60%) of the South-West, 1 

(50%) of the Mid-West, 3 (42.85%) of the Mid-East, and 8 (61.64%) of the Dublin region.  
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Figure 14: Using & sending emails offered to patrons of respondents 

The eighth part deals with using & sending emails. 38 participants offer formal classes in their 

libraries, whilst 39 service this informally. 11 offer online training, 7 guides on the website, and 17 in 

the collection. The full table can be viewed above in Figure 14. 

When examining the regions who offered formal classes, 11 (61.11%) of the total West participants 

were present, compared with 2 (50%) of Border, 8 (88.88%) of Midlands, 3 (37.5%) of South-East, 3 

(30%) of South-West, 1 (50%) of Mid-West, 3 (42.85%) of Mid-East, and 8 (61.54%) of the Dublin 

region. 

Informal service for information surrounding email use was slightly more common. In the West, the 

10 participants represented 55.56% of the total. The Border region represented 4 (100%), the 

Midlands 4 (44.44%), the South-East 6 (75%), the South-West 5 (50%), the Mid-East 2 (28.57%), and 

the Dublin region 7 (53.85%). The Mid-West did not provide a response for this section. 
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Figure 15: Website design offered to patrons of respondents 

The ninth part deals with website design, such as HTML and CSS. This is an area of digital literacy 

that is not well covered, outside of the library collection. Just 2 respondents offer formal classes in 

the area, and 2 have previously given informal training in the topic. 5 participants’ libraries have 

given online training, whilst no respondents had any information on library website, 21 in library 

collection. The full table can be viewed above in Figure 15. 

Of the two participants that offered formal classes in web design, 1 represented 5.55% of the total 

West participants, whilst 1 represented 12.5% of the total of the South-East. For informal service, 

this represented 11.11%, or 1 of the Midlands totals, and 1 (14.28%) of the Mid-East. 
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Figure 16: Advanced search techniques offered to patrons of respondents 

The tenth part asks about advanced search techniques, i.e., Boolean searching. This was again an 

underrepresented skill area. A total of 2 gave formal classes, 5 informal service, 5 online training, 2 

guides on library website, and 13 in the library collection. The full table can be viewed above in 

Figure 16. 

For formal classes, this breakdown represented 1 (5.55%) of the total West participants, and 1 

(7.69%) of the total Dublin participants. Informal service represented 1 (11.11%) of the Midlands, 2 

(25%) of the South-East, and 2 (15.38%) of the Dublin region. 
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Figure 17: Downloading and accessing eBooks offered to patrons of respondents 

The eleventh part deals with downloading and accessing eBooks. Informal service is more common 

in this area than formal classes, with 51 and 22 offered respectively. 22 online training, 32 had 

guides on their website, and 13 had associated resources in the collection. The full table can be 

viewed above in Figure 17. 

Of the formal classes offered, this represented 3 (16.66%) of the total West participants, 1 (25%) of 

the Border, 4 (44.44%) of the Midlands, 3 (37.5%) of the South-West, 2 (20%) of the South-West, 4 

(57.14%) of the Mid-East, and 5 (38.46%) of Dublin. There were no participants from the Mid-West 

who offered formal classes. 

For informal service related to eBooks, the participants represented 11 (61.11%) of the West total, 4 

(100%) of the Border, 6 (66.66%) of the Midlands, 8 (37.5%) of the South-East, 6 (60%) of the South-

West, 1 (50%) of the Mid-West, 6 (85.71%) of the Mid-East, and 6 (83.33%) of Dublin. 
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Figure 18: Microsoft software offered to patrons of respondents 

The twelfth part deals with the respondent’s library’s assistance with Microsoft software, such as 

Excel, Word, and PowerPoint. 22 provided formal classes, and 22 offer informal service, followed by 

9 in online training, 6 on the library website, and 23 in the library collection. The full table can be 

viewed above in Figure 18. 

For formal classes, 8 (44%) of the total West participants provided classes for Microsoft software, 

with 2 (50%) of the Border region, 4 (44.44%) of the Midlands, 2 (20%) of the South-West, 1 (10%) of 

the South-West, 1 (50%) of the Mid-West, and 4 (30.77%) of the Dublin region. There were no 

participants involved from the Mid-East. 

In terms of informal service, the West represented 9 (50%) of the total, Border with 2 (50%), 

Midlands 4 (44.44%), South-East 4 (50%), South-West 1 (10%), and Dublin 2, or 15.38%. There were 

no responses for Mid-West or Mid-East.  
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Figure 19: Digital content creation offered to patrons of respondents 

The final part deals with digital content creation, such as Adobe Photoshop and video editing. 7 

respondents deal with formal classes or initiatives. Informal service and online training are offered 

by 11 and 12 respectively. 4 participants have guides on the library website, and 24 participants have 

content in the library collection associated with digital content creation. The full table can be viewed 

above in Figure 19. 

For formal classes, 2 (11.11%) of the West region total respondents were involved, 1 (25%) of the 

Border region, 2 (22.22%) of the Midlands, 1 (10%) of the South-West, and 1 (50%) of the Mid-West. 

For informal service, the West represented 2 (11.11%), Border 1 (25%), Midlands 4 (44.44%), South-

East 2 (25%), South-West 1 (10%), and Dublin 1 (7.69%). There were no responses from the Mid-East 

or Mid-West.  
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4.3.1.7 Question 7: Does your library assist with any of following skills? [Tick all that apply] 

 

Figure 20: Other skills 

 

 

Question 7 deals with the assistance of other digital literacy skills not covered in the previous 

question. 95.1% of the 41 respondents assist with patrons’ employability, such as help with CVs, and 

searching for jobs. 51.2% of libraries that responded assist with online safety, behaviour, and ethics. 

Only 4 libraries assist with critical thinking (9.8%), suggesting it is not a priority for most libraries; 

similarly, 6 (14.5%) of respondents assist with online or digital identity management. 30 participants 

(31.1%) did not provide an answer to this question. The full table can be viewed above in Figure 20. 

In Figure 21 below, a chart was drawn up tabling the skills listed above against   
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Figure 21: Chart of other skills vs. region in Ireland 
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4.3.1.8 Question 8: In formal digital literacy classes, who conducts the training classes? 

 

Figure 22: Who conducts training classes? 

Question 8 asks about who conducts the training classes. 46 participants chose training companies, 

11 participants chose library staff, and 16 participants chose volunteers. ‘Other’ answers were 

allowed for this question, and subsequently coded. Some inputs of note were that Educational 

Training Boards (ETB) and other sections of County Council were involved. Other participants 

mentioned Age Action and Third Age / Getting Rural Citizens Online schemes. ‘Skilled staff can also 

run coding, e-service and digital misinformation courses.’, Government Departments, and ‘Other 

sections of the County Council’. The full table can be viewed above in Figure 22. 
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4.3.1.9 Question 9: How frequently do you receive queries from users about information 

sources and activities related to digital literacy in the library? 

 

Figure 23: Frequency of queries about information/digital literacy related activity 

Question 9 asks about the frequency of queries from users about either digital literacy related 

activities. 6 participants (8.6%) receive queries every day. 19 (27.1%) receive them a few times a 

week. 18 (25.7%) receive them once or twice a week. 14 (20%) receive them a few times a month, 

and finally 13 (18.6%) receive queries once every few months. The full results can be viewed above 

in Figure 23. 
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4.3.1.10 Question 10: If your library holds formal classes to teach digital literacy, how often 

are they held? 

 

Figure 24: Frequency of DL formal classes 

The next question in the survey asks about the frequency of digital literacy related formal classes. 21 

(36.2%) of those who answered responded ‘Once a week’. 4 (6.9%) responded once a month, and 4 

others responded once every few months. 19 (32.8%) participants answered once or twice a year, 

and 10 (17.2%) participants responded, ‘Less often’. 15 (20.5%) members of the survey did not 

answer the question. The full table can be viewed above in Figure 24. 
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4.3.1.11 Question 11: Within the library space (Pre-Covid), what is the maximum class 

capacity for formal classes? 

 

Figure 25: Class capacity for formal classes 

Question 11 deals with the maximum class capacity within the library space, social distancing not 

considered. ‘1 – 3’ was answered by 7 participants (9.9%), whilst ‘4-6’ was answered by 15 

participants (21.1%). Most respondents can accommodate 7 – 10 users for classes, with 23 

responses (32.4%). 17 participants (23.9%) can host 11 – 15, whilst 5 have a capacity of 16 – 20 users 

(7%). Finally, 4 respondents (5.6%) can host 20 or more users. 2 participants did not answer this 

question. The full table can be viewed above in Figure 25. 
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Figure 26: Library setting & class capacity 

Figure 26 above cross tabulated library setting with the maximum class capacity, demonstrating the 

breakdown of the number of patrons available in a class and the nature of the library. 

4.3.1.12 Question 12: How many computers are available in your library? 

 

Figure 27: Computers available at participant's library 
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Question 12 asks about the number of computers available in the library. 12 (16.9%) have 1 – 3. 19 

(26.8%) have 4 – 6. Computers. 6 (8.5%) have 7 – 9. 18 participants have 10 to 15 computers 

available, representing 25.4% of the total. 6 (8.5%) participants have 16 – 20 computers available, 

and finally the library of 10 participants has 20 or more computers available (14.1%). 2 participants 

did not answer this question. 

4.3.1.13 Question 13: Does your library provide assistance with any other digital services? 

[Select all that apply] 

 

Figure 28: Other digital devices or services provided by respondent's library 

 The final question asks about other digital devices that the participants library assists with, another 

multiple-choice question. 47 participants help with tablets, 34 with smartphones, 22 assist with 3D 

printing, and 3 with virtual reality. 0 participants selected ‘Digital petting zoos’, and 20 participants 

did not select any answers. 
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Figure 29: Chart of other digital devices vs. regions in Ireland 

Figure 29 above shows the breakdown of regions by the digital device service that they provide. 

A frequency analysis of the multiple responses for digital literacy in Question 6 was conducted and 

compared between different regions. The results of the analysis are discussed based on the cross 

tabulations for each digital literacy service including formal, informal, online, website and collection 

to compare the differences between each region.  

4.4 Inferential Statistics 

4.41 Regional Breakdown: Basic Computer Skills Crosstabulation 

Region   Formal 
classes 

Informal 
service 

Online 
training 

Library 
website 

Library 
collection 

Total 
Responses 

West Count 12 11 3 1 8 17 
 

 % Within 
Region 

70.6% 64.7% 17.6% 5.9% 47.1%  

 % Within Basic 
Computer Skills 

22.2% 32.4% 25% 11.1% 33.3%  

 % of Total 17.9% 16.4% 4.5% 1.5% 11.9% 25.4% 

Border Count 4 2 0 0 0 4 

 % Within 
Region 

100% 50% 0% 0% 0%  
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 % Within Basic 
Computer Skills 

7.4% 5.9% 0% 0% 0%  

 % of Total 6% 3% 0% 0% 0% 6.0% 

Midlands Count 8 3 1 1 0 9 

 % Within 
Region 

88.9% 33.3% 11.1% 11.1% 0.0%  

 % Within Basic 
Computer Skills 

14.8% 8.8% 8.3% 11.1% 0.0%  

 % of Total 11.9% 4.5% 1.5% 1.5% 0.0% 13.4% 

South-East Count 7 5 1 2 4 8 

 % Within 
Region 

87.5% 62.5% 12.5% 25.0% 50.0%  

 % Within Basic 
Computer Skills 

13.0% 14.7% 8.3% 22.2% 16.7%  

 % of Total 10.4% 7.5% 1.5% 3.0% 6.0% 11.9% 

South-West Count 5 4 3 3 5 9 

 % Within 
Region 

55.6% 44.4% 33.3% 33.3% 55.6%  

 % Within Basic 
Computer Skills 

9.3% 11.8% 25.0% 33.3% 20.8%  

 % of Total 7.5% 6.0% 4.5% 4.5% 7.5% 13.4% 

Mid-West Count 1 0 0 0 0 1 

 % Within 
Region 

100.0% 0.0% 0.0% 0.0% 0.0%  

 % Within Basic 
Computer Skills 

1.9% 0.0% 0.0% 0.0% 0.0%  

 % of Total 1.8% 0.0% 0.0% 0.0% 0.0% 1.8% 

Mid-East Count 6 2 2 0 3 7 

 % Within 
Region 

85.7% 28.6% 28.6% 0.0% 42.9%  

 % Within Basic 
Computer Skills 

11.1% 5.9% 16.7% 0.0% 12.5%  

 % of Total 9.0% 3.0% 3.0% 0.0% 4.5% 10.4% 

Dublin Count 11 7 2 2 4 12 

 % Within 
Region 

91.7% 58.3% 16.7% 16.7% 33.3%  

 % Within Basic 
Computer Skills 

20.4% 20.6% 16.7% 22.2% 16.7%  

 % of Total 16.4% 10.4% 3.0% 3.0% 6.0% 17.9% 

Total Count 54 34 12 9 24 67 

 % of Total 80.6% 50.7% 17.9% 13.4% 35.8% 100.0% 

Figure 26: Crosstabulation: Basic Computer Skills 

A similar tab was produced for all other skills queried within Question 6. 

A Spearman Rank-order correlation was performed to determine the association between 

the library setting (Urban/rural) and availability of various resources including number of staff, 

frequency of formal classes, and user query frequency. This analysis was used to investigate the 

strength and direction of association between the two variables measured. The results of the 

analysis are detailed in Figure 27, 28, and 29 below. 
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Correlations 
 Q2: Is your 

library 

No. of 

employees 

Spearman's 

rho 

Q2: Is your library Correlation 

Coefficient 

1.000 -.291* 

Sig. (2-tailed) . .014 

N 71 71 

No. of employees Correlation 

Coefficient 

-.291* 1.000 

Sig. (2-tailed) .014 . 

N 71 71 

*. Correlation is significant at the 0.05 level (2-tailed). 
Figure 27: Spearman’s rho: Number of employees and library location 

Spearman’s rho: Frequency of queries 

Correlations 

 Q2: Is your 

library 

Frequency 

of queries 

Spearman's 

rho 

Q2: Is your library Correlation 

Coefficient 

1.000 .223 

Sig. (2-tailed) . .063 

N 71 70 

Frequency of queries Correlation 

Coefficient 

.223 1.000 

Sig. (2-tailed) .063 . 

N 70 70 
Figure 28: Spearman’s rho: Frequency of queries and library location 

Correlations   

 Q2: Is your 

library 

Frequency 

of formal 

classes 

Spearman's 

rho 

Q2: Is your library Correlation 

Coefficient 

1.000 .134 

Sig. (2-tailed) . .283 

N 71 66 

Frequency of formal 

classes 

Correlation 

Coefficient 

.134 1.000 

Sig. (2-tailed) .283 . 

N 66 68 
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Figure 29: Spearman’s rho: Frequency of formal classes and library location 

4.42 Regional Maps of Ireland – Formal and Informal  

 

Figure 30: Total formal service across regions in Ireland 

The map above summarises the differences across Ireland, in formal classes that are available in 

each region or the various digital competencies in Figure X. The percentage was taken of the total of 

each region, for all digital services as per Question 6. 
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Figure 31: Total informal service across regions in Ireland 

The map above summarises the differences across Ireland, for informal service that are available in 

each region or the various digital competencies in Figure X. The percentage was taken of the total of 

each region, for all digital services as per Question 6. 
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4.5 Chapter Summary 

This chapter presented the primary data collected from the survey, with data represented through 

bar charts, tables, and maps. The thirteen questions were broken down into the participants 

responses, and where appropriate, associations were made between the participants answers and 

the location and urban or rural status of the libraries.  

The next chapter will discuss the findings in relation to the literature and context of the research 

questions and objectives. 
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5. Discussion 

5.1 Introduction 
This section of the dissertation will entail a discussion and analysis of the primary data in the 

context of the previous literature discussed and the research questions and objectives. To restate, 

the research question is ‘To what extent does digital literacy service differ across public libraries in 

the Republic of Ireland?’; with the aim to examine what digital literacy services are in place in Irish 

public libraries, including the type of service offered, and to investigate what differences exist across 

regions in Ireland. 

Research objectives are: 

 To discover what levels of digital literacy provision are in place in Irish public libraries, 

whether through formal, informal, or other means 

 To discover whether there is an urban/rural divide amongst public libraries in Ireland, 

especially relating to the number of services, resources, and staffing 

 To discover what technology infrastructure is in place across public libraries in different 

regions in Ireland 

5.2 Digital literacy descriptions and developments 
As discussed previously, digital literacy is an umbrella term and refers to several competencies. One 

of which is Information literacy, being able to “find, evaluate, organise, use, and communicate 

information in various forms” (CILIP, 2018). The survey found that formal and informal service for 

searching the internet were provided by most libraries, with online training and guides less common. 

Searching the library catalogue was also provided more often on an informal basis. However, 

providing service on evaluating websites, and more advanced searching techniques, was relatively 

undertaken amongst the survey participants. This is perhaps a skill that is taught more in academic 

libraries. 
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One feature of digital literacy service is to facilitate digital inclusion through access to internet and 

digital devices. All libraries surveyed had some form of computers available, and according to Our 

Public Libraries 2022, all public libraries provide internet access. This is a means of satisfying digital 

inclusion, by providing resources for an individual to participate in the digital society (Bertot et al, 

2016). 

Through the literature, computer classes are a staple of public libraries. These were confirmed in the 

survey as one of the highest responding answers. Media literacy refers to the ability to critically read 

and produce academic and professional communication from various media (Leaning, 2019), this is 

to some extent confirmed through medium of social media assistance in the libraries. 

Yet modern digital literacy, or literacies, are concerned with much more than computer skills; and 

involve collaboration and critical thinking. In the literature, critical thinking is viewed as a major part 

of digital literacy, yet just 4 respondents said they helped with this skill. The ethical use of 

information, website design, and advanced searching techniques are also not key parts of Irish public 

library digital literacy provision. 

Further, responses to other elements of digital literacy asked during Question 6 were relatively low. 

Some libraries through ‘Other’ options mentioned Age Action, a group involved with helping older 

people get online. This group, and other facilitators, helps with the creating digital inclusion in their 

communities.   

5.3 The means by which public libraries support digital literacy in users 
The library service of digital literacy can take many different forms, including through formal classes 

or initiatives, informal service such as brochures, via email, information or guides presented on the 

library website, and the library collection. Targeting certain user groups for classes are a major 

feature of the public library environment (Crawford and Irving, 2009, p. 270) - Age Action and coding 

clubs targeted towards children and teenagers, were all present in the survey. 
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Noh (2019) mentions that formal digital literacy programmes may be taught by partner, or external 

organisations, and volunteers. One question in the survey asks respondents who conducts formal 

classes or initiatives within the library, many participants noted that their library hired volunteers 

and external training companies, whilst some participants mentioned ‘skilled staff’ as sometimes 

conducting classes – as staff can only formally teach what they know. However, for the most part, 

formal classes appear to be carried out by trainers outside of the library environment.  

Informal service is a key area in DL provision. Matteson and Gersch (2020) note IL instruction is 

provided in an ad hoc way, one-to-one, or as needed. Whilst “point-of-use” interactions were 

determined to be most common in terms of common computer skills (Bertot et al, 2016), the data 

from the survey suggests otherwise, with inconsistency across all 8 regions. Computer classes were 

more common as formal initiatives or classes than assistance via the service desk or other means, 

suggesting that those who require the skills are more likely to sign up to available classes than seek 

‘informal’ help. However, other DL skills such as ‘searching the catalogue’ and ‘Downloading and 

accessing eBooks’ were more common for informal service than any other means.  

Passive IL instruction is another means to support users via public library websites, including guides 

on access and social media (Matteson and Gersch, 2019). Guides on the various digital literacy skills 

in Question 6 were relatively undertaken compared with formal, informal and the library collection 

options. This suggests that library websites are not heavily used in the teaching of digital literacy, 

save for some online guides and training in some regions. 

COVID-19 has of course had a major disruption on the running of formal classes. Some of the ‘Other’ 

options confirmed this. Similarly, with user queries, one respondent noted ‘We used to receive them 

regularly, but not so much since lockdown’, which was coded into ‘Once every few months’. Further, 

as a question in the survey queried about class capacity, this has, as of 2021, been reduced to 

facilitate social distancing. 
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5.4 Digital literacy service internationally and the nature of urban and rural 
In a national survey of Croatian public libraries, 74.7% of the 95 libraries had some form of digital 

literacy as part of their annual plans. This is relatively lower compared to the researcher’s Irish 

nationwide survey, with 85.9% of those surveyed confirming the importance of digital literacy. In a 

survey of US and Korean public libraries, 98% of US libraries offered formal or informal technology 

training, in comparison to 22.4% of Korea. In the researcher’s survey, 70.4% offered formal classes, 

whilst 80.3% offered informal service, well above the Korean total.  

Urban areas generally have higher numbers of employees, computers, are more likely to have the 

capacity to run classes and have more facilities such as 3D printing. One of the researcher’s 

hypotheses was that urban public libraries is to discover whether urban libraries have higher 

numbers of staff and classes than rural libraries. A Spearman Rank-order correlation was performed 

to determine the association between the setting of the library (urban or rural) and other variables. 

Real, Bertot and Jaeger (2014), note that rural libraries have an average of 1.9 librarians, and 4.0 

staff, full and part-time inclusive.  However, the data showed there was a weak negative correlation 

between library location and number of employees, as per Figure 27.  

Similarly, Figure 29 demonstrated there was a very weak positive correlation between library 

location and frequency of formal classes, which was not very statistically significant (rs = .13, p = 

.283). The frequency of user queries was also similar, having a weak positive correlation (rs = 

.223, p = .063). This suggests a lack of evidence to suggest any correlations between the above 

variables. 

Geekie (2016) discusses digital/technology ‘petting zoos’ in English public libraries as an innovative 

means of providing a range of devices, however, no respondents of the researcher’s survey chose 

this option; and thus, it appears to be service provided outside of Ireland. Public libraries in Ontario, 

Canada connect patrons to digital skills through access to broadband and “emerging technologies 

like 3D printers” (Panzarella, 2020). This is confirmed in both the public library strategy document as 
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a key priority and have gradually been introduced across Ireland. Of those surveyed, 3D printers are 

present in all regions but one, confirming a high uptake and service across Ireland.  

Of the website design service, such as HTML and CSS, that was confirmed in the survey, it appears to 

be primarily served indirectly. This is via the library collection, rather than by library staff 

themselves, potentially due to lack of familiarity or expertise in the area by many library staff, or 

perhaps due to lower demand. 

5.5 Digital literacy in the Republic of Ireland 
Many annual reports found a steady increase of the usage of eBooks and eResources from 

2018 onwards, and especially in 2020 given the COVID-19 pandemic, this coincided with the results of 

the survey, where most participants provided informal service assisting with the downloading and 

access of eBooks. 

The cross tabulation indicated differences in the digital literacy service regarding basic 

computer skills between regions. ‘Digital literacy service’ included formal training and informal 

service and measured to percent of each region of the total number of Reponses. This is outlined 

visually in Figure 30 and 31. 

Leitrim’s County Annual Report in 2020 mentioned online classes including Microsoft courses; 

this broadly lined up with the results of the Border region in facilitating Microsoft Office service, where 

half of participants provided formal and informal service for this topic. The Midlands also had the 

highest percentage of total participants whose libraries were involved with formal classes. Like many 

other regions however, it did not contain any assistance with critical thinking, online safety, or online 

identity.  

 The West region, made up of Mayo, Roscommon, Galway County, and Galway City, had the 

highest number of respondents, and a relatively high level of digital literacy service. The region was 

the highest total percent for assistance with Microsoft Office software and was one of the few 

regions surveyed to assist with website design and advanced searching.  
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The Midlands had a large uptake of queries relating to coding skills and clubs. The region was 

also unique in that it offers all options of employability, critical thinking, online safety, and online 

identity management. This fits into the literature of each counties annual report, which mentioned 

bridging the digital divide through targeted programming (Offaly County Council, 2019), and 

emphasising digital literacy (Westmeath County Council, 2020).  

The South-East region in annual reports mentions the availability of increasing ICT options (Kilkenny 

County Council, 2019). This is confirmed through the availability of all digital services as per Figure 29. 

The Mid-East echoes the same, though is not wholly reflected in the table.  

The South-West was the most likely region to have coding clubs, with all participants surveyed offering 

that. This lines up with Cork County Council offering coding clubs in their annual plan (Cork County 

Council, 2019). Further, it had the highest level of informal service relating to digital skills as per 

Question 6. 

Throughout the annual reports of the Dublin region, mentions were made of new facilities such as 

Creative studios and new ICTs and software (Fingal County Council, 2020), (South Dublin County 

Council, 2020). This was confirmed in the survey results, with a high number of 3D printing assistance, 

and help with other DL skills such as online behaviour and ethics. The Dublin region had the second 

highest level of formal assistance available, though offset with a relatively low percentage of 

respondents whose libraries confirmed formal or informal assistance with the likes of digital content 

creation, Microsoft Office, advanced searching, and website design. 

Proficiency in in ICTs are a key element of digital capability (JISC, 2016). Our Public Libraries 

2022 discusses coding workshops and emerging technologies such as 3D printing and VR as part of the 

library service, where access to these technologies creates familiarity and “inspire users to 

experiment, create and innovate” (Department of Rural and Community Affairs, 2019). 3D printing is 

mentioned in several County Council annual reports including Roscommon, Tipperary, and Carlow. 

Data surrounding 3D printing was confirmed in the survey, with 38% of libraries providing 3D printing 



67 
 

assistance. Whether a county or branch library receives 3D printing facilities is often dependent on 

grants received and demand. However, Virtual Reality was not present in most responses. 
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6. Conclusions and further recommendations 

6.1 Introduction 
This chapter will conclude on the results and discussions from the previous chapter and outline a 

summary of findings. Conclusions will be drawn from both sets of information, and hypotheses and 

research objectives as per the introduction will be discussed as they were tested. Finally, the chapter 

will offer recommendations for future research in the topic area.  

6.2 Summary of Findings 
This dissertation mostly achieved the goal of answering the research questions, goals, and 

hypothesis and the dissertation has successfully contributed to the literature body of research. 

Digital literacy was found to be a high priority in most public libraries in Ireland, based on strategic 

planning. 86% of libraries confirmed that digital literacy and related activities were present as part of 

annual plans. In the main, this consisted of digital skills such as internet searching, using the library 

catalogue, and basic computer skills, important means for employability and lifelong learning. 

Whilst the pedagogy of some digital literacy skills such as eSafety, online identity, and advanced 

searching appears to be mostly confined to academic libraries, they are present in pockets of 

Ireland, although are much lower compared to other digital skills. There was a contrast between all 

regions in terms of the types of services offered, and the Midlands region had the most varied levels 

of service across different digital skills. 

One objective was to determine whether there was an urban/rural divide in Irish public libraries. 

However, there was not sufficient evidence to suggest a correlation. Whilst this does not rule out the 

existence of an urban/rural, the research cannot strongly confirm the existence. 

Formal classes were mostly carried out by external companies or organisations, such as trainers and 

the educational boards. In some cases, library staff carried out the classes, though staff mostly aided 

in terms of informal service. The research found that use of ‘passive’ digital literacy instruction such 

as information via a library website for digital skills was lower.  
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Library infrastructure, such as computers and other resources, is relatively constant throughout all 

regions in Ireland. Most libraries surveyed had up to 10 employees, and the capacity for computers 

available to the public. Assistance with other technologies such as smartphones and tablets were 

common, and whilst the service of 3D printing was present in most regions, VR was rare. Digital 

creativity, such as website design and use of programmes such as Adobe Photoshop, are not 

available in many public libraries in Ireland, suggesting a low demand.  

6.3 Reflections & Recommendations for Future Study 
Upon reflection of the dissertation process, the researcher would change a few things. Some of the 

questions in the survey should have been multiple choice, such as Question 8, querying about the 

nature of the delivery of formal digital literacy classes. Although this question may have been 

misunderstood, as in the next section; 53 respondents chose ‘Formal classes’ for Computer classes. 

Due to the number of survey responses, some regions were overrepresented, and others 

underrepresented. For example, only 2 respondents came from the Mid-East region. Further, there 

was not sufficient evidence to suggest a correlation in urban/rural divide. 

In terms of future research in the area, a more in-depth survey with a higher completion rate, 

possibly given some funding, could generate a deeper insight into DL service across public libraries in 

Ireland. The survey could also be better designed, with sections and perhaps more closed ended 

questions, and a longer survey targeting other areas of digital literacy. Library staff could also fill out 

a journal on the digital literacy related queries that they receive over a certain period to generate 

some insights. 

Another option would be to go down the mixed-method route; this could be completed in tandem 

with some case studies, perhaps of a rural library and urban counterpart, to gain more of an in-

depth investigation into running of formal classes and initiatives. This could then confirm the 

existence, or lack thereof, of an urban/rural divide in Irish public libraries.  
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6.5 Conclusion 

Within the broader development of digital technologies, digital literacy has emerged as a key set of 

competencies for survival in the technological era. Public libraries are a relatively understudied area 

in the field to which this research has contributed. All public libraries in Ireland provide internet 

access, facilitating digital inclusion. However, the level of classes, types of classes, and resource 

infrastructure differs greatly across the island, reflecting the nature of the diverse communities that 

the libraries serve. The West region was found to have the most varied level of services, including 

less common digital literacy skills such as critical thinking and eSafety. The Midlands had the highest 

percentage of formal classes from its participants, whilst the South-East had the highest level of 

informal service. Whether an urban/rural divide is present is yet to be confirmed but is open to 

future analysis in the research area.  
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Appendices 

Appendix 1: Database of public library email addresses 
Carlow County Council 
Libraries 

library@carlowcoco.ie 

Cavan County Council 
Libraries 
 

cootehilllibrary@cavancoco.ie 
bailieboroughlibrary@cavancoco.ie 
library@cavancoco.ie  

Clare County Council 
Libraries 

corofin@clarelibrary.ie 
devalera@clarelibrary.ie 
ennistymon@clarelibrary.ie 
kilkee@clarelibrary.ie 
killaloe@clarelibrary.ie 
kilrush@clarelibrary.ie 
miltown@clarelibrary.ie 
newmarket@clarelibrary.ie 
scarriff_library@clarecoco.ie 
shannon@clarelibrary.ie 
sixmilebridge@clarelibrary.ie 
tulla@clarelibrary.ie 

Cork City Council Libraries ballincollig_library@corkcity.ie 
bishopstown_library@corkcity.ie 
blackpool_library@corkcity.ie 
blarney_library@corkcity.ie 
douglas_library@corkcity.ie 
mayfield_library@corkcity.ie 
glanmire_library@corkcity.ie 
hollyhill_library@corkcity.ie 
torytop_library@corkcity.ie 

Cork County Libraries  leabharlannbhailebhuirne@corkcoco.ie 
bandon.library@corkcoco.ie 
bantry.library@corkcoco.ie 
carrigaline.library@corkcoco.ie 
castletownbere.library@corkcoco.ie 
charleville.library@corkcoco.ie 
clonakilty.library@corkcoco.ie 
cobh.library@corkcoco.ie 
dunmanway.library@corkcoco.ie 
fermoy.library@corkcoco.ie 
kinsale.library@corkcoco.ie 
macroom.library@corkcoco.ie 
mallow.library@corkcoco.ie 
midleton.library@corkcoco.ie 
millstreet.library@corkcoco.ie 
mitchelstown.library@corkcoco.ie   
newmarket.library@corkcoco.ie 
cleirelibrary@corkcoco.ie 
passagewest.library@corkcoco.ie 
schull.library@corkcoco.ie 
sherkin.library@corkcoco.ie 
skibbereen.library@corkcoco.ie 
youghal.library@corkcoco.ie 

Dublin City Libraries  ballyfermotlibrary@dublincity.ie 
ballymunlibrary@dublincity.ie 
cabralibrary@dublincity.ie 

mailto:library@carlowcoco.ie
mailto:cootehilllibrary@cavancoco.ie
mailto:bailieboroughlibrary@cavancoco.ie
mailto:library@cavancoco.ie
mailto:corofin@clarelibrary.ie
mailto:devalera@clarelibrary.ie
mailto:ennistymon@clarelibrary.ie
mailto:kilkee@clarelibrary.ie
mailto:killaloe@clarelibrary.ie
mailto:kilrush@clarelibrary.ie
mailto:miltown@clarelibrary.ie
mailto:newmarket@clarelibrary.ie
mailto:scarriff_library@clarecoco.ie
mailto:shannon@clarelibrary.ie
mailto:sixmilebridge@clarelibrary.ie
tulla@clarelibrary.ie
mailto:ballincollig_library@corkcity.ie
mailto:bishopstown_library@corkcity.ie
mailto:blackpool_library@corkcity.ie
mailto:blarney_library@corkcity.ie
mailto:douglas_library@corkcity.ie
mailto:mayfield_library@corkcity.ie
mailto:glanmire_library@corkcity.ie
mailto:hollyhill_library@corkcity.ie
torytop_library@corkcity.ie
mailto:ballyvourney.library@corkcoco.ie
mailto:bandon.library@corkcoco.ie
mailto:bantry.library@corkcoco.ie
mailto:carrigaline.library@corkcoco.ie
mailto:castletownbere.library@corkcoco.ie
mailto:charleville.library@corkcoco.ie
mailto:clonakilty.library@corkcoco.ie
mailto:cobh.library@corkcoco.ie
mailto:dunmanway.library@corkcoco.ie
mailto:fermoy.library@corkcoco.ie
mailto:kinsale.library@corkcoco.ie
mailto:macroom.library@corkcoco.ie
mailto:mallow.library@corkcoco.ie
mailto:midleton.library@corkcoco.ie
mailto:millstreet.library@corkcoco.ie
mailto:mitchelstown.library@corkcoco.ie
mailto:newmarket.library@corkcoco.ie
mailto:cleirelibrary@corkcoco.ie
mailto:Passagewest.library@corkcoco.ie
mailto:schull.library@corkcoco.ie
mailto:sherkin.library@corkcoco.ie
mailto:skibbereen.library@corkcoco.ie
mailto:youghal.library@corkcoco.ie
mailto:ballyfermotlibrary@dublincity.ie
mailto:ballymunlibrary@dublincity.ie
mailto:cabralibrary@dublincity.ie
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centrallibrary@dublincity.ie 
charlevillemalllibrary@dublincity.ie 
coolocklibrary@dublincity.ie 
dolphinsbarnlibrary@dublincity.ie 
donaghmedelibrary@dublincity.ie 
drumcondralibrary@dublincity.ie 
dublinstudies@dublincity.ie 
finglaslibrary@dublincity.ie 
inchicorelibrary@dublincity.ie 
kevinstreetlibrary@dublincity.ie 
marinolibrary@dublincity.ie 
pearsestreetlibrary@dublincity.ie 
pembrokelibrary@dublincity.ie 
phibsborolibrary@dublincity.ie 
rahenylibrary@dublincity.ie 
rathmineslibrary@dublincity.ie 
ringsendlibrary@dublincity.ie 
terenurelibrary@dublincity.ie 
walkinstownlibrary@dublincity.ie 

Dún Laoghaire-Rathdown 
Libraries  

blackrocklib@dlrcoco.ie 
cabinteelylib@dlrcoco.ie 
dalkeylib@dlrcoco.ie 
deansgrangelib@dlrcoco.ie 
dundrumlib@dlrcoco.ie 
shankilllib@dlrcoco.ie 
stillorganlib@dlrcoco.ie 

Donegal County Libraries  central@donegallibrary.ie 
buncrana@donegallibrary.ie 
twintowns@donegallibrary.ie 
gaothdobhair@donegallibrary.ie 
bundoran@donegallibrary.ie 
lifford@donegallibrary.ie  
carndonagh@donegallibrary.ie  
milford@donegallibrary.ie 
narosa@donegallibrary.ie 
donegaltown@donegallibrary.ie 
ballyshannon@donegallibrary.ie 
moville@donegallibrary.ie  
raphoe@donegallibrary.ie 

Fingal County Libraries  balbrigganlibrary@fingal.ie 
baldoylelibrary@fingal.ie 
blanchlibrary@fingal.ie 
donabate.library@fingal.ie 
garristownlibrary@fingal.ie 
HowthLibrary.Library@fingal.ie 
malahidelibrary@fingal.ie 
rushlibrary@fingal.ie 
SkerriesLibrary.Library@fingal.ie 
swordslibrary@fingal.ie 

Galway City Libraries  city@galwaylibrary.ie 
ballybane@galwaylibrary.ie 
westside@galwaylibrary.ie 

Galway County Libraries  anceathrurua@galwaylibrary.ie 
anspideil@galwaylibrary.ie 
athenry@galwaylibrary.ie 
ballinasloe@galwaylibrary.ie 

mailto:centrallibrary@dublincity.ie
mailto:charlevillemalllibrary@dublincity.ie
mailto:coolocklibrary@dublincity.ie
mailto:dolphinsbarnlibrary@dublincity.ie
mailto:donaghmedelibrary@dublincity.ie
mailto:drumcondralibrary@dublincity.ie
mailto:dublinstudies@dublincity.ie
mailto:finglaslibrary@dublincity.ie
mailto:inchicorelibrary@dublincity.ie
mailto:kevinstreetlibrary@dublincity.ie
mailto:marinolibrary@dublincity.ie
mailto:pearsestreetlibrary@dublincity.ie
mailto:pembrokelibrary@dublincity.ie
mailto:phibsborolibrary@dublincity.ie
mailto:rahenylibrary@dublincity.ie
mailto:rathmineslibrary@dublincity.ie
mailto:ringsendlibrary@dublincity.ie
mailto:terenurelibrary@dublincity.ie
mailto:walkinstownlibrary@dublincity.ie
mailto:blackrocklib@dlrcoco.ie
mailto:cabinteelylib@dlrcoco.ie
mailto:dalkeylib@dlrcoco.ie
mailto:deansgrangelib@dlrcoco.ie
mailto:dundrumlib@dlrcoco.ie
mailto:shankilllib@dlrcoco.ie
mailto:stillorganlib@dlrcoco.ie
mailto:central@donegallibrary.ie
mailto:buncrana@donegallibrary.ie
mailto:twintowns@donegallibrary.ie
mailto:gaothdobhair@donegallibrary.ie
mailto:bundoran@donegallibrary.ie
lifford@donegallibrary.ie 
mailto:carndonagh@donegallibrary.ie
mailto:milford@donegallibrary.ie
mailto:narosa@donegallibrary.ie
mailto:donegaltown@donegallibrary.ie
mailto:ballyshannon@donegallibrary.ie
mailto:moville@donegallibrary.ie
mailto:raphoe@donegalcoco.ie
mailto:balbrigganlibrary@fingal.ie
mailto:baldoylelibrary@fingal.ie
mailto:blanchlibrary@fingal.ie
mailto:donabate.library@fingal.ie
mailto:garristownlibrary@fingal.ie
mailto:HowthLibrary.Library@fingal.ie
mailto:malahidelibrary@fingal.ie
mailto:rushlibrary@fingal.ie
mailto:SkerriesLibrary.Library@fingal.ie
mailto:swordslibrary@fingal.ie
mailto:city@galwaylibrary.ie
mailto:ballybane@galwaylibrary.ie
mailto:westside@galwaylibrary.ie
mailto:anceathrurua@galwaylibrary.ie
mailto:anspideil@galwaylibrary.ie
athenry@galwaylibrary.ie
mailto:ballinasloe@galwaylibrary.ie
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ballybane@galwaylibrary.ie 
ballygar@galwaylibrary.ie 
clifden@galwaylibrary.ie 
dunmore@galwaylibrary.ie 
eyrecourt@galwaylibrary.ie 
glenamaddy@galwaylibrary.ie 
gort@galwaylibrary.ie 
headford@galwaylibrary.ie 
inismeain@galwaylibrary.ie 
inismor@galwaylibrary.ie 
inisoirr@galwaylibrary.ie 
inishbofin@galwaylibrary.ie 
killimor@galwaylibrary.ie 
leenane@galwaylibrary.ie 
letterfrack@galwaylibrary.ie 
loughrea@galwaylibrary.ie 
moylough@galwaylibrary.ie 
oranmore@galwaylibrary.ie 
oughterard@galwaylibrary.ie 
portumna@galwaylibrary.ie 
roundstone@galwaylibrary.ie 
tuam@galwaylibrary.ie 
westside@galwaylibrary.ie 
woodford@galwaylibrary.ie 

Kerry County Libraries ballybunion@kerrylibrary.ie 
cahirciveen@kerrylibrary.ie 
castleisland@kerrylibrary.ie 
dingle@kerrylibrary.ie 
kenmare@kerrylibrary.ie 
killarney@kerrylibrary.ie 
killorglin@kerrylibrary.ie 
listowel@kerrylibrary.ie 
tralee@kerrylibrary.ie 

Laois County Libraries  abbeyleixlibrary@laoiscoco.ie 
durrowlibrary@laoiscoco.ie 
library@laoiscoco.ie 
mountmellicklibrary@laoiscoco.ie 
portlaoiselibrary@laoiscoco.ie 
library@laoiscoco.ie 

Leitrim County Libraries carrigallenlibrary@leitrimcoco.ie 
dromahairlibrary@leitrimcoco.ie 
kiltyclogherlibrary@leitrimcoco.ie 
ballinamorelibrary@leitrimcoco.ie 
kinloughlibrary@leitrimcoco.ie 
leitrimlibrary@leitrimcoco.ie 

Limerick City Libraries  granarylibrary@limerick.ie 
roxborolibrary@limerick.ie 
watchhousecrosslibrary@limerick.ie 

Limerick County Libraries  abbeyfealelibrary@limerick.ie 
adarelibrary@limerick.ie 
askeatonlibrary@gmail.com 
cappamorelibrary@limerick.ie 
dooradoylelibrary@limerick.ie 
dromcollogherlibrary@limerick.ie 
foyneslibrary@limerick.ie 
galballylibrary@limerick.ie 

mailto:ballybane@galwaylibrary.ie
mailto:ballygar@galwaylibrary.ie
mailto:clifden@galwaylibrary.ie
mailto:dunmore@galwaylibrary.ie
mailto:eyrecourt@galwaylibrary.ie
mailto:glenamaddy@galwaylibrary.ie
mailto:gort@galwaylibrary.ie
mailto:headford@galwaylibrary.ie
mailto:inismeain@galwaylibrary.ie
mailto:inismor@galwaylibrary.ie
mailto:inisoirr@galwaylibrary.ie
mailto:inishbofin@galwaylibrary.ie
mailto:killimor@galwaylibrary.ie
mailto:leenane@galwaylibrary.ie
mailto:letterfrack@galwaylibrary.ie
mailto:loughrea@galwaylibrary.ie
mailto:moylough@galwaylibrary.ie
mailto:oranmore@galwaylibrary.ie
mailto:oughterard@galwaylibrary.ie
mailto:portumna@galwaylibrary.ie
mailto:roundstone@galwaylibrary.ie
mailto:tuam@galwaylibrary.ie
mailto:westside@galwaylibrary.ie
mailto:woodford@galwaylibrary.ie
mailto:ballybunion@kerrylibrary.ie
mailto:cahirciveen@kerrylibrary.ie
mailto:castleisland@kerrylibrary.ie
mailto:dingle@kerrylibrary.ie
mailto:kenmare@kerrylibrary.ie
mailto:killarney@kerrylibrary.ie
mailto:killorglin@kerrylibrary.ie
mailto:listowel@kerrylibrary.ie
mailto:tralee@kerrylibrary.ie
mailto:abbeyleixlibrary@laoiscoco.ie
mailto:durrowlibrary@laoiscoco.ie
mailto:library@laoiscoco.ie
mailto:mountmellicklibrary@laoiscoco.ie
mailto:portlaoiselibrary@laoiscoco.ie
mailto:library@laoiscoco.ie
mailto:carrigallenlibrary@leitrimcoco.ie
mailto:dromahairlibrary@leitrimcoco.ie
mailto:kiltyclogherlibrary@leitrimcoco.ie
mailto:ballinamorelibrary@leitrimcoco.ie
mailto:kinloughlibrary@leitrimcoco.ie
mailto:leitrimlibrary@leitrimcoco.ie
mailto:granarylibrary@limerick.ie
mailto:roxborolibrary@limerick.ie
mailto:watchhousecrosslibrary@limerick.ie
mailto:abbeyfealelibrary@limerick.ie
mailto:adarelibrary@limerick.ie
mailto:askeatonlibrary@gmail.com
mailto:cappamorelibrary@limerick.ie
mailto:dooradoylelibrary@limerick.ie
mailto:dromcollogherlibrary@limerick.ie
mailto:foyneslibrary@limerick.ie
mailto:galballylibrary@limerick.ie
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glinlibrary@limerick.ie 
kilfinanelibrary@limerick.ie 
kilmallocklibrary@limerick.ie 
newcastlewestlibrary@limerick.ie 
rathkealelibrary@limerick.ie 

Longford County Libraries  library@longfordcoco.ie  
lanesborolibrary@longfordcoco.ie 
ballymahonlibrary@longfordcoco.ie 
drumlishlibrary@longfordcoco.ie 
edgeworthstownlibrary@longfordcoco.ie 
granardlibrary@longfordcoco.ie 

Louth County Libraries  droghedalibrary@louthcoco.ie 
Libraryhelpdesk@louthcoco.ie  

Mayo County Libraries  librarymayo@mayococo.ie 
westportlibrary@mayococo.ie      

Meath County Libraries  ashbournelib@meathcoco.ie 
athboylib@meathcoco.ie 
duleeklib@meathcoco.ie 
dunboynelib@meathcoco.ie 
dunshlib@meathcoco.ie 
kellslib@meathcoco.ie 
navanlib@meathcoco.ie 
nobberlibrary@meathcoco.ie 
oldcastlelib@meathcoco.ie 
rathcairnlib@meathcoco.ie 

Monaghan County Libraries  ballybaylibrary@monaghancoco.ie 
carrickmacrosslibrary@monaghancoco.ie 
castleblayneylibrary@monaghancoco.ie 
cloneslibrary@monaghancoco.ie 
monaghanlibrary@monaghancoco.ie 
moncolib@monaghancoco.ie  

Offaly County Libraries banagherlibrary@offalycoco.ie 
birrlibrary@offalycoco.ie 
claralibrary@offalycoco.ie 
daingeanlibrary@offalycoco.ie 
edenderrylibrary@offalycoco.ie 
ferbanelibrary@offalycoco.ie 
kilcormaclibrary@offalycoco.ie 
tullamorelibrary@offalycoco.ie 

Roscommon County 
Libraries  

roslib@roscommoncoco.ie  
library@roscommoncoco.ie 
boylelibrary@roscommoncoco.ie 
castlerealibrary@roscommoncoco.ie 
ballaghaderreenlibrary@roscommoncoco.ie 
strokestownlibrary@roscommoncoco.ie 
elphinlibrary@roscommoncoco.ie 

South County Dublin 
Libraries  

talib@sdublincoco.ie 
ballyroan@sdublincoco.ie 
clondalkin@sdublincoco.ie 
library@sdublincoco.ie  
lucan@sdublincoco.ie 
ncl@sdublincoco.ie 
library@stewartscare.ie 
ptowndigihub@sdublincoco.ie  

Sligo County Libraries  sligolib@sligococo.ie  
ballymotelibrary@sligococo.ie 

mailto:glinlibrary@limerick.ie
mailto:kilfinanelibrary@limerick.ie
mailto:kilmallocklibrary@limerick.ie
mailto:newcastlewestlibrary@limerick.ie
mailto:rathkealelibrary@limerick.ie
mailto:library@longfordcoco.ie
mailto:lanesborolibrary@longfordcoco.ie
mailto:ballymahonlibrary@longfordcoco.ie
mailto:drumlishlibrary@longfordcoco.ie
mailto:edgeworthstownlibrary@longfordcoco.ie
mailto:granardlibrary@longfordcoco.ie
mailto:droghedalibrary@louthcoco.ie
mailto:Libraryhelpdesk@louthcoco.ie
librarymayo@mayococo.ie
mailto:westportlibrary@mayococo.ie
mailto:ashbournelib@meathcoco.ie
mailto:athboylib@meathcoco.ie
mailto:duleeklib@meathcoco.ie
mailto:dunboynelib@meathcoco.ie
mailto:dunshlib@meathcoco.ie
mailto:kellslib@meathcoco.ie
mailto:navanlib@meathcoco.ie
mailto:nobberlibrary@meathcoco.ie
mailto:oldcastlelib@meathcoco.ie
mailto:rathcairnlib@meathcoco.ie
mailto:ballybaylibrary@monaghancoco.ie
mailto:carrickmacrosslibrary@monaghancoco.ie
mailto:castleblayneylibrary@monaghancoco.ie
mailto:cloneslibrary@monaghancoco.ie
mailto:monaghanlibrary@monaghancoco.ie
mailto:moncolib@monaghancoco.ie
https://mydbs-my.sharepoint.com/personal/10326096_mydbs_ie/Documents/Desktop/Dissertation/banagherlibrary@offalycoco.ie
https://mydbs-my.sharepoint.com/personal/10326096_mydbs_ie/Documents/Desktop/Dissertation/birrlibrary@offalycoco.ie
https://mydbs-my.sharepoint.com/personal/10326096_mydbs_ie/Documents/Desktop/Dissertation/claralibrary@offalycoco.ie
https://mydbs-my.sharepoint.com/personal/10326096_mydbs_ie/Documents/Desktop/Dissertation/daingeanlibrary@offalycoco.ie
https://mydbs-my.sharepoint.com/personal/10326096_mydbs_ie/Documents/Desktop/Dissertation/edenderrylibrary@offalycoco.ie
https://mydbs-my.sharepoint.com/personal/10326096_mydbs_ie/Documents/Desktop/Dissertation/ferbanelibrary@offalycoco.ie
https://mydbs-my.sharepoint.com/personal/10326096_mydbs_ie/Documents/Desktop/Dissertation/kilcormaclibrary@offalycoco.ie
https://mydbs-my.sharepoint.com/personal/10326096_mydbs_ie/Documents/Desktop/Dissertation/tullamorelibrary@offalycoco.ie
mailto:roslib@roscommoncoco.ie
mailto:library@roscommoncoco.ie
mailto:boylelibrary@roscommoncoco.ie
mailto:castlerealibrary@roscommoncoco.ie
mailto:ballaghaderreenlibrary@roscommoncoco.ie
mailto:strokestownlibrary@roscommoncoco.ie
mailto:elphinlibrary@roscommoncoco.ie
mailto:talib@sdublincoco.ie
mailto:ballyroan@sdublincoco.ie
mailto:clondalkin@sdublincoco.ie
mailto:library@sdublincoco.ie
mailto:lucan@sdublincoco.ie
mailto:ncl@sdublincoco.ie
mailto:library@stewartscare.ie
mailto:ptowndigihub@sdublincoco.ie
mailto:sligolib@sligococo.ie
mailto:ballymotelibrary@sligococo.ie
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tubberlibrary@sligococo.ie 
enniscronebranchlibrary@sligococo.ie 

Tipperary County Libraries  libraries@tipperarycoco.ie  
borrisokanelibrary@tipperarycoco.ie 
cahirlibrary@tipperarycoco.ie 
carricklibrary@tipperarycoco.ie 
cashellibrary@tipperarycoco.ie 
clonmellibrary@tipperarycoco.ie 
killenaulelibrary@tipperarycoco.ie 
nenaghlibrary@tipperarycoco.ie 
roscrealibrary@tipperarycoco.ie 
templemorelibrary@tipperarycoco.ie 
thurleslibrary@tipperarycoco.ie 
tipperarylibrary@tipperarycoco.ie 

Waterford County Libraries library@waterfordcouncil.ie 

Westmeath County Libraries  athlib@westmeathcoco.ie 
bnclib@westmeathcoco.ie 
cpdlib@westmeathcoco.ie 
klnlib@westmeathcoco.ie 
moatelib@westmeathcoco.ie 
mgarlib@westmeathcoco.ie 
killib@westmeathcoco.ie 

Wexford County Libraries  wexfordlib@wexfordcoco.ie 
goreylib@wexfordcoco.ie 
enniscorthylib@wexfordcoco.ie 
bunclodylib@wexfordcoco.ie 
newrosslib@wexfordcoco.ie 

Wicklow County Libraries  arklowlibrary@wicklowcoco.ie 
cagnew@wicklowcoco.ie 
ballywaltrimlibrary@wicklowcoco.ie 
baltinglasslib@wicklowcoco.ie 
blessingtonlib@wicklowcoco.ie 
braylib@wicklowcoco.ie 
MHenness@wicklowcoco.ie  
hkinsella@wicklowcoco.ie  
greylib@wicklowcoco.ie 
MgtByrne@wicklowcoco.ie  
Wicklib@wicklowcoco.ie 

 

 

 

mailto:tubberlibrary@sligococo.ie
mailto:enniscronebranchlibrary@sligococo.ie
mailto:libraries@tipperarycoco.ie
mailto:borrisokanelibrary@tipperarycoco.ie
mailto:cahirlibrary@tipperarycoco.ie
mailto:carricklibrary@tipperarycoco.ie
mailto:cashellibrary@tipperarycoco.ie
mailto:clonmellibrary@tipperarycoco.ie
mailto:killenaulelibrary@tipperarycoco.ie
mailto:nenaghlibrary@tipperarycoco.ie
mailto:roscrealibrary@tipperarycoco.ie
mailto:templemorelibrary@tipperarycoco.ie
mailto:thurleslibrary@tipperarycoco.ie
tipperarylibrary@tipperarycoco.ie
mailto:library@waterfordcouncil.ie
mailto:athlib@westmeathcoco.ie
mailto:bnclib@westmeathcoco.ie
mailto:cpdlib@westmeathcoco.ie
mailto:klnlib@westmeathcoco.ie
mailto:moatelib@westmeathcoco.ie
mailto:mgarlib@westmeathcoco.ie
mailto:killib@westmeathcoco.ie
mailto:wexfordlib@wexfordcoco.ie
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mailto:enniscorthylib@wexfordcoco.ie
mailto:bunclodylib@wexfordcoco.ie
mailto:newrosslib@wexfordcoco.ie
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mailto:cagnew@wicklowcoco.ie
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mailto:hkinsella@wicklowcoco.ie
mailto:greylib@wicklowcoco.ie
mailto:MgtByrne@wicklowcoco.ie
mailto:Wicklib@wicklowcoco.ie
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Appendix 2: Written instructions at beginning of survey 
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Appendix 3: Letter of access 
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Appendix 4: Full survey questions 
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Appendix 5: Initial contact 
Dear Sir/Madam,  

My name is Conor O’Brien, and I am a student on the MSc Library and Information 

Management programme at Dublin Business School.  

As part of my dissertation, I am surveying all public libraries across the Republic of Ireland 

on the topic of digital literacy service. The purpose of this survey is to generate an insight 

into the nationwide differences in digital literacy provision, both formal and informal.  

I would like to ask you to participate in the survey as a library staff member. The survey 

should take no longer than 5 minutes to complete. Please also note that all responses are 

anonymised, and you can withdraw from the survey at any time. 

The survey is located below: 

https://forms.gle/fvmdef1vB6ThWhdV9 

I have also attached a letter of access to verify the validity of my request. 

Kind regards, 

Conor O'Brien 

 

 

 

 

 

 
 

 

https://forms.gle/fvmdef1vB6ThWhdV9
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Appendix 6: Follow-up email 
Hello,  

Just a reminder that my survey is still open but will conclude on Tuesday 7th of 

September.  Thanks very much for all the responses so far, they are greatly appreciated. 

https://forms.gle/fvmdef1vB6ThWhdV9 

Kind regards, 

Conor O'Brien 

 

https://forms.gle/fvmdef1vB6ThWhdV9

