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Abstract
The study sought to examine hypotheses about the relationship between attachment styles and gender and their influence on an individual’s level of emotional intelligence. The sample consisted of 104 participants aged between 21 and 75. Participants were required to complete the Schutte Self-Report Emotional Intelligence Test (SSEIT) and the Collins and Read’s Revised Adult Attachment Scale that focused on close relationships. A Pearson’s correlation found a moderate positive relationship between secure attachment style and emotional intelligence and a moderate negative relationship between anxious and avoidant attachment styles and emotional intelligence. An Independent Sample T-Test found no significant difference between females and males and emotional intelligence. A Multiple Regression was run to examine if attachment styles significantly predicted emotional intelligence. It found that secure attachment style was the strong predictor. This study highlights the importance of attachment styles and emotional intelligence in our daily lives.
Keywords: emotional intelligence, attachment theory, and gender












2.0 Introduction
The purpose of this thesis is to highlight some of the learnings through the literature covered within the psychology course, pertaining to Emotional Intelligence along with Attachment Theory and their inherent connection. My findings and the examples shown below will create the foundation and framework which will illustrate the structure and the overall outline for my thesis.
Emotional intelligence (EI) is an important and growing research topic amongst psychologists. In essence, EI is our ability to comprehend ways to communicate in a positive manner with others, alleviate stress, show empathy, and overcome obstacles, meanwhile defusing complicated situations. Attachment theory offers insights into how we developed as children. It can help us understand our emotional intelligence and what needs to be changed to improve close relationships with others, which is typically gained through our interactions with our primary caregivers throughout childhood. The aim of this study is to understand how closely the two are linked and if the type of attachment style an individual has correlates to their level of their emotional intelligence while also examining if gender plays a role. For the two theories to be analysed, an understanding of both needs to be acknowledged.

2.1 Emotional Intelligence
“Anybody can become angry – that is easy, but to be angry with the right person and to the right degree and at the right time and for the right purpose, and in the right way – that is not within everybody’s power and is not easy.” (Aristotle, as cited in Goleman, 1995, p.8). 
Aristotle was the first philosopher to touch on what we now know as “emotional intelligence” however, it wasn’t until the 1990s that the term emotional intelligence (EI) first appeared in an article by Salovey and Mayer who defined it as:
“the ability to perceive emotions, to access and generate emotions so as to assist thought, to understand emotions and emotional knowledge and to reflectively regulate emotions so as to promote emotional and intelligent growth.” (Salovey & Mayer, 1990, p. 187).
Emotions are not merely subjective, internal experiences, but occur from interaction with the physical and social environment and are essential to a person’s ability to function (App et al., 2011). To be able to understand emotions can be the key to a satisfying quality of life, that is more productive and fulfilling, as according to Kewalramani et al., (2015), people who are self-aware and are sensitive to others can manage their life productively, even in challenging circumstances, but those who struggle with their emotional intelligence live a life of misunderstanding, frustrations, and failed relationships. In 1990, Salovey and Mayer first outlined their theory of emotional intelligence, however, it became mainstream in the mid-1990s after a bestselling book by Goleman (1995) was published, and even though it was met with criticism, it has helped the research into emotional intelligence gain its popularity and notoriety. 
It was Charles Darwin (1873), who found that all humans along with other animal species, showed emotions through similar behaviours. It was his belief that emotion had an evolutionary history that could be traced across cultures and ecosystems. Although this was an unpopular view at the time, nowadays, this is universally accepted. Supporting this, Goleman (1995) argues that even the name “homo sapiens”, the thinking species, is “misleading” as it does not refer to the important role that emotions play in our lives. Goleman (1995) also states that according to sociobiologists, in crucial moments such as saving a loved one’s life despite the risk, it is the heart that rules, and that is why evolutionary studies has emphasised the importance emotions have played in the human psyche. Furthermore, Goleman emphasised that those with higher EI might be more socially effective than those with lower EI. Being socially effective is important, as it is described as having the necessary skills, capabilities or aptitudes when interacting with other people on an interpersonal level and is an important trait to promote the development of certain behaviours such as empathy, which is necessary when interacting with others (Trigueros et al., 2020). 
Goleman (1995) theorised that were five domains in EI: knowing one’s emotions, managing one’s emotions, motivating oneself, recognizing emotions in others, and handling relationships. Mayer et al., (1997) proposed a four-branch model that identifies that emotional intelligence brings together emotional abilities; perception and expression of emotion; understanding emotion; analysing emotion, and reflective regulation of emotion. Perception and expression of emotion are the most fundamental skills of emotions. Within this four-branch model, emotions are identified and expressed through feelings and thought. Emotions are conveyed non-verbally through face and body language and provide a more advanced understanding of emotions.  A study by App et al., (2011) found that the social function of an emotion predicts its primary channel. The body channel promotes social-status emotions, such as embarrassment, guilt, shame, and pride. These require an understanding of oneself.  The face channel supports survival emotions and are necessary to transmit information more effectively to larger audiences. Finally, touch supports intimate emotions, such as conveying love and support and is often used more frequently than the face and body to show intimate-relationship emotions. The second branch of emotional intelligence uses emotional experience to promote thinking and helps to focus attention to what is important. Generating emotions can help us with judgement and memory. Emotional understanding involves the ability to understand and recognise our own emotions, and the ability to know how they come about and how to reason with their meanings. The last branch of the model involves the management and regulation of emotions in oneself and in others. Such examples include the ability to calm down after feeling angry or to be able to help others when they are feeling anxious.
The theory of emotional intelligence is not without its limitations Locke (2005) claims that the idea of EI is invalid believing it not to be a form of intelligence, as put forward by Salovey and Mayer. He argues that the ability to monitor one’s emotions does not require any type of intelligence, it is just where an individual focuses their attention, either outwards at the world or inwards towards one’s own consciousness. He also finds fault with the definition, asserting it is too broad, and therefore, its meaning illogical. He disagrees with Salovey and Mayer’s concept of EI and argues that differentiating between emotions is a learned skill and to develop basic emotion is to look inwards and develop one’s “introspective skills”. This argument of EI being a learned skill is the focus of Jacobson’s (2021) book.  She ponders the question “can EI be taught or are we born with it?” but contends that a person can indeed be born with emotional intelligence and uses the example of seeing first hand children displaying high levels of EI at a young age such as empathising with other children or adults. In her book she affirms that some people don’t recognise it as EI, believing it is to be just a part their innate personality. With this belief, individuals might then find it difficult to help others develop these skills. In these cases, she reports individuals comparing it to DNA, that it just “happens naturally” supporting the argument, that it is genetically inherited. However, she recognises that EI can also be taught but emphasises that in doing so, one must be aware of their lack of EI and be willing to grow and develop it. 	Comment by Lucy Hayden: limitations
 Teaching emotional intelligence in young children can help with the development of their mental health, social skills, and learning outcomes which can be beneficial in later years. However, Waterhouse (2006) disputes the findings that EI should be taught in schools claiming it to be both “harmful” for the educator and the students due to the lack of empirical evidence.  This is also supported in a study by Mayer & Cobb (2000) who found no supporting evidence of teaching it in school. An article by Cherniss et al., (2014) counterargues the claims made by Waterhouse (2006) believing that Waterhouse dismissed a large amount of research that suggests that EI can be taught, and that it also contributes to the social and academic success of students. However, it must be noted that this was stated eight years later that Cherniss et al., (2014) researched this topic and Mayer & Cobb (2000) noted in their article that researchers were only in the infancy of researching EI, and more data would be available surrounding the topic. 
Matthews et al. (2004) also criticise EI concluding that empirical evidence of EI is lacking and like Locke (2005), believe that there are too many conflicting definitions of EI. Conte (2005) also supports this argument, stating that EI measures are lacking because the development of the theory is vague, and the content is varied. He also states that because there are few EI researchers who are specific on what they are measuring, the content validity is hard to measure. They, nevertheless, contend that EI is in its development stage and as it encompasses several versions should be seen as a sign of strength and not weakness as it doesn’t restrict its growth.

2.2 Attachment Theory and Emotional Intelligence
With EI being described as in its early development, the same cannot be said about attachment theory which is one of the better-known theories in psychology (van Rosmalen et al., 2016). As attachment styles develop from a very early stage in our childhood, and early childhood experiences have powerful effects on our EI abilities (Harmata et al., 2009) the purpose of this research is to determine if there is a relationship between these attachment styles and emotional intelligence. 
The development of attachment theory is associated and accredited to John Bowlby (1969) and Mary Ainsworth (1978). The concept is rooted in ethology and evolution (Ainsworth & Bell, 1970). Studies using animals and the effects of maternal deprivation led to a belief that an infant would seek close proximity or attach to their mother to seek out food. However, a study conducted by Konrad Lorenz in 1935 showed that animals sought attention from their caregivers without seeking food (Bretherton, 1992), and Bowlby used this to support his theory of attachment.
  His theory also contradicted Freud’s secondary drive theory that suggest that the emotional bond between mother and child is due to the attachment the child develops for the mother as a provider of food. Bowlby argued that Freud failed to see that the attachment between mother and infant is a psychological bond and not a physiological one.
The premise of Bowlby’s theory is the need for human beings to create strong affectional bonds to one another and the importance of the early connection between infant and caregivers and how this attachment later effects child development (Ansboro, 2008). Emotional distress such as anxiety, depression, and emotional detachment can occur when separation happens (Marrone, 2014) which can cause strong implications on attachment styles in adulthood. Marone (2014) argues that if there is a strong attachment between the child and caregiver, then the child will grow into a psychologically healthy adult who can form healthy relationships, who has empathy along with compassion for others and can control their own emotions. This description of strong attachment ties into the premise of emotional intelligence, as the ability to understand and control one’s own emotions in a positive manner is a significant indicator that the individual is emotionally intelligent.
It was Mary Ainsworth and her theoretical development that made the expansion of attachment theory possible (Bretherton, 1992). The Strange Situation was a laboratory-based test using children who were approximately 1 years of age and examined if the infant used their mother as a “secure base” from which they could explore their surroundings without fear due to the mother’s presence. It was also intended to discover what would happen when a stranger entered the room and the mother exited (Ainsworth & Bell, 1970). It was comprised of eight episodes designed to invoke exploratory behaviour rather than fear, to ensure from the outset that attachment behaviour wasn’t heightened. The eight episodes consisted of mother, baby, and stranger in the room where they are either introduced, separated, and then reunited.  She identified four main attachment styles, insecure-avoidant (type A), secure (type B), insecure-resistant/ambivalent (type C), and disorganised (type D) (Berger, 2017). 
Kim (2005) claimed that there is a direct correlation between attachment styles and an individual’s level of emotional intelligence. As Mayer et al., (2000) point out high levels of emotional intelligence can be linked to lower levels of depression, faster mood recovery following troubling experiences, personality traits such as empathy, emotional control, low anxiety, along with low neuroticism, adequate emotional problem solving, and can be negatively associated with difficulties in describing feelings. Therefore, it is not surprising that the secure attachment style has been associated with the ability to adjust to emotional experiences by acknowledging stressful events without being overwhelmed (Cooper et al., 1998). Alternatively, insecure adolescents tend to experience more negative emotions when they grow up as adults and suppress their emotions more than secure individuals (Feeney, 1995). Suppressing emotions can make individuals more vulnerable to psychological difficulties, making it harder to appreciate and manage emotions (Bonab & Koohsar, 2011).
According to Mikulincer et al., (1998), those who are deemed avoidant, guard themselves emotionally from others and the anxious orientation are regarded to be more emotionally volatile in social situations. Attachment styles can affect how people perceive others’ emotions and perceiving emotions is one of the basic building blocks in the four-branch model of ability EI (Mayer, 1997). This proposition is also supported in a further study conducted by Mayer et al., (2004), who found in their study that individuals with anxious attachment were more likely to view emotionally neutral faces negatively. These appraisal biases are strongly associated with emotional perception ability, for example, individuals with negative attachment styles tend to make more errors when perceiving facial expressions. Thompson (2011) reiterates this point, finding that children with a history of abuse become hypersensitive to adult expressions of anger, even to the extent of misperceiving anger in facial expressions that other children would not notice. 
A study conducted by Fraley et al., (2000) contradicts the argument regarding individuals with avoidant attachment styles having lower emotional intelligence, claiming that individuals with avoidant attachment styles tend to handle emotions more effectively in order to promote personal wellbeing. A study by Nanu (2015), examining the relationship between attachment, emotional intelligence, and well-being, found that there was a positive relationship between secure attachment and emotional intelligence, supporting the study by Nasrin (2014) who demonstrated that there was significant and positive relationship between secure attachment styles and emotional intelligence. Their study however, contradicted Nanu (2015) in relation to avoidant attachment style. They found that there was a negative and significant relationship between avoidant attachment style and emotional intelligence, but Nanu (2015) highlighted no significant correlation between avoidant style attachment and emotional intelligence.  Furthermore, Walker et al., (2006) found only a moderate positive relationship between EI and secure individuals and a moderate negative relationship between EI and insecure individuals. For anxious style attachment, they found there to be a negative correlation with emotional intelligence. Samadi & Pour, (2013) took a different approach to their study and sought to examine if attachment styles predicted emotional intelligence. Their results found that there was a significant correlation between secure attachment styles and emotional intelligence, concluding that attachment styles significantly explain emotional intelligence with secure attachment styles strongly predicting an individual’s emotional intelligence.
As with EI, attachment theory has had its share of critics. Harris (2011) argues that as relationships with parent, siblings, and peers are all unique from one another it is unlikely that the attachment bond as an infant can determine the outcome of the child.  Harris is also critical of Ainsworth’s Strange Situation Procedure stating that all “normal” children are attached to their mothers even if those mothers have been neglectful or abusive. She furthers this argument by pointing out that children who have been abused might look for comfort from the person who was abusive. The attachment is most evident when a child is frightened or in pain. Nonetheless, she does note that the difference in behaviour can explain the importance of the mother-infant relationship. If a child is in pain or is suffering, the child will seek comfort from its mother knowing from past experiences that the comfort will be returned. However, she disagrees that the child would expect the same treatment from all future relationships as each relationship is different. Mercer (2011) argues that the definition of the attachment “emotional tie” is not only confusing but oversimplified, making the argument that even though emotion is a factor, cognitive and behaviour also play a major part. Mercer also states that Bowlby’s attachment theory has never been reworked or replaced, although the focus has shifted to psychopathology and clinical work. 

2.3 Gender and Emotional Intelligence
The gender difference debate is important when researching EI (Lopez-Zafra & Gartzia, 2014), and according to Meshkat & Nejati (2017) the effect of gender on EI may be related to both social and biological factors. Gender has been described as a social process where activities are divided into masculine, feminine or both. There are traits that are desirable for one gender but not the other; assertiveness is typically seen as a masculine trait whereas empathy is linked to the female gender. This is consistent with Baron-Cohen’s (1997) analogy of the difference between the structure of the male and female brain, stating that the female brain is “hard-wired” for empathy, whereas the male brain is “hard-wired” to understand and construct systems.  Fernández-Berrocal et al., (2012) also put these differences down to science citing that a woman’s biochemistry is better prepared to consider their own emotions and those of others as an important element in survival.
 Another argument put forward by Fernánadez-Berrocal et al., (2012) is that women are educated towards an emotional state, whereas men are taught to minimise their emotions especially around sadness, guilt, and vulnerability. This claim is also supported by Meshkat & Nejati (2017) who state the differences in the socialising process, plays a role. They argue that schools, peers, parents, and even the media encourage women to be more attuned to their emotions whereas men are encouraged to be more competitive, and independent. Trinidad Sanchez-Nunez et al., (2008) also found these reasons for the difference in emotions between the two genders, stating that the distinction in expressing or understanding emotions can be contributed to our childhood. They claim that parents are more emotionally expressive with their daughters as opposed to their sons. This contributes to the idea that girls develop verbal skills earlier than boys and therefore, more articulate expressing emotions through communications. This argument finds that the inequality in emotional learning leads to different skills being developed. Girls are better equipped to reading both verbal and non-verbal messages as well as expressing their emotions whereas boys are taught or learn from their peers to avoid expressing certain emotions. 
However, theory and research are conflicting. The theory states that it is females that are the more emotionally intelligent gender, although studies by Gaitniece- Putāne (2006) and Meshkat & Netati (2017) contradict this. In both studies, there was no significant difference between females and males found. Although, Gaitniece- Putāne (2006) cited that different analysis measures found inconsistent results. Using ANOVA, as their measuring tool, the results found no significant difference between the two genders and emotional intelligence, but results using MANOVA analysis found that age and gender significantly influenced emotional intelligence. Gaitniece- Putāne (2006) argued that this discrepancy could be related to the interaction of the Flexibility and Happiness subscale (Gaitniece-Putāne 2006).

2.4 Purpose of Thesis
In conclusion, as understanding attachment theory is fundamental to our development as children and emotional intelligence is important to how we behave and manage our emotions daily, it is equally important to understand if there is link between the two theories and how they relate to one another or even overlap. The research and analysis that will be undertaken will advance the understanding of these two important theories with the aim to help people understand themselves from an emotional perspective. 
The objective of my study is to examine if the attachment styles that are developed at an early stage in our childhood have an impact on how we develop emotionally as adults whether positively or negatively. By doing so, I intend to discover if there is a difference between how females and males develop emotionally. Furthermore, analysing whether attachment styles can predict emotional intelligence. The following hypothesis will be analysed and discussed
H1: there is a statistically significant negative relationship between attachment anxious attachment styles and emotional intelligence
H2: there is a statistically significant negative relationship between avoidant attachment styles and emotional intelligence
H3: there is a statistically significant positive relationship between secure attachment style and emotional intelligence
H4: attachment styles significantly predict emotional intelligence
H5: there is no significant difference between females and males and levels of emotional intelligence.
3.0 Methodology

3.1 Participants
This study was conducted using a convenience sample, with a snowball sampling. Participants were asked to complete two online questionnaires which were posted and shared through WhatsApp message media and social networking sites such as Facebook. The surveys were created through the survey platform Microsoft forms. An information sheet was attached to the survey and explained that participation was voluntary and anonymous, and the only restriction was that the participant must be over the age of 18. Research participants (N=104) ranged in age from 21to 75, with a mean age of 40 (SD =9.28). Female respondents made up the majority of participants, 74 females (71.2%) and 30 males (28.2%). All participants were over the age of 18.

3.2 Design
The type of design for this research project, is a between-subject quantitative design. Participants were asked to complete two self-report quantitative measures analysing their attachment styles and their levels of emotional intelligence. Correlational analysis was carried out to analyse the relationship between attachment styles and emotional intelligence. It is a descriptive design used to search for the relationship between the variables as opposed to causation or differences. This type of research was conducted for hypothesis one, two, and three. For hypothesis one, the independent variable was anxious attachment, and the dependent variable was emotional intelligence.  For hypothesis two, the independent variable was avoidant attachment, and the dependent variable was emotional intelligence. For hypothesis three, the independent variable was secure attachment, and the dependent variable was emotional intelligence. For hypothesis four, a multiple regression analysis was used as this will examined the relationship between attachment styles and predicted the levels of the participant’s emotional intelligence. For this hypothesis, the attachment styles variables are the predictor variables, and the criterion variable is emotional intelligence.

3.3 Materials
Before commencing with the questionnaires, an information sheet was provided (see Appendix 1). This information sheet detailed the purpose of the survey, the procedure involved, and any necessary requirements needed from the participants. To take part in the study, the participants needed to answer yes to the 5 required questions, ensuring that they gave their consent, that they understood why the data was being collected and that they understood they were free to withdraw at any time without consequences. Only a couple demographic questions were needed such as gender and age (see Appendix 2). Once these questions were answered, the participant then moved to the body of the study where they undertook two self-report questionnaires to measure their attachment styles using the 18-item Revised Adult Attachment Scales (Collins, 1996) and the Schutte Self-Report Emotional Test (SSEIT; Schutte et al., 1998) to measure their emotional intelligence.  A debrief information sheet was included at the end of the survey which thanked the participants for their time to complete the survey and included information details if participants felt they wanted to get in contact (See Appendix 5).
The 18-item Revised Adult Attachment Scales (Collins, 1996) focuses on “close” relationships rather than “romantic” relationships (see Appendix 3). Six item scales measure three attachment styles: secure, avoidant, and anxious ranging from how comfortable a person is with closeness to how uncomfortable a person is depending on others. This scale contains three subscales, each composed of six items.  The three subscales are “Close”, “Depend”, and “Anxiety”.  The “Close” scale measures the extent to which a person is comfortable with closeness and intimacy.  The “Depend” scale measures the extent to which a person feels he/she can depend on others to be available when needed.  The “Anxiety” subscale measures the extent to which a person is worried about being rejected or unloved. For each item, participants are asked to indicate on a five-point scale the extent to which they items describes their feelings about relationships in general (1 = Not at all characteristic of me; 5 = Very characteristic of me). Two subscales, “close” and “depend” are computed together and items, 1, 5, 6, 12, 14, are reversed, (5 = Not at all characteristic of me and 1 = Very characteristic of me), to get the results for avoidance attachment. In order to compute for secure attachment, the “close” subscale and the “depend” subscale are computed, and the following items are reversed, 8, 13, and 17 under the “close” subscale and items 2, 7,16, and 18 under the “depend” subscale. For anxiety attachment, items 3, 4, 9,10, 11, and 15 were computed and there was no reverse coding for this subscale.
The Schutte Self-Report Emotional Test (SSEIT; Schutte et al., 1998), includes a 33 item self-report using a 1 (strongly agree) to 5 (strongly disagree) scale for responses (see Appendix 4). It is a method of measuring general emotional intelligence (EI), using four sub-scales: emotion perception, utilizing emotions, managin5, 18g self-relevant emotions, and managing others’ emotions.  Items 5, 28, and 33 feature a reverse scale, where 1 = Strongly agree and 5 = Strongly disagree. It is structured off the EI model produced by Salovey & Mayer (1990). A Cronbach’s alpha of .873 demonstrates the internal reliability of the questionnaire.

3.4 Procedure
The online questionnaire was created using Microsoft forms. The questionnaires were then shared using WhatsApp Messenger and Facebook messenger. It was also distributed via email. The information sheet that was provided at the beginning of the questionnaire, explained that the research was being conducted by a post-graduate student in the Department of Psychology in Dublin Business School (DBS). The information sheet explained the research being conducted explores the relationship between an individual’s attachment style and their levels of emotional intelligence. Participants were asked to answer five required questions that ensured that they gave their consent, that they understood why the data was being collected and that they understood that their participation in the survey was voluntary and anonymous, and they were free to withdraw at any time without consequences. Only a couple demographic questions were needed such as gender and age. Contact details for the researcher and supervisor were provided in the “contact details” at the bottom of the information sheet. Once the participants answered the required questions and answered the two demographic questions, they were then asked to answer the two questionnaires. Once completed they were brought to the debrief sheet where they were thanked for their time and relevant contact information was given.  The data collected was then uploaded onto SPSS for analytical analysis.

3.5 Ethics
Ethical approval for this research project was sought from and granted by the Dublin Business School Department of Psychology Ethics Committee. In accordance with the ethical guidelines, the PSI Code of Professional Ethics (Psychology Society of Ireland, 2019) was also consulted as well as the DBS Ethical Guidelines for Research with Human Participants. The information sheet provided what the study was about and its procedures while also explaining that there were no direct benefits from partaking bar contributing to a further understanding of this topic. There were no known risk of harm or distress to participants in this study and any inconvenience involved in taking part is limited. The individuals participating in this study did not fall under any of the vulnerable group’s categories. All participants had to provide their age and anyone under the age of 18 was omitted from the research and their information was destroyed. Withdrawal from the study was permitted, however, once completed, it was impossible to withdraw due to the anonymity of the questionnaires, as outlined in the information sheet. The online questionnaires were anonymous, and the information received is stored on a password protected computer. The information will be stored for 5 years as per the Data Protection Act (2018) and will only be used for this research purpose as outlined in the information sheet. The information sheet also made participants aware that the findings from the study may be presented at national and international conferences and may be submitted for publication in peer-reviewed journal, but, that no individual participant will be identified in any publication or presentations.



















4.0 Results
The results section will include both descriptive statistics and inferential statistics. The descriptive statistics will seek to describe and summarise the data by providing information about the appropriate demographic variables as well as the mean and standard deviation of the psychological measures used. Information about the reliability of the psychological measures used will also be included in this section. The inferential statistics will describe the results of the Pearson’s correlation test, the Multiple Regression analysis, and the Independent Samples t-test. Under each hypothesis, the results will be discussed in the form of whether the null hypothesis can be accepted or rejected. The data was uploaded to IBM SPSS, version 26, where the statistical analyses was undertaken.

4.1 Descriptive Statistics: 
4.1.1 Sample Demographics: 
The descriptive statistics for demographic data are shown in Table 1 and Table 2. Out of 104 participants, 74 were females (71.2%) and 30 were males (28.2%). The participants ranged in age from 21 to 75, with a mean age of 40 (SD =9.28). The youngest participant was 21 years of age and the oldest was 75 years of age. Eighty-four of the participants were under the age of 46 (80.8%) and twenty of the participants were over the age of 46 (19.2%).







Table 1: Descriptive Statistics of Demographic Data
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4.1.2 Psychological Measures:
The descriptive statistics for the four psychological measures used are shown in Table 3. the mean score for the avoidance attachment was 2.57 (SD = .69). The range of possible scores for avoidance attachment was 1-5, indicating that the mean score of 2.57 was mid-range, resulting in a moderate level of avoidance attachment was evident in the sample. The mean score for secure attachment was 3.24 (SD = .63). The possible range of scores was 1-5, indicating that the mean score of 3.24 is just above the midpoint, resulting in a high level of secure attachment was evident in the sample. The mean score for anxiety attachment was 2.46 (SD = 1.09). The range of possible scores for anxiety attachment was 1-5, indicating that the mean score of 2.46 was in the lower range, resulting in a low level of anxiety attachment was evident in the sample. The mean score for emotional intelligence was 3.72 (SD = .38). The range of possible scores for emotional intelligence was 1-5, indicating the score of 3.72 was at higher than the mid-point, resulting in a high level of emotional intelligence was evident in the sample.




Table 2: Descriptive Statistics of Psychological Measures
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The items in the psychological measures were tested for their internal reliability using SPSS (See Table 3). The Cronbach’s Alpha values for questions relating to “depend” and “anxiety” indicate a high score. However, the questions relating to “close” are scoring just below the recommended value of 0.7. Question 17 “people often want me to be emotionally closer than I feel comfortable being” is causing issues for the reliability test and is indicating the reason for the low score.  As the result of the Cronbach Alpha (.677) isn’t too far below the recommended value, the author deemed it unnecessary to omit this question. This verifies the internal reliability of the measures used as evidenced by past research (Collins & Read 1990; Fernández & Dufey, 2015; Teixeira et al., 2019). Cronbach alpha’s score for the emotional intelligence is scoring a quite high (0.87) indicating that the scale is reliable, supporting past research (Schutte et al.,1998; Oyindammola et al., (2020).






Table 3: Cronbach Alpha Scores
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 4.2 Inferential Statistics
To examine the relationship between the following attachment styles; avoidance/anxiety/secure and levels of emotional intelligence, a Pearson’s correlation coefficients were run for each hypothesis. The results of each of the tests will be discussed with reference to whether each of the hypothesis can be accepted or rejected. Table 4 summarises the Pearson’s Correlations results.  In order to analyse if there was a significant difference between males and females an independent samples t-test was ran and the results of this test will also be analysed and discussed. Table 5 summaries these results. Finally, to examine if attachment styles can be a predictor of our emotional intelligence, a Multiple Regression was run. The results will also be discussed and analysed with reference to whether the hypothesis can be accepted or rejected. Table 6 summaries the Multiple Regression’s results.
Hypothesis 1:
Hypothesis 1 stated that there would be a significant negative relationship between anxious attachment and emotional intelligence. A Pearson correlation coefficient found a moderate negative relationship between anxious attachment (M=14.73, SD= 6.5) and emotional intelligence (M=122.83, SD= 12.44) (r (104) = -.33. p>.01). Therefore, we fail to accept the null hypothesis. This relationship can account for 10.89% of variation of scores.

Hypothesis 2:
Hypothesis 2 stated that there would be a significant negative relationship between avoidant attachment and emotional intelligence. A Pearson correlation coefficient found a moderate negative relationship between avoidant  attachment (M=30.88, SD= 8.32) and emotional intelligence (M=122.83, SD= 12.44) (r (104) = -.46. p>01). Therefore, we fail to accept the null hypothesis.. This relationship can account for 21.16% of variation of scores.

Hypothesis 3:
Hypothesis 3 stated that there would be a significant positive relationship between secure attachment and emotional intelligence. A Pearson correlation coefficient found a moderate positive relationship between secure attachment (M=38.84, SD= 7.6) and emotional intelligence (M=122.83, SD= 12.44) (r (104) = .45. p<.01). Therefore, the null hypothesis can be rejected. This relationship can account for 20.25% of variation of scores.

Table 4: Correlation Table
[image: Table
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Hypothesis 4:
Hypothesis 4 stated that adult attachment styles would significantly predict levels of emotional intelligence. Assumption one for multiple regression was met having 104 participants in the study. A test for multicollinearity was ran to examine the relationship between the independent variables. As it stood avoidant attachment style and secure attachment style were closely correlated. As reported in the questionnaire, avoidant attachment style was made up of the sub-scales “close” and “dependency” and reversing particular item codes. The author decided to remove the avoidance attachment style variable and examine if secure attachment style and anxious attachment style could predict levels of emotional levels. 
Multiple regression was used to test whether secure attachment and anxious attachment were predictors of emotional intelligence. The results of regression analysis indicated that the two predictors explained 19.5% of the variance (R² = .2, F(2, 101) = 13.44, p < .001). It was found that secure attachment individuals significantly predicted emotional intelligence ( = .4, p < .001`, 95% CI = .296 – 1.00), however, anxious attachment individuals did not (( = -.1, p > .001`, 95% CI = -.592 – .231).

Hypothesis 5:
Hypothesis 5 stated that there would be no significant difference between females and males and levels of emotional intelligence. The Levenes’ test for equality of variances found that the significant value was <.05 and therefore, the “Equal variance not assumed” table was used. The independent samples t-test found that there was no statistically significant difference between emotional intelligence levels of females (M = 122.55, SD = 13.56) and males (M = 123.50, SD = 10) (t(71.31) = -.4, p = .694, CI (95%) -5.72 -< 3.83). Therefore, the null hypothesis can be accepted.


5.0 Discussion
5.1 Introduction
The purpose of this thesis was to utilise some of the learnings covered within the psychology course, pertaining to Emotional Intelligence along with Attachment Theory and their inherent connection. Studies were undertaken to examine the relationship between attachment styles and emotional intelligence with the intent to understand if our development as children bears any role in our emotional intelligence as adults. Furthermore, gender differences were analysed with the aim to examine if women had a higher level of emotional intelligence than their male counterparts. The final study looked at if attachment styles could predict emotional intelligence.

5.2 Discussion of Findings
Based on attachment theory and research evidence¸ it was hypothesised that adults who exhibit a secure attachment style of attachment would recognise, understand, and regulate emotions not only within themselves, but in others and this would differ greatly in comparison to those who exhibit an insecure style of attachment. In general, the result of this study partially upholds this hypothesis. Looking at emotional intelligence as measured by SSEIT (Schutte et al., 1998), it states that secure adults have a better developed overall emotional intelligence than both anxious and avoidant adults supporting Hypothesis 1 and 2 and 3. However, in all three hypothesis there was only a moderate relationship between attachment styles and emotional intelligence. The study also found that individuals who had anxious or avoidant attachment styles had a negative relationship and those of secure attachment styles had a positive relationship. The moderate relationship findings contradict many previous studies that found secure attachment individuals to have a significant positive relationship with their emotional intelligence (Nasrin, 2014; Nanu 2015). However, a meta-analysis conducted by Walker et al., (2006) supported the findings of my study, examining the association between EI and attachment styles. Their results found that emotional intelligence was significantly related to both secure and insecure attachment styles, however, emotional intelligence showed a moderate positive association with secure attachment, a moderate negative association with avoidance attachment, and a small to moderate negative association with anxious attachment individuals. 
Mikulincer et al’s., (2003) model predicts that individuals cope differently with emotions based on their attachment type. The positive relationship found between secure attachment and emotional intelligence is important, as noted by Harmata et al., (2009) our early childhood experiences have powerful effects on our EI abilities. Therefore, negative relationship between insecure attachment styles and emotional intelligence can also be linked to our development as children. High levels of avoidance attachment are closely linked with a history of a lack of attachment figures responsiveness or in extreme cases, abuse, or neglect. Individuals with avoidance attachment guard themselves emotionally from others and this can have a negative effect on how they perceive emotions from others. The reactions by a caregiver towards the child can have an impact on how the child interprets and reacts to different situations as they grow up (Thompson, 2011). Children who cannot perceive emotions from others are hypersensitive to cues of anger and threat that undermines competent emotion management and is more socially dysfunctional. They are more likely to be verbally and physically abusive towards others and are more likely to respond with aggression (Thompson, 2011). Mikulincer et al., (2003) state that individuals with avoidant attachment style tend to avoid, not think about their feelings, making them less aware of their emotions.  This allows the avoidant individual to not let emotions interfere with functioning or cause impulsive behaviour. Alternatively, individuals with anxious attachment have an increased awareness of their emotions, and in turn causes difficulties in managing these emotions. Children with anxious attachment are more likely to be hyper-active. They will act out by being overly emotional in efforts to receive attention from their parents (Stevens, 2014). Individuals with anxious attachment display extreme emotions to gain attention from caregivers to have their emotions soothed. They will attribute themselves to why their caregiving needs are not met and consequently, develop a negative model of self. 
The stereotype of women being more “emotional” than men is still universally accepted to this day (Trinidad Sanchez-Nunez et al., 2008).   The aim of this study was to examine if this stereotype held up by examining if there is a significant difference between females and males and their levels of emotional intelligence. The Schutte Self-Report Emotional Test (SSEIT; Schutte et al., 1998) was used to measure the emotional intelligence of both genders. In line with previous research, the fifth hypothesis predicted that there would be no significant difference between the two genders and levels of emotional intelligence. This prediction supported the hypothesis 5, showing no significant difference between females and males. These results also support previous research in the field conducted by Gaitniece-Putāne (2006) and Meshkat & Netati (2017).  In fact, my results show that males scored higher on the majority of the items in comparison to their female counterparts. Such examples of these are “When I am faced with obstacles, I remember times I faced similar obstacles and overcame them”, “When I am in a positive mood, I am able to come up with new ideas”, and “I use good moods to help myself keep trying in the face of obstacles”.  Women, conversely, scored high on items such as “I know when to speak about my personal problems with others”, “Other people find it easy to confide in me” and “I compliment others when they have done something well”. According to Lopez-Zafra & Gartzia (2014), men do tend to score higher in those items concerning the handling of emotions and being optimistic. On the other hand, women often score higher in areas related to appropriately feeling and expressing emotions. However, the results of my study are an interesting find as the male participants only made up 28.2% of the sample population and outscored women on items that are stereotypically ascribed to the female gender, such examples “I am aware of the non-verbal messages, I send to others” and “I help people other people feel better when they are down.”
It is important to note that the measures used in the present study were self-report questionnaires. Self-report measures have been criticised in previous research due to bias. Self-report measures refer to the information that the participant provides concerning the perception they have on their own emotional intelligence or that of another person by responding to a series of questions through which the participant estimates their level for specific emotional skills (Trinidad Sánchez-Núñez et al., 2008). In their study, they argue that women tend to self-report a lower EI than they show in performance tests and report suggesting that women underestimate themselves and men overestimate themselves as regards to their emotional levels. Mayer et al., (2008) also supports this criticism, claiming that self-reports have been criticised for representing biased measures of EI and suffer from methodology limitations. They claim that the bias found in these self-report measures are in relation to their potential to predict actual abilities and behaviour, as they are based on a meta-moods and self-reported perceptions are not necessarily about actual competencies. According to Lopez-Zafra & Gartzia, (2014), there is evidence that the categories and sub-categories included in the self-report measures differ depending on the theoretical model used and therefore, this may influence gender scores. 

5.3 Strengths
A significant strength of this study is that it addresses a gap in literature regarding the relationship between attachment theory and emotional intelligence. Previous research on this topic is out-dated with many of the research articles dating seven years ago and later (Nanu, 2015; Nasrin, 2014 and Samadi & Pour, 2013). Previous research has also found significant relationships between attachment styles and emotional intelligence, but their research has focused on romantic relationship and not relationships in general. The current study examined the relationship between these variables to include important close relationships, asking the participant to examine past and present relationships, such as family members, romantic partners, and close friends (Collins, 1996). Examining general attachment to others (and not just romantic partners) is particularly important, as according to Ross & Spinner (2015), adults report different attachment styles in their different roles as son/daughter, spouse, and parent.  
Another strength of the study is that it retained measures that have been widely used in previous research and have demonstrated good levels of reliability (Collins & Read 1990; Fernández & Dufey, 2015; Teixeira et al., 2019; Schutte et al.,1998; Oyindammola et al., 2020). This study adhered to The Code of Professional Ethics of the Psychological Society of Ireland (Psychological Society of Ireland, 2019). Participants had the right to withdraw from the study at any time without consequence, gave their informed consent and were provided with a debrief statement at the end of the study. This research is also replicable, which is an important factor to science to ensure honesty of the researcher and to give greater validity to the results.

5.4 Limitations
There are several limitations that exist within the study. A homogeneous convenience sample was employed due to timing and resources available. Though convenience samples are the easiest, least-time intensive, and the least expensive to implement, there are limitations to its use (Bornstein et al., 2013). This convenience sample cannot be taken to represent the entire Irish population. Bornstein et al., (2013) claim that convenience sampling produces estimates that lack any identifiable target populations our subpopulations, bar the sample studied. It has difficulty in detecting differences among sociodemographic subgroups and includes “noise” due to variations that cannot be controlled for. Homogeneity convenience samples are less common than conventional convenience samples due to their narrow generalisation of the populations (Jager et al., 2017).  The participants who undertook the study are all well-educated and professionals in their field or have retired from the professional industry.
As stated, the use of the instruments to examine an individual’s attachment style and emotional intelligence comes with its disadvantages. Such shortcomings include social desirability bias, referring to the tendency of participants to choose responses they believe are more socially accepted or more desirable than choosing responses that reflect their true feelings or thoughts (Grimm, 2010). With regards to bias found in self-report attachment styles, Shaver & Mikulincer (2004), suggest individuals with negative attachment styles (avoidant, or anxious) may not answer truthfully. They argue that individuals with avoidant attachment styles may be unaware of their avoidance, and therefore may rate themselves lower than they should on items that are meant to detect avoidance. Alternatively, those with anxious attachment styles may be reluctant to answer honestly to prevent being seen as weak and socially undesirable. This means that results on the self-report measures may be an inaccurate reflection of an individual’s true attachment style.

5.5 Future Recommendations
Future research should include age as a variable when examining attachment styles and emotional intelligence as according to Fernández-Berrocal (2017), age is an important sociodemographic variable that is relevant for the evolution of EI. In addition to age, other factors such as ethnicity and culture and socioeconomic levels should be explored to acquire a greater understanding of gender and attachment styles influence on EI. 
Another future recommendation could be to include other measures to examine emotional intelligence. This study examined EI on ability basis, whereas trait EI could also be examined. Ability EI is the ability to perceive and express emotion (Mayer & Salovey, 1997) and trait EI refers to the constellation of emotional self-perceptions located at the lower levels of personality hierarchies and integrates the affective aspects of personality (Petrides et al., 2007). The EI trait fits within extant models of personality, whereas ability EI is related to human cognitive ability (Siegling et al., 2015). 
A mixed method approach with a heterogeneous mixture of participants is the final recommendation that could be included when examining attachment styles and emotional intelligence. A heterogeneous mixture of participants would give a better representation of the sample population in order to fully understand the effect on emotional intelligence.  Qualitative research questions should be considered as it explores concepts and experiences in more detail. It allows for open ended questions that can allow the participant to answer in more detail and can allow for the researcher to clarification and gives the research a better ability to understand the reasons behind the trends. 

5.6 Implications and Applications
Goleman (1995) posits that as emotional intelligence is as important for success as IQ, then it should be applied in academic, personal and workplace settings One of the most important objectives is maintaining healthy and strong relations with others. Individuals with high levels of EI, are skilful in perceiving, understanding, and managing their own emotions and those of others. These skills play a role in establishing and maintaining good quality interpersonal relationships (Fernández-Berrocal & Ruiz, 2008).  However, for those who have lower EI or have an insecure attachment style can have difficulty adjusting. The most common complaint that bring individuals to therapy is anxiety, and depression. This study found a moderate negative relationship between insecure attachment styles and emotional intelligence and a moderate positive relationship between secure attachment styles.  Individuals who are associated with insecure attachment styles could benefit from therapeutic interventions. Clinical research could test whether therapeutic interventions that target the cognitive or emotional aspect of attachment differentially could be more effective for each insecure style. Concentrating on developing and increasing levels of emotional intelligence could help deal with negative emotions and help the individual to focus on pleasant emotions and therefore, promote both personal growth and being. 
 Emotional intelligence can positively contribute to aspects of the workplace performance, finding that individuals with higher emotional intelligence receive greater pay increases, better peer, and supervisor support, and showed a greater leadership quality than those with lower EI scores (Brackett et al., 2011). EI can act as a moderator of the effects of cognitive skills on academic performance (Fernández-Berrocal & Ruiz, 2008) as they argue that individuals with higher emotional levels are less likely to experience stress and emotional difficulties during their studies, unlike those with a lower EI. It is also reported to help in prioritising thinking and manage emotions in stress-provoking situations, such as taking standardised tests (Brackett et al., 2011).

5.7 Conclusion
It has been noted in previous research of the significant correlation between attachment theory and emotional intelligence (Kim, 2005). Relating to EI the gender difference debate is important when researching EI (Lopez-Zafra & Gartzia, 2014). The current study sought to examine the extent of this relationship, while also analysing the role gender plays. Attachment styles develop from a very early stage in our childhood, and early childhood experiences have powerful effects on our EI abilities (Harmata et al., 2009). Previous research has reported significant relationships between attachment styles and emotional intelligence (Nasrin, 2014; Nanu 2015). Many studies evaluate attachment styles regarding romantic partners.  However, this study consisted of examining close relationships including significant others, children, parents, and friends to gain a wider knowledge of how attachment styles relate to different circumstances. The research found moderate positive relationship between secure attachment style and EI, whilst finding moderate negative relationship between both the negative attachment styles (avoidant and anxious) with EI. The findings on gender are in line with previous research, suggesting the stereotype of women being the more emotional gender as questionable.  Further research could take into account age, culture, and socioeconomic factors in order to explore these concepts more.
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Appendix
Appendix 1

The relationship between attachment theory and emotional intelligence

My name is Frankie Blaney and I am conducting a research in the Department of Psychology that explores the relationship between attachment theory and emotional intelligence. This research is being conducted as part of my studies and will be submitted for examination.

You are invited to participate in a research study that will form the basis for an undergraduate thesis. Please read the following information before deciding whether to participate.

What are the objectives of the study? The nature of this study requires participants to complete a set of questionnaires that analyses your attachment style and your emotional intelligence.

Why have I been asked to participate? I would like to collect information from different people regarding their attachment styles and their levels of emotional intelligence. 
Participants must over 18 years of age

What does participation involve? You are invited to take part in this study and participation involves completing and submitting the attached anonymous questionnaires. While the questionnaires asks some questions that might cause some minor negative feelings, it has been used widely in research. If any of the questions do raise difficult feelings for you, contact information for support services are included on the final page. Participation is completely voluntary and so you are not obliged to take part. 

Right to withdraw Participants have the right to withdraw from the research at any time for whatever reason. Participation is anonymous and confidential. Thus, responses cannot be attributed to any one participant. For this reason, it will not be possible to withdraw from participation after the questionnaire has been collected.

Are there any benefits from my participation? While there will be no direct benefit from participation studies like this can make an important contribution to our understanding this topic further. As such, the findings from this study may be presented at national and international conferences and will be submitted for publication in peer-reviewed journals. Interim and final reports will be prepared. However, no individual participant will be identified in any publication or presentation. Individuals will not be offered any monetary or other rewards for their participation.

Are there any risks involved in participation? There are no known risks associated with participation. Any inconvenience involved in taking part will be limited. Any questions prior to participation can be asked following the review of this sheet. After participation, a debriefing stage will be offered where any further questions will be answered, or any questions can be emailed to my email address below.

Confidentiality All individual information collected as part of the study, be used solely for research purposes. The questionnaires will be securely stored and data from the questionnaires will be transferred from the paper record to electronic format and stored on a password protected computer. They will be stored safely and will not be publicly displayed or published without prior consent. Data collected is stored in the EU, for five years, and will be used for research purposes to generate research content such as publications and presentations.

Please note this research has been ethically approved by the DBS College Human Research Ethics Committee.

Contact Details
Should you require any further information about the research, please contact 
Frankie Blaney, XXXXXX@mydbs.ie. My supervisor can be contacted at XXXXXX.
Thank you for taking the time to complete this survey.


Please read the following 

I have read and understood the attached Information Sheet regarding this study. 
Yes / No

I understand that I am free to withdraw from the study at any time without giving a reason and without this affecting me.
Yes / No

I agree to take part in the study, the results of which will be published. 	
Yes / No
		
I agree to have my data relating to this study to be stored confidentially as described in the Information Sheet.
Yes / No

[bookmark: _Hlk50376439]I consent to participating in the study.
Yes / No
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Appendix 3


Revised Adult Attachment Scale (Collins, 1996 ) Close Relationships Version

The following questions concern how you generally feel in important close relationships in your life. Think about your past and present relationships with people who have been especially important to you, such as family members, romantic partners, and close friends. Respond to each statement in terms of how you generally feel in these relationships.

Please use the scale below by placing a number between 1 and 5 in the space provided to the right of each statement.  

1---------------2---------------3---------------4---------------5
		   Not at all                                                                            Very
		characteristic                                                                 characteristic
		     of me                        	                         		                of me

1)	I find it relatively easy to get close to people.					________
2)	I find it difficult to allow myself to depend on others.				________
3)	I often worry that other people don't really love me.				________
4)	I find that others are reluctant to get as close as I would like.			________
5)	I am comfortable depending on others.						________
6)	I don’t worry about people getting too close to me.				________
7)	I find that people are never there when you need them.				________
8)	I am somewhat uncomfortable being close to others.				________
9)	I often worry that other people won’t want to stay with me.			________
10)	When I show my feelings for others, I'm afraid they will not feel the		________
	same about me.					 	
11)	I often wonder whether other people really care about me.			________
12)	I am comfortable developing close relationships with others.			________
13)	I am uncomfortable when anyone gets too emotionally close to me.		________
14)	I know that people will be there when I need them.				________
15)	I want to get close to people, but I worry about being hurt.			________
16)	I find it difficult to trust others completely.					________
17)	People often want me to be emotionally closer than I feel comfortable being. 	________
18)	I am not sure that I can always depend on people to be there when I need them.	________
























Appendix 4
[image: ]


[image: ]






Appendix 5		

Debrief Statement

Thank you for taking part as a participant in my present study concerning attachment theory styles and emotional intelligence. I really appreciate your time. 

As all answers to the questionnaires are anonymous, a participant cannot withdraw from this survey at this stage. This was made known in the introduction.

If you have any questions or queries regarding the questionnaire, please feel free to contact me on my email XXXXXX@mydbs.ie.  

Again, I thank you for participating in my research. 
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Variable N Valid Mean Standard Minimum Maximum
Percent Deviation

Gender

Female 74 71.2

Male 30 28.8

Total 104 100

Age

Valid 104 40.39 9.280 21 75
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Variable N Mean Standard Minimum Maximum
Deviation

Avoidance 104 2.57 0.694 1 5

Secure 104 3.24 0.633 1 5

Anxiety 104 2.46 1.090 1 5

EIT 104 3.72 377 3 5

Valid 104
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Measure No. of Items Cronbach’s alpha
Depend 5 0.763
Close 6 0677
Anxiety 6 0.885
EIT 30 0.870
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Variable Secure Avoidance Anxiety

EIT 452%% - 462%% =327

Note: ** Correlation is significant at the 0.01 level (2-tailed)
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6. 1. Which of the following most accurately describes you

*

Female
Male
Transgender
Non-binary

Prefer not to say

7.What age are you? *

Enter your answer
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